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Abstract

Maharishi’s Vedic Mathematics is the absolutely precise organizing power inherent
in the structure of self-referral consciousness, pure knowledge, the Veda. In elementary
education, the computational aspect of Maharishi’s Vedic Mathematics is Vedic s™tra
based computation, derived from 16 Vedic S™tras or aphorisms. Each s™tra serves as the
central point from which many different algorithms emerge. 

In the context of a full Maharishi’s Vedic Mathematics program, Vedic S™tra based
computation cultures the ability of the mind to function from the level of pure, self-refer-
ral consciousness—all knowingness, the Unified Field of all the Laws of Nature—while
the student computes. This culturing process gradually developes the ability to think and
act in accord with all the Laws of Nature. The student begins to compute more in accord
with the principle of least action which makes computation easier, faster, more mental,
and more enjoyable. Through this developmental process, it is predicted that over time
a full Maharishi’s Vedic Mathematics program will create the instantaneous solution to
any problem, the state of all knowingness—“mathematics without steps”—in the life of
a student.

Results from an empirical study comparing Vedic S™tra based multiplication and check-
ing to conventional methods at the third grade level indicate that students using the Vedic
S™tra based approach have higher achievement scores, retain more multiplication and
checking skill, and enjoy computation more than students using conventional methods.
The Vedic Mathematics group also computed more efficiently and performed more men-
tal computation. Structured interviews conducted after all students involved in the study
had learned both approaches to computation indicated that Vedic S™tra based computa-
tion was easier, more enjoyable, and more motivating than conventional methods.
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Introduction

Maharishi Mahesh Yogi, founder of Maharishi Universities of Management and
Maharishi Schools of the Age of Enlightenment, explains that the purpose of education
is to “develop wholeness in the life of the learner” (Maharishi Mahesh Yogi, 1995a, p. 145).
Ideal education should 

strengthen and integrate the physical, mental, and behavioral aspects of life by developing their
common basis, pure consciousness. This creates wholeness of awareness, the expression of
a truly integrated life, in which all the material, intellectual, and spiritual aspects of life are
beautifully correlated. (Maharishi Mahesh Yogi, 1995a, pp. 145–146)

In Maharishi Vedic Science and TechnologySM, pure consciousness refers to the unbound-
ed field of pure intelligence—the universal basis of one’s personality and the source of all
thought and action (Maharishi Mahesh Yogi, 1995a, 1969). Most important to mathe-
matics education, Maharishi explains that pure consciousness is the Unified Field of all
the Laws of Nature, the most fundamental level of Nature’s functioning, which governs
all phenomena in the universe with absolute order and precision (Maharishi Mahesh Yogi,
1995b). Maharishi concludes that without the intellectual understanding and direct per-
sonal experience of pure consciousness, the students’ knowledge of Natural Law remains
incomplete, without basis. Furthermore, students are unable to gain the practical use of the
infinite organizing power of Natural Law in daily life.  

Because modern day education throughout the world does not offer a systematic pro-
gram for research in consciousness and generally is unaware of consciousness and its applied
value, teachers have been unable to provide knowledge of the basis of Natural Law. As a
result, Maharishi concludes that “education is baseless everywhere, and baseless education
can only produce disintegrated, stressful, and frustrated individuals, and a society full of
problems and suffering” (Maharishi Mahesh Yogi, 1995a, p. 15). Experienced educators sup-
port this perspective. Bloom states that most professors are specialists unable to form the
student as a whole or develop the students’ “real potential” (Bloom, 1987, p. 339). Nidich
and Nidich write that today’s schools primarily emphasize the objective knowledge of the
academic disciplines “without providing any systematic means to develop the subjective
side of the educational process” (Nidich & Nidich, 1990, p. 3). They go on to say that
developing the students’ full inner potential is left more or less to chance, with the assump-
tion that they will somehow become mature, well-rounded human beings from exposure
to the standard curriculum. Furthermore, without the systematic understanding and expe-
rience of consciousness, the basis of the personality, much learning becomes meaningless
and irrelevant to students’ lives. Lack of relevancy leads to a lack of motivation to learn,
which in turn produces a substandard level of academic performance and problems with
social behavior. Parents find that students are simply not growing, not making use of their
full creative potential. Mathematics education unfortunately follows this pattern. 

Certainly mathematics education appreciates the centrality of students and their sub-
jective character. This has been demonstrated by its attempts to understand and apply the-
ories of learning and cognitive development (e.g., Kroll, 1989; Hiebert, 1984; Starkey &
Gelman, 1982); its desire to understand the role of affective factors such as self-confi-
dence, anxiety, and willingness (e.g., McLeod & Adams, 1989; Reyes, 1984); and its
development of theories of metacognition—the knowledge of how the mind thinks from
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moment to moment and how one gains control over the thought processes (e.g., Pirie &
Kieren, 1989; Kilpatrick, 1985; Garofalo & Lester, 1985). However, none of these strate-
gies has succeeded in providing knowledge of the full range of consciousness or how to
develop the student’s full potential. Due to education’s lack of knowledge about con-
sciousness and how to develop it fully, problems persist in mathematics education, a fact
consistently born out in discipline assessments.

The 1990 National Assessment of Educational Progress (NAEP) states that “only slight-
ly more than half” of eighth and twelfth graders like mathematics and that enjoyment of
mathematics declines with years in school (Mullis, Dossey, Owen, & Phillips, 1991, p. 40).
This same finding was noted in the 1986 NAEP which found that student perceptions of
the vitality of the subject had not improved from 1978 to 1986 (Dossey, Mullis, Lindquist,
& Chambers, 1988, p. 105). Also, a national evaluation of students stated that “less than
20 percent reach proficient levels of mathematics achievement in grades 4, 8, and 12”
(National Assessment Governing Board, 1991, p. 1). For example, one-third of the eighth
graders tested were unable to use the basic skill of addition to find the cost of three items
on a menu (Mullis, Dossey, Owen, & Phillips, 1991, pp. 9–10). 

Maharishi’s Vedic Mathematics fulfills the need in mathematics education for complete
knowledge of consciousness by providing the understanding, experience, and develop-
ment of consciousness as the student learns mathematics (Maharishi Mahesh Yogi, 1988;
Brooks & Brooks, 1988; Indian Institute of Maharishi Vedic Science and Technology,
March 1988, fax communication to Maharishi University of Management; Maharishi
Mahesh Yogi, 1988, private communication with  M. Weinless, Ph.D.; B. Morris, 1988,
fax communication to Maharishi University of Management). To understand the value of
consciousness to mathematics education, three topics will be examined in separate sections:
(1) the Veda, pure knowledge which is self-existent within consciousness and composed
of all the Laws of Nature that structure the dynamic evolution of the universe; (2)
Maharishi’s technologies for the development of consciousness that make it possible to
easily access the Veda, and (3) the state of all knowingness, the ability to know anything
spontaneously and solve any problem effortlessly without making mistakes, developed
by the regular experience of pure consciousness through Maharishi’s Vedic Technologies.

Based on the terms and concepts introduced in these three sections, a fourth section
introduces the value of Vedic S™tra based computation. It presents the main thesis of this
paper: the use of the Vedic S™tras (aphorisms), in the context of a full Maharishi’s Vedic
Mathematics program,1 cultures the ability to think and act in accord with all the Laws of
Nature as the student computes. As the ability to think in harmony with Natural Law
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1A full Maharishi’s Vedic Mathematics program at the elementary level includes the Transcendental Meditation technique,
Vedic S™tra based computation, and may include Maharishi’s Absolute Number. Maharishi points out that his Absolute Number
“explains the supreme level of reality—the world of wholeness or many wholenesses”; it is “a number that will help us to
account for the theme of creation and evolution in terms of wholeness” (Maharishi Mahesh Yogi, 1995b, p. 611). The compe-
tence or authority of Maharishi’s Absolute Number to fully express the “infinite number of wholenesses within the universe,”
is due to it being (1) “a meaningful living reality” which may be experienced by any student “in the self-referral wholeness of
silence and dynamism—Saµhitå of Ræishi, Devatå, and Chhandas,” and (2) capable of expressing the togetherness and self-refer-
ral relationship of silence and dynamism, unity and diversity, the Self and the universe (Maharishi Mahesh Yogi, 1995b, pp.
611, 620, 625, 630). Undefined terms mentioned above, such as Saµhitå, are discussed in this article. For a more complete dis-
cussion of the Absolute Number and its relationship to modern mathematics, see Maharishi Mahesh Yogi, 1995b, pp. 379–382,
611–643.



grows, I predict that computation will become faster, easier, more enjoyable, more moti-
vating, and more self-referral. For computation to become more self-referral means that
it occurs more within the Self, pure consciousness. Initially, mental computation occurs
more frequently. Long term, solutions occur spontaneously on the level of consciousness.
The fifth and final section of this paper will report a research study that evaluates this
thesis among third grade students at Maharishi School of the Age of Enlightenment
(Maharishi School) in Fairfield, Iowa. 

Maharishi’s Description of the Veda

The following discussion presents Maharishi’s explanation of how the verses of the
Veda are the self-interacting dynamics of consciousness, the Laws of Nature, structured
within the consciousness of everyone. It will provide the theoretical basis for understanding
how Vedic S™tra based computation is the link which connects computation to pure con-
sciousness, the most orderly and powerful level of organization in man and Nature. 

Self-Interacting Dynamics of Consciousness

In Maharishi’s teaching, “consciousness is that which is conscious of itself” (Maharishi
Mahesh Yogi, 1995a, p. 53). Being conscious of itself, it is self-referral. Self-referral con-
sciousness is the unbounded field of wakefulness, intelligence, all knowingness, complete
openness in all directions (Maharishi Mahesh Yogi, 1995a, p. 17). This infinite, self-refer-
ral field is generally referred to as pure consciousness or pure intelligence.

Maharishi makes a clear distinction between self-referral consciousness and object-
referral consciousness. Object-referral consciousness occurs when consciousness is con-
scious of something else, such as thoughts, sensory stimuli, or objects in the environment.
However, even when consciousness is object-referral, the experience of being conscious
of a particular stimuli takes place within self-referral consciousness:

When we say total reality of consciousness, we mean consciousness in its self-referral state,
where consciousness knows itself and nothing else. This state of consciousness is pure con-
sciousness. Another state of consciousness is when it knows other things; then it is known
to be object-referral consciousness, because all objects can only be perceived by virtue of
the intelligence quality of consciousness, which creates the observer and process of observation
within the singularity of the self-referral state of consciousness. This establishes that the
object-referral state of consciousness is also within the self-referral state of consciousness.
(Maharishi Mahesh Yogi, 1995a, pp. 54–55)

In self-referral consciousness, consciousness knows itself thereby becoming its own
knower and known. Since cognition occurs within its own unbounded continuum, con-
sciousness is also its own process of knowing. Thus, in its self-referral state, conscious-
ness is the unified state of knower, knowing, and known. Since consciousness appears as
three (knower, knowing, known) while remaining singular (consciousness), it has a “three-
in-one” structure (Maharishi Mahesh Yogi, 1995a, pp. 59, 308–310). In the Vedic
Language, this three-in-one structure is called Saµhitå (unity) of Ræishi (the knower or
wakeful aspect of consciousness which cognizes), Devatå (the process of knowing or
dynamism inherent in the process of cognition), and Chhandas (the known which hides the
knower and process of knowing). The singularity of Saµhitå is transformed into the diver-
sity of Ræishi, Devatå, and Chhandas; yet, because Ræishi, Devatå, and Chhandas are just dif-
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ferent modes of self-referral consciousness, the singularity is preserved (Maharishi Mahesh
Yogi, 1995a, pp. 59–62). So it is clear that, in the state of self-referral consciousness, sin-
gularity is transformed into diversity and diversity into singularity and these transforma-
tions occur simultaneously. 

The transformation of singularity into diversity and diversity into singularity, Maharishi
points out, creates a reverberation or “continuous sound” within the nature of absolute
silence, Atyanta-abhåva (Maharishi Mahesh Yogi, 1995a, p. 63; 1995d, pp. 165, 423). In
Maharishi Vedic ScienceSM, these reverberations are identified as the Veda, “the sound of
self-reverberating consciousness,” the “self-generated” sound of consciousness knowing
itself. These reverberations in pure consciousness are not isolated. The whole Veda exists
simultaneously at every point throughout the unbounded continuum of consciousness.

Maharishi goes on to explain that Vedic Sound spontaneously evolves in a precise,
predictable sequence (Maharishi Mahesh Yogi, 1995d, pp. 165–166). As consciousness
comes to know itself fully, the perfectly ordered sequence of its self-interacting dynam-
ics gives rise to the “sequentially developing, properly structured, specific sounds devel-
oping in sequence within the unified field of consciousness.” As the sequence unfolds, first
Ræk Veda2 sounds are created, then Såma Veda sounds, Yajur-Veda sounds, Atharva Veda
sounds, and then the sounds of all the corresponding Vedic Literature (Maharishi Mahesh
Yogi, 1987; Nader, 1995). 

The sequence of Vedic Sound (Shruti, or “that which is heard”) was originally cognized
by the ancient Vedic Seers in its pure, undifferentiated state and eventually recorded as
all the different aspects of the Vedic Literature (Maharishi Mahesh Yogi, 1995a, p. 63).
Thus, Maharishi explains, the various aspects of Vedic Literature emerge from the self-
interacting dynamics of Ræishi, Devatå, and Chhandas within the unity of Saµhitå. Together,
the Vedic Literature displays total knowledge of the dynamic relationships among Saµhitå
and Ræishi, Devatå, and Chhandas. Thus, Veda is the self-interacting dynamics of con-
sciousness naturally existing at all times within pure consciousness, “intimately person-
al to everyone” (Maharishi Mahesh Yogi, 1995a, p. 82).

Laws of Nature

Maharishi explains that Vedic Sound, within the absolute silence of consciousness,
creates the entire manifest universe including the human nervous system. This process is
based on the relationship of sound and form. Each sound has a corresponding form and,
furthermore, the sound structures the form (Maharishi Mahesh Yogi, 1995a, pp. 316–317;
Nader, 1995; Gelderloos & Berg, 1989, p. 383). 

We have seen that Vedic Sound (Shruti) exists within consciousness. Due to the rela-
tionship of sound and form, stated above, the Vedic Form (Darshana) inherent within
Vedic Sound also exists within the unified, self-referral structure of pure consciousness.
Maharishi points out that “the sound is heard by self-referral consciousness and the form
is seen by self-referral consciousness” (Maharishi Mahesh Yogi, 1995a, pp. 317–318).
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2In Maharishi Vedic Science, Ræk Veda is the totality of knowledge about the self-interacting dynamics of consciousness
(Maharishi Mahesh Yogi, 1995a, pp. 80–84). Såma Veda, Yajur-Veda, and Atharva Veda comprise the specific aspects of
Natural Law that are engaged in promoting the qualities of Ræishi, Devatå, and Chhandas, respectively, within Saµhitå.



Through its self-interacting dynamics, consciousness is sequentially transformed into
more diverse sounds and forms (Maharishi Mahesh Yogi, 1995a, pp. 311–320; see also
Hagelin, 1989. pp. 38–39). The mechanics of transformation within the structure of
Saµhitå quantifies the holistic nature of Vedic Sound creating the entire universe of alpha-
bets, speech, and books. Maharishi explains further:

The momentum of transformation that constitutes the process of evolution continues to take
the evolution of sound to create, first, the form of the sound itself, the script. The momen-
tum of evolution continues, and what comes out of sound is form. The basic expression of
form is a particle of matter. (1995a, pp. 312–313)

Sequentially evolving structures of particles generate congregations of particles. This
momentum of evolution continues giving rise to more concrete expressions and the whole
manifest, ever expanding universe: 

Consciousness continues to generate qualities one after the other. Saµhitå generates Ræishi,
Devatå, Chhandas, and all the permutations and combinations of the three in sequential pro-
gression of the process of evolution of pure intelligence giving rise to the five senses of per-
ception [hearing, touch, sight, taste, and smell], the five elements [space, air, fire, water, and
earth], and from these the whole manifest creation within the nature of self-referral con-
sciousness, promoted and sustained by the self-referral dynamism of consciousness. (Maharishi
Mahesh Yogi, 1995a, p. 318)

Being the reverberations which give rise to the entire universe of subjective and objec-
tive phenomena, Maharishi identifies the Vedic Verses as “the Laws of Nature” (Maharishi
Mahesh Yogi, 1995c, pp. 34–60; 1969, p. 206). This is expressed in Ræk Veda (1.164.39),
Ræicho Ak-kshare parame vyoman yasmin devå adhi vishwe nishedu˙, which Maharishi
translates as, “the verses of the Veda exist in the collapse of fullness in the transcenden-
tal field, self-referral consciousness, the Self, in which reside all the Devås, the impulses
of Creative Intelligence, the Laws of Nature responsible for the whole manifest universe”
(B. Morris, private communication, July 11, 1991). 

Thus, in Maharishi Vedic Science, the physical universe is just a more precipitated
expression of Veda, the self-interacting dynamics of pure consciousness (Maharishi
Mahesh Yogi, 1987; 1969, p. 206; Maharishi International University, 1990a, p. 20). This
description corresponds with that given by modern quantum physics, in which the parti-
cles that structure creation are understood to be excited modes or reverberations of under-
lying quantum fields (Hagelin, 1989, pp. 20–21). 

This discussion has indicated how the Vedic Verses are the Laws of Nature that cre-
ate the universe; Veda may also be described as pure knowledge, the complete knowl-
edge of Natural Law.

Pure Knowledge and Infinite Organizing Power 

Maharishi explains that “knowledge blossoms when the knower comes in contact with
the known; or Knowledge blossoms when the subject comes in contact with the object”
(Maharishi Mahesh Yogi, 1995a, p. 204). In a separate discussion, Maharishi described the
knowledge of a rose to make this point concrete (Maharishi Mahesh Yogi, 1980b, pp.
73–76). The knower’s attention falls on the rose and allows the image of the rose to occu-
py the awareness. At the point where the image of the rose occupies consciousness, con-
sciousness assumes a specific color or flavor which Maharishi identifies as the knowl-
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edge of the rose. It is through this unity of the image of the rose (the known) and con-
sciousness (the knower) by means of various mental processes (the process of knowing)
that knowledge of the rose is born. The knowledge that blossoms in the union of know-
er and known pertains to the rose but it exists on the level of consciousness. It is struc-
tured in consciousness. Thus, through the integration of knower and known, Maharishi
points out that consciousness assumes different roles of perception and is transformed
into different structures of knowledge. 

Following this line of reasoning, Maharishi explains how the unity of knower, known,
and process of knowing in self-referral consciousness gives rise to the Veda, the most
fundamental structure of knowledge (Maharishi Mahesh Yogi, 1995a, pp. 73–80; 1980b,
p. 74). In its self-referral state, consciousness is the knower of itself; the knower cog-
nizes its own nature; pure consciousness alone occupies the awareness. Since, in this self-
referral state, the knower, known, and process of knowing are aspects of consciousness,
the knowledge that blossoms resides completely within the field of consciousness. It is
structured in consciousness and pertains entirely to consciousness, the home of all the
Laws of Nature. Maharishi refers to this self-referral structure of knowledge as the Veda,
or “pure knowledge,” the complete knowledge of Natural Law (Maharishi Mahesh Yogi,
1995a, pp. 3–10).3

According to information theory, greater information about a system reduces its entropy
and increases the knowledge of that system (Singh, 1966, pp. 76–77). From this, Maharishi
concludes that knowledge increases orderliness: it has organizing power (Maharishi
Mahesh Yogi, 1995a, p. 118). The complete knowledge of Natural Law, being infinite,
has total or infinite organizing power. Thus, Veda is pure knowledge (Mantra), which has
infinite organizing power (Bråhma∆a).

Maharishi explains that this holistic structure of pure knowledge, Veda, encompasses
all knowledge about creation—its source, course, and goal—the whole range of science
and technology. He points out that Vedic Knowledge 

includes the whole path of knowledge from the knower to the known—the whole field of sub-
jectivity, objectivity, and their relationship; the whole field of life, unmanifest and mani-
fest; the whole field of “Being” and “Becoming”; the whole range of knowledge from its
source to its goal—the eternal source, course, and goal of all knowledge. (1995a, p. 5)

Once the mind becomes fully open to the Veda in pure consciousness, Maharishi explains,
the student would possess all knowledge: “If the full value of pure intelligence, the
unbounded, infinite value of consciousness, could become an all-time reality in our con-
scious mind, then our mind would be the home of all knowledge” (Maharishi Mahesh
Yogi, 1972, p. 9:5). When the student’s mind is the home of all knowledge, Maharishi
states, one gains “the fruit of all knowledge,” the ability to know anything spontaneous-
ly and achieve anything without making mistakes. Not surprisingly, then, students who
regularly gain access to the Veda through the experience of pure consciousness begin to
improve academically without increased effort (see research cited below). Maharishi
points out that this experience of consciousness is the highest and most complete form of
education:

3Pure knowledge and pure consciousness are two terms that identify for the same unbounded, self-referral field experienced at
the source of thought, Saµhitå of Ræishi, Devatå, and Chhandas (Maharishi Mahesh Yogi, 1995a,). 



Development of consciousness, or gaining supreme level of consciousness, or gaining self-
referral consciousness, is complete education, which is the state of all knowingness, the abil-
ity to spontaneously know anything, do anything right, and achieve anything at will. This
ability to achieve anything at will in the state of self-referral consciousness, singularity, is
the ability to spontaneously engage infinite Creative Intelligence, Cosmic Creative
Intelligence, to bring fulfillment to all desires. (1995a, p. 112)

Infinite Creative Intelligence refers to the unlimited creative potential of the Veda that gives
rise to the entire universe through its own self-interacting dynamics. Gaining complete
knowledge, the state of all knowingness, through the full development of consciousness
is not only the highest aim of education, it is the supreme state of fulfillment for every indi-
vidual. Achievement of all knowingness is gained through Maharishi’s Vedic Technologies
discussed in the following sections.

Development of Consciousness through Maharishi’s Vedic Technologies

Maharishi’s Vedic Mathematics includes the Transcendental Meditation® (TM®) and
TM-Sidhi® programs which systematically cultures the experience of pure consciousness
in the student. The experience of pure consciousness gives access to pure knowledge and
its infinite organizing power which, in turn, maximizes the effectiveness of Vedic S™tra
based computation.

Experience of Pure Consciousness

Maharishi’s Transcendental Meditation technique is a simple, natural, effortless procedure
practiced for 15 to 20 minutes in the morning and evening while sitting comfortably with eyes
closed. During this technique the individual’s awareness settles down and experiences a
unique state of restful alertness: as the body becomes deeply relaxed, the mind transcends all
mental activity to experience the simplest form of human awareness—Transcendental
Consciousness—where consciousness is open to itself. This is the self-referral state of con-
sciousness. (Maharishi Mahesh Yogi, 1995a, pp. 260–261)

In the Vedic Language, Transcendental Consciousness is referred to as Åtmå, the univer-
sal Self—the basis of ego, emotions, intellect, mind, and senses (Maharishi Mahesh Yogi,
1995a; 1972, p. 19:3–12; see also 1986, p. 299; 1969, pp. 118–138, 421–422; 1963, p.
44; Roth, 1987). 

The experience of pure consciousness provided by the Transcendental Meditation tech-
nique has been described physiologically as a unique state of restful alertness (Maharishi
Mahesh Yogi, 1995c, pp. 174–185; Wallace, 1993, 1986, 1970). The body becomes deeply
rested while the mind remains fully alert. Deep physiological rest can be objectively ver-
ified. One way is by measuring the decreased respiratory rate during the Transcendental
Meditation technique and periods of respiratory suspension during the experience of
Transcendental Consciousness (Dillbeck & Orme-Johnson, 1987; Badawi, Wallace, Orme-
Johnson, & Rouzere, 1984; Wolkove, Kreisman, Darragh, Cohen, & Frank, 1984; Farrow
& Herbert, 1982). Measurements of alpha and theta EEG power and coherence during
practice of the Transcendental Meditation technique indicates alertness and/or orderli-
ness (Farrow & Herbert, 1982; Dillbeck & Bronson, 1981; Orme-Johnson & Haynes,
1981; Banquet & Sailhan, 1974; Orme-Johnson, Wallace, Dillbeck, Alexander, & Ball,
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1981). Anecdotally, personal testimonies of the experience of completely settled states of
awareness during the Transcendental Meditation technique indicates that pure con-
sciousness is a field of bliss (ånanda) or infinite happiness (International Association for
the Advancement of the Science of Creative Intelligence, 1976, pp. 74–85; Maharishi
Mahesh Yogi, 1963, p. 22).

The TM-Sidhi program is an advanced technology based on the experience of pure
consciousness established by the Transcendental Meditation technique. The TM-Sidhi
program enlivens pure consciousness and develops the habit of thinking and acting from
the level of pure consciousness (Maharishi Mahesh Yogi, 1995a, pp. 261–288). Scientific
research noted below has found that the TM-Sidhi program produces greater coherence
in brain functioning—a condition associated with higher levels of creativity, intelligence,
flexibility of mind, neurological efficiency, and moral reasoning.  

Children under 10 years of age practice the Maharishi Word of WisdomSM technique. This
technique is designed to strengthen the nervous system, give students the experience of
more orderly and blissful aspects of their nature, and to help them focus more effective-
ly in class (Nidich & Nidich, 1990). Scientific research indicates that practice of the Word
of Wisdom technique develops field independence, conceptual maturity, sustained atten-
tion (Dixon, 1989), as well as information processing ability (Warner, 1986).

Over 500 scientific research studies (Orme-Johnson & Farrow, 1977; Chalmers,
Clements, Schenkluhn, & Weinless, 1989; Wallace, Orme-Johnson, & Dillbeck, 1990) con-
ducted at more than 200 universities and research institutions have verified that the Trans-
cendental Meditation and TM-Sidhi programs systematically develop full human potential
(e.g., Orme-Johnson, 1988; Alexander & Boyer, 1989). For example, research shows that
through the experience of pure consciousness, mental potential increases. One gains:

• increased self-actualization (Nidich, Seeman, & Dreskin, 1973; Alexander, 
Rainforth, & Gelderloos, 1991);

• increased intelligence among college students (Cranson, Orme-Johnson, 
Gackenbach, Dillbeck, Jones, & Alexander, 1991; Jones, 1989; Aron, Orme-
Johnson, & Brubaker, 1981; Dillbeck, Assimakis, Raimondi, Orme-Johnson, 
& Rowe, 1986) as well as among primary and secondary students (Nidich & 
Nidich, 1990, p. 94; Shecter, 1978; Warner, 1986);

• improved memory, learning, and cognitive flexibility (Dillbeck, 1982; 
Miskiman, 1973; Alexander, Langer, Newman, Chandler, & Davies, 1989); 

• increased field independence (Dillbeck, Assimakis, Raimondi, Orme-
Johnson, & Rowe, 1986; Pelletier, 1974);

• increased efficiency of information transfer in the brain (Wandhofer, Kobal, 
& Plattig, 1976; Kobal, Wandhofer, & Plattig, 1975); and

• increased creativity (Travis, 1979; Dillbeck, Landrith, & Orme-Johnson, 1981; 
Orme-Johnson, 1982).

This growth of mental potential produces more precise, effective thinking, which
improves a wide range of variables important to mathematics education. With regular
practice of the Transcendental Meditation technique and the TM-Sidhi program, the brain
begins to function in a more orderly, coherent manner even during dynamic activity
(Dillbeck & Bronson, 1981; Farrow & Herbert, 1982; Gaylord, Orme-Johnson, Willbanks,
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& Travis, 1989). Due to the increased coherence, students practicing the Transcendental
Meditation technique solve problems more spontaneously (Nidich, Nidich, & Rainforth,
1986; Dillbeck, 1982; Miskiman, 1973) and gain increased ability to think and act effi-
ciently (Frew, 1974; Hjelle, 1974). As their mental potential increases, their health also
improves (e.g., Wallace, 1993). Maharishi calls this holistic growth the development of
higher states of consciousness. In the highest state, Unity Consciousness, all types of prob-
lem solving become perfectly effective, spontaneous, effortless, self-referral (on the level
of consciousness), accurate, and blissful.

Higher States of Consciousness  

Maharishi has delineated seven states of consciousness which constitute the full range
of human development (Maharishi Mahesh Yogi, 1995a, p. 161). These states are deep
sleep consciousness or Sushupti Chetanå, dreaming consciousness or Swapn Chetanå,
waking consciousness or Jågrat Chetanå, Transcendental Consciousness or Tur¡ya
Chetanå, Cosmic Consciousness or Tur¡yåt¡t Chetanå, God Consciousness or Bhagavad
Chetanå, and Unity Consciousness or Bråhm¡ Chetanå. The first three states are identi-
fied by Maharishi as relative states of consciousness because they are always changing
(Maharishi Mahesh Yogi, 1972, pp. 22:6–7; 1986, p. 289). The last four states of con-
sciousness he identifies as “higher states” of consciousness because they are based on the
experience of pure consciousness, the “higher,” universal Self, which is absolute and
unchanging in nature.  

In the same way that scholars have evaluated experiences during the Transcendental
Meditation technique, research on the higher states of consciousness has been reviewed
(Alexander & Boyer, 1989), the implications of higher states of consciousness to the field
of developmental psychology have been discussed (Alexander, Davies, Dixon, Dillbeck,
Druker, Oetzel, Muehlman, & Orme-Johnson, 1990), and the physiological parameters
of the states of consciousness have been presented (Wallace, Fagan, & Pasco, 1988;
Wallace, 1993, 1986).  

Deep sleep is considered by Maharishi to be the least developed state of conscious-
ness; it is a state of inertia where there is no knowledge of self or environment:

There are many phases of consciousness: consciousness of the wakeful state; consciousness
of the dreaming state, a completely different consciousness; consciousness of the deep sleep
state—complete ignorance, full ignorance, to the extent that there is no experience of objec-
tivity and no experience of illusory objectivity [the dream state]. (Maharishi Mahesh Yogi,
1986, p. 288)

In the dreaming state, Maharishi points out that knowledge is unreliable. Perception is
illusory. In waking consciousness, the awareness of self and environment is limited by the
consciousness of the perceiver; therefore, knowledge and fulfillment are also limited. 

Maharishi explains that in the waking state, the knower or self is localized in time and
space and separate from the known or objects of experience (Maharishi Mahesh Yogi,
1986; see Alexander & Boyer, 1989, pp. 329–330). This disintegration of knower and
known leads to the fragmented and incoherent style of brain functioning known as wak-
ing consciousness (Hagelin, 1989, p. 39). That is, waking electroencephalograph (EEG)
patterns measured across topologically distinct regions of the brain are significantly less
synchronous or coherent than those measured during higher states of consciousness
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(Alexander & Boyer, 1989, pp. 338–339). Due to the lack of integration with its source
in absolute bliss, the waking mind tends to search continually for satisfaction among the
objects of experience (Maharishi Mahesh Yogi, 1969, p. 121). This search for fulfillment
is satisfied in the experience of higher states of consciousness. 

The first higher state is Transcendental Consciousness. This state of consciousness is
directly experienced through the Transcendental Meditation technique. It has been
described previously as pure consciousness, self-referral consciousness, Self, Saµhitå, or
Åtmå. The experience of Transcendental Consciousness stands as the first step to the
development of Unity Consciousness, the goal of all human evolution (Maharishi Mahesh
Yogi, 1969, p. 144). The progressive integration of Transcendental Consciousness with
activity begins with the development of Cosmic Consciousness, progresses further in God
Consciousness, and finds its final fulfillment in Unity Consciousness. 

Maharishi calls the fifth state of consciousness Cosmic Consciousness (Maharishi
Mahesh Yogi, 1972, p. 23–5). This state is characterized by the spontaneous coexistence
of pure consciousness at all times, along with the waking, dreaming, and deep sleep states
of consciousness. Maharishi (1986) explains that in this state everything is perfectly har-
monious and consciousness is brilliant, clear, full of satisfaction, and blissful. Due to the
development of full mental potential, the individual established in Cosmic Consciousness
gains “skill in action”: goals are attained quickly, with the least effort, and without adverse
effects on the environment (Maharishi Mahesh Yogi, 1969, pp. 142–143). 

In Cosmic Consciousness, even though one is established in unbounded awareness,
Maharishi points out that still one perceives only the surface value of the object (Maharishi
Mahesh Yogi, 1972, pp. 23:6–7). The only qualities perceived are those which distinguish
the object from the rest of its environment. However, because unbounded awareness is
established on the level of the conscious mind, one’s perception naturally begins to appre-
ciate deeper and deeper values of the object, until perception is so refined that the finest
level of existence is capable of being spontaneously perceived on the gross, surface level
throughout waking, dreaming, and sleeping states of consciousness. This ability gives rise
to the sixth state of consciousness, God Consciousness, characterized by unbounded aware-
ness along with perception of the finest level of existence. Maharishi refers to the sixth
state of consciousness as God Consciousness because one is able to perceive and appre-
ciate the entire range of creation as well as the mechanics of creation seen at the junction
point between creation and pure consciousness (Maharishi Mahesh Yogi, 1986, p. 428; see
Alexander & Boyer, 1989, p. 355). 

In the transition from God Consciousness to Unity Consciousness, the object of per-
ception becomes increasingly appreciated in terms of pure consciousness, the Self. This
transition culminates when perception gains its infinite value and every aspect of the
object is appreciated in terms of the Self (Maharishi Mahesh Yogi, 1972, p. 23:9; 1969,
pp. 441–443). Maharishi explains how this development eliminates the “gulf,” or per-
ceived distance, between the knower and known making it possible to know the object of
perception completely:

In this unified state of consciousness, the experiencer and the object of experience have both
been brought to the same level of infinite value, and this encompasses the entire phenome-
non of perception and action as well. The gulf between the knower and the object of his
knowing has been bridged. When the unbounded perceiver is able to cognize the object in its
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total reality, cognizing the infinite value of the object which was hitherto unseen, then the per-
ception can be called total, of supreme value. In this state, the full value of knowledge has
been gained, and we can finally speak of complete knowledge. (1972, p. 23:9)

The gulf or separation between the knower and known experienced in Cosmic
Consciousness is narrowed in God Consciousness and finally eliminated in Unity
Consciousness. Maharishi affirms that there is still a knower and known in the structure
of knowledge, but there is a lack of distance between them; the distance is completely
unmanifest. Life is lived in unbroken wholeness.

In Unity Consciousness, the complete range of the object of perception is spontaneously
and effortlessly available to the knower. The object has a surface level, numerous inter-
mediate levels—such as chemical, nuclear, and subatomic—and pure consciousness at its
basis. With the full integration of knower and known in this seventh state of conscious-
ness, the knower is able to spontaneously gain access to that level of the object which
will yield the desired knowledge. Being able to know anything spontaneously, the know-
er gains complete fulfillment. Maharishi elaborates:   

When the awareness of the knower has all these different values open to it, the knower will
be able to pick up whatever value of the object is most useful at a given time and place. He
will therefore spontaneously be able to make the maximum use of his environment. This abil-
ity of spontaneously picking up what is best for this time, in this place, under these circum-
stances, is a very great gift. (1972, p. 32:8)

In this quote, Maharishi emphasizes spontaneity and practicality. Because the entire range
of the object is open to the knower, complete knowledge is gained easily. Furthermore,
knowledge in Unity Consciousness is described as flawless. This state of consciousness
is defined by Maharishi as the highest goal of human development (Maharishi Mahesh
Yogi, 1972, p. 23:10). 

Maharishi also describes the growth within Unity Consciousness (Maharishi Mahesh
Yogi, 1973; see Alexander & Boyer, 1989, p. 360). When Unity Consciousness first dawns,
Maharishi explains, only the primary object of perception is experienced in terms of the
Self. Gradually, this structure of experience grows to include the secondary objects of
perception, then the tertiary objects, until finally all possible objects of perception are
experienced in terms of the Self. Maharishi refers to this fully ripened state of Unity
Consciousness as Brahman Consciousness, the supreme wholeness of life, the state of all
knowingness. Now let’s examine the practical value of all knowingness to mathematics.

Nature of All Knowingness in Maharishi Vedic Science

The development of consciousness has many practical outcomes vital to mathematics
education including more orderly, coherent brain functioning and increased ability to think
and act efficiently as discussed previously. With the full development of consciousness,
Maharishi teaches that students acquire an infinitely powerful administrative skill called
“mathematics without steps,” or all knowingness (Maharishi Mahesh Yogi, 1995b, pp.
388–389). Due to the unique intellectual character of all knowingness, two prerequisite
concepts—infinite correlation and least action—are introduced before beginning the dis-
cussion of mathematics without steps.
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Infinite Correlation

By observing the world around us, we see that everything is constantly influencing
everything else (Maharishi Mahesh Yogi, 1969, p. 63). Each member of a family direct-
ly influences the feelings of every other member; no wave on the ocean is independent of
any other. Maharishi points out that this principle of relationship or interconnectedness
reaches its ultimate, infinite value in the transcendental level of Nature’s functioning,
pure consciousness, the field of “infinite correlation” where “every point in the field is infi-
nitely correlated with every other point so there is no resistance in moving from one point
to the other” (Maharishi Mahesh Yogi, 1995c, p. 287; see also 1995b, pp. 374, 389;
Maharishi’s Master Plan to Create Heaven on Earth, in press, pp. 277, 328–330). Each
point in the unbounded field of pure consciousness is related with all other points so inti-
mately that one is the other: “an impulse anywhere is an impulse everywhere.”
Furthermore, the communication among all points is described as perfect, meaning that
it is instantaneous, complete, and a “frictionless flow.”

Physics has glimpsed the quality of infinite correlation in the perfect connectedness of
two distant particles, or any distant parts of a quantum mechanical system described by
a single wave function. This phenomena, called the Einstein, Podolsky, Rosen paradox,
has been observed experimentally (see Bohm & Hiley, 1993, pp. 134–159). It explains how
a measurement made on one part of a system instantaneously transforms the remaining
parts of the system, no matter how far distant.

Maharishi has explained in different contexts that pure consciousness has these qual-
ities: it is infinitely correlated, all knowing, “programmed” with the complete knowledge
of Natural Law, mathematically precise, computes with infinite speed, and has infinite
organizing power (Maharishi Mahesh Yogi, 1995a; 1995c, p. 287; Maharishi International
University, 1990b, p. 3; Nader, 1995, pp. 36–39). Due to these qualities, it is reasonable
to conclude that pure consciousness has the properties of an ultimate computer. In this
regard, Maharishi has referred to pure consciousness as the “cosmic computer” (Maharishi
Mahesh Yogi, 1995a, p. 105; see Lester, 1987, pp. 313–316). The term cosmic, in this
context, means omnipresent and omniscient. The cosmic computer spontaneously com-
putes the innumerable transformations of Natural Law that are necessary to govern the
entire universe at every point simultaneously. 

Maharishi explains that once individual awareness gains access to pure knowledge and
its infinite organizing power in higher states of consciousness, the human brain with its
billions of neurons and interconnections becomes the hardware of the cosmic computer
(Indian Institute of Maharishi Vedic Science and Technology, fax communication to
Maharishi University of Management,  March 1988). Through the perfect orderliness and
coherent functioning of the brain, individual intelligence becomes cosmic intelligence
allowing the student to spontaneously think and act in perfect accord with all the Laws of
Nature. Complex situations are sorted out without lapse of time, and the knowledge nec-
essary for one’s success effortlessly comes to one’s awareness. The cosmic computer
functions effortlessly because it functions in accord with the principle of least action.

50

MODERN SCIENCE AND VEDIC SCIENCE



Principle of Least Action

The principle of least action, first formulated by Lagrange, Hamilton, and Jacobi in the 18th
century, states that Nature generally functions so that the amount of action is least
(Domash, 1974, p. 149). In all the mechanical motions of nature—the movement of the
stars and planets, ocean waves, the propagation of light—effort is minimized and effi-
ciency or economy is maximized. For example, when a child throws a ball, it sponta-
neously takes that trajectory which allows it to fly the greatest possible distance given all
the conditions that affect its flight. All variables—gravity, speed and direction of the wind,
weight and size of the ball, how hard the ball was thrown, weather conditions, air densi-
ty—are taken into account and the optimum path is computed instantly. Through rigor-
ous, computer-aided analysis, it becomes apparent that the ball could not take any other
trajectory and fly as far. Less efficient paths are not strictly forbidden, but their probabil-
ity of occurrence is infinitesimally small. Natural Law functions most efficiently and
involves least effort because it “always chooses the simplest, most direct path to accom-
plish anything” (Maharishi Mahesh Yogi, 1995c, p. 305). 

At the level of self-referral consciousness, Maharishi explains that action is least and
achievement is greatest. This means that everything is achieved without any action, with-
out any effort at all: “You can accomplish everything by interacting with your own Self.
When you interact with your own Self, this is the field of silent performance” (Maharishi
Mahesh Yogi, 1993, pp. 12–13; 1992, pp. 14–15). In the same way that a powerful busi-
nessman can create swings in the stock market just by a few quiet suggestions, the self-
interacting dynamics of pure consciousness are able to create enormous changes through-
out the universe through their silent transformations within consciousness (Maharishi
Mahesh Yogi, 1995c, pp. 170–173; 1963, pp. 150–179). Thoughts and actions performed
by the enlightened—those established in self-referral consciousness—have the infinite
organizing power of Natural Law at their basis and, therefore, easily meet with success
without creating problems for the performer. This idea is expressed in Ræk Veda:

yt7n;' [b˜; .vit s;riq" 
Yat¡nåµ Brahmå bhavati sårathihæ

—Ræk Veda, 1.158.6

Those established in the silent singularity of self-
referral consciousness, motivate the infinite orga-
nizing power of Natural Law to be their charioteer.
(Maharishi Mahesh Yogi, 1995c, p. 172)

By thinking and acting from within self-referral consciousness, one gains the support of
Natural Law and intentions are accomplished easily, “leaving the doer fresh enough to
enjoy fully the fruits of his action” (Maharishi Mahesh Yogi, 1969, p. 143). Moreover, one
“begins to enjoy the results immediately.” With reference to mathematics, this infinitely
powerful skill is called “mathematics without steps.”

Mathematics Without Steps

Maharishi’s Vedic Mathematics is an enormously rich field of experience and under-
standing. One of the most fascinating characteristics of Vedic Mathematics described by

51

MAHARISHI’S VEDIC MATHEMATICS IN ELEMENTARY EDUCATION



Maharishi is that it is “the commander of Natural Law” which “spontaneously designs the
source, course, and goal of Natural Law” within the student’s self-referral consciousness
(Maharishi Mahesh Yogi, 1995b, pp. 335, 338). The mathematics and the reality struc-
tured by the mathematics occur simultaneously within the student’s consciousness. This
idea might be explained by an example which compares Vedic Mathematics with modern
mathematics. Using modern mathematics, a physics class may calculate the trajectory,
velocity, and distance of balls thrown by the students but only before or after the act of
throwing. There is some passage of time between making the calculations and throwing
the ball. However, at the highest level of Maharishi’s Vedic Mathematics—mathematics
without steps—the flight of the ball and the mathematical analysis and synthesis occur
simultaneously within the student’s awareness. This is because Maharishi’s Vedic
Mathematics is the quality of infinite organizing power inherent in self-referral con-
sciousness that structures all activity in the universe, and infinite organizing power resides
in the student’s Self (Maharishi Mahesh Yogi, 1995b, pp. 338–341). Maharishi expresses
this integrated nature of Vedic Mathematics by saying that it “is itself the mathematician,
the process of deriving results, and the conclusion” and, furthermore, that the cognition of
his Vedic Mathematics “is available to fully alert consciousness—Âitam-bharå pragyå; it
is available within the Åtmå of everyone, in the self-referral consciousness of everyone.” 

The seat of Vedic Mathematics is in self-referral consciousness where Ræishi, Devatå,
and Chhandas first emerge from within Saµhitå. This point of emergence is further
described as “the seat of all precision and order in the universe,” that “level of Creative
Intelligence from which all the number systems and the mathematical structures system-
atically and sequentially emerge” (Maharishi Mahesh Yogi, 1995b, pp. 365, 340).
Maharishi explains that the absolute precision of Vedic Mathematics first designs the
structuring dynamics of the Veda, and then the sequential structure of the Vedic Literature,
and then the orderly structure of the ever expanding universe while simultaneously main-
taining the connectedness of each aspect to self-referral consciousness:

Vedic Mathematics is the self-regulating, self-perpetuating, self-sufficient precision tool of
self-referral consciousness which spontaneously creates the structuring dynamics (Vedic
Literature) from within the one unbounded ocean of self-referral consciousness, and contin-
ues to create the holistic structure of the Veda, and from within this holistic structure of the
Veda (Ræk) continues to create the specific sequentially developing structures of the Veda, and
from this, following the same laws of evolution, Vedic Mathematics, functioning from with-
in the structure of the Veda, stimulating the Creative Intelligence of the Veda, stimulating the
organizing power of the Veda, creates the material universe and with absolute precision of
evolution, the ever-expanding universe continues to emerge.

In this ever-evolving procedure of evolution, the perfection of the all powerful, invincible ele-
ment of Vedic Mathematics manages every step of evolution to remain connected with the
infinite source of energy and intelligence in the self-referral state of the holistic value of pre-
cision and order in self-referral consciousness. (1995b, pp. 354–355)

From this quote, it becomes apparent that Maharishi’s Vedic Mathematics remains entire-
ly within self-referral consciousness, the Self. 

We have seen that a student’s experience in Brahman Consciousness is that everything
in the universe, the totality, is nothing other than the Self, Åtmå. This experience is
expressed in the Upanishads: 
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ah' [b˜;iSm 
Ahaµ Brahmåsmi

—B®ihad-Åranæyak Upanishad, 1.4.10
I am Totality. (Maharishi Mahesh Yogi,
1995b, p. 555)

aym9 a;Tm; [b˜ 
Ayam Åtmå Brahm

—Månæd™kya Upanishad, 2
The pure, silent, simple singularity of Åtmå is the
Totality—Brahm. (Maharishi Mahesh Yogi, 1995b,
p. 557)

Based on the experience of these affirmations, Maharishi explains that the scope of his
Vedic Mathematics ranges from the individual Self, Åtmå, to the cosmic Self, Brahm
(Maharishi Mahesh Yogi, 1995b, pp. 359–360). So from the most developed level of expe-
rience and understanding, Maharishi’s Vedic Mathematics remains in the Self and analyzes
and synthesizes the orderly design of the entire universe. This orientation within the Self
contrasts with the logical progression of modern mathematics. 

Maharishi explains that modern mathematics has started from the field of diversity and
moved in logical steps towards its abstract, unified source (Maharishi Mahesh Yogi, 1995b,
p. 384). This is expressed in physics. Like the other disciplines of modern science, physics
utilizes mathematics to express in precise formulas and numerical values all the logical
steps of progression from the concrete field of diverse phenomena toward the source of
all diversity in the abstract, Unified Field of Natural Law. In contrast, Maharishi points
out that his Vedic Mathematics remains in self-referral intelligence and deals with the
whole structure of diversity from within that unified state: 

Modern Mathematics is the field of steps, whereas Vedic Mathematics is the field of pure intel-
ligence that gets what it wants instantly without steps. It is the field of infinite correlation,
the field of simultaneity of all steps, because it functions in the frictionless field of infinite
correlation—the field of self-referral intelligence.  In Vedic Mathematics all steps are syn-
thesized to promote the result without the need for going through the steps and stages to
arrive at the goal. (1995b, p. 389)  

Vedic Mathematics has its reality in self-referral consciousness where knower, know-
ing, and known are infinitely correlated. In this unified state of knower and known, knowl-
edge is a spontaneous revelation, not a step-by-step derivation. Solutions occur at the
same time as the problems. Brahmå bhavati sårathihæ, the infinite organizing power of
Natural Law spontaneously works “for him who is established in balance, evenness—
functioning through the Principle of Least Action” (Maharishi Mahesh Yogi, 1995a, p.
175). Since the logical steps of problem solving or calculation are not needed to success-
fully achieve any goal, Maharishi refers to this level of life as “mathematics without steps”
(Maharishi Mahesh Yogi, 1995b, pp. 389, 627, 632; 1991; 1990). 

Maharishi (1990) explains that mathematics without steps is the highest level of his
Vedic Mathematics, the ability to know anything and do anything spontaneously through
the instrument of Natural Law:  
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So the supreme level of Vedic Mathematics gives the Vedic Mathematician the ability to spon-
taneously compute all the Laws of Nature in his awareness, so that the sprouting and growth
of a desire into action and achievement is all conducted spontaneously by the Laws of Nature.  

Here, individual intelligence has become completely identified with universal intelligence
and gains infinite organizing power. The Vedic Mathematician’s perfectly coherent brain
becomes the cosmic computer capable of spontaneously organizing all the Laws of Nature
to fulfill a desire. Maharishi teaches that the mathematician in this state is like a catalyst:
the student’s consciousness remains involved with itself in self-referral consciousness and
yet stimulates precise activities in the environment which resolve problems spontaneously
and promote health and well being (Maharishi Mahesh Yogi, 1995b, p. 356). This empha-
sis on spontaneity indicates that the catalytic influence has its effect without friction and
with infinite speed. 

Maharishi (1991) comments on the state of consciousness which gives rise to a math-
ematics without steps:

On one level, whenever there is a problem, there is a solution. There are no steps between the
two. That means mathematics without steps. You do not have to solve a problem through
many steps. This is the supreme level of mathematics and the supreme level of wakefulness
of human consciousness, of Transcendental Consciousness, where the Vedic Script, the
Constitution of the Universe,4 is written and from where all the Laws of Nature emerge and
conduct the activity in Nature. That is the instantaneous solution to any problem. That is one
level of Jyotish which is the level of the unified field in terms of modern science. It is Yogic
consciousness, singularity of consciousness, the fully awake, self-referral level of con-
sciousness. You do not work out what you want to know. It’s there. It’s all knowingness.

Jyotish is one of the six Vedångas of Vedic Literature. In terms of Jyotish, the “all know-
ing, omnipresent pure intelligence” is called Jyotishmat¡ pragyå (Maharishi Mahesh Yogi,
1995b, p. 376). Maharishi explains that the purpose of Jyotish is to structure Jyotishmat¡
pragyå in human awareness enabling the student to spontaneously engage in the infinite
organizing power of Natural Law, to begin to function through the principle of least action
as “the absolute manager” or “Cosmic Mathematician” who successfully works out the
orderly process of creation and evolution of everyone and everything in the entire universe.
Maharishi goes on to point out that the Cosmic Mathematician is present within everyone
as the field of pure knowledge, the Veda, with infinite organizing power:

The Cosmic Mathematician is present within everyone; it is the light of life of everyone; it
is present within everyone in the structure of Ræk Veda and the Vedic Literature; it is the light
of pure intelligence. Human awareness, gaining its simplest state, most natural state, comes
in full alliance with this Cosmic Mathematician, and actually becomes it—becomes Ritam-
bharå pragyå, all-knowing intelligence—becomes the Cosmic Mathematician, and from that
level always functions as the grand custodian of Natural Law enabling every aspect of daily
life to be lived free from mistakes—every aspect of private and professional life always in
the evolutionary direction of Natural Law enjoys the dignity of perfection. (1995b, pp.
376–378) 
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Human awareness, becoming fully established in its simplest state, gains “the fruit of all
knowledge,” the ability “to know anything, do anything spontaneously right, and achieve
anything through the support of Natural Law” (Maharishi Mahesh Yogi, 1995a, pp. 20–28).
The achievement of this infinitely powerful, holistic problem-solving skill ideally should
be the ultimate goal of mathematics education. 

However, mathematics education is generally unaware of consciousness—the field of
pure knowledge, the Veda—and its practical, applied value. So mathematics teachers are
unable to connect mathematics to its fundamental basis in Natural Law or empower stu-
dents with its infinite organizing power. Without access to pure knowledge, mathematics
students’ are unable to develop their full mental potential or achieve the most powerful
level of problem solving. This fundamental lack has produced incoherent, frustrated stu-
dents unable to live life free from mistakes. Ræk Veda (1.164.39) expresses this perspective,
Yastanna veda kim ®ichå karishyati ya it tad vidus ta ime samåsate, which Maharishi trans-
lates as, “he who does not have self-referral consciousness is full of mistakes—he who is
not established in self-referral consciousness does not know how to think spontaneously,
mathematically right” (1995b, p. 349). However, those established in self-referral con-
sciousness gain evenness, wholeness of life—life in perfection without mistakes.  

We have seen that self-referral consciousness is the “cosmic computer” which computes
the time evolution of the entire universe without a problem. The all comprehending, mis-
take-free computations of Natural Law occur in a mathematically precise sequence due to
the absolutely precise organizing power inherent in the structure of pure knowledge, the
Veda. This precise mathematical sequence of the Veda is known as Maharishi’s
Apaurusheya Bhåshya, “the total display of Vedic Mathematics” (Maharishi Mahesh Yogi,
1995b, p. 370, 621–622, 635–638; Nader, 1995, pp. 36–39; Muehlman, 1994, pp. 120–129;
Wallace, 1993, pp. 234–250; Dillbeck, 1989, p. 127–128). It is the highest level of
Maharishi’s Vedic Mathematics—wherein the knowledge and the reality it describes are
identical, the cognizer and the mathematics cognized are the same entity. It is the math-
ematics of the Veda, the structuring dynamics of self-referral consciousness. 

We have also discussed the practical value of this state which one realizes through the
development of higher states of consciousness. In Brahman Consciousness, Jyotishmat¡
pragyå, individual intelligence, becomes universal intelligence and the student gains all
knowingness, the infinitely powerful administrative skill called mathematics without steps.
Being fully aligned with universal intelligence, the student is the Cosmic Mathematician
with infinite organizing power. Whatever the student desires to know is instantly avail-
able on the level of the awareness. This discussion elaborates the most important charac-
teristic of Maharishi’s Vedic Mathematics: it is always connected to consciousness, always
a meaningful, living reality capable of transforming the life of the mathematician into
higher states of consciousness. 

Even though we have just seen a vision of ideal mathematics, Maharishi explains that
there is another level of Vedic Mathematics (Maharishi Mahesh Yogi, 1995b, p. 393). This
secondary level provides formulas for calculating the desired result through a sequence of
steps. An example of this form of Vedic Mathematics is Vedic S™tra based computation. 
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Introduction to Vedic S™tra Based Computation

Vedic S™tra based computation is derived from sixteen S™tras5 or aphorisms from
Atharva Veda (Indian Institute of Maharishi Vedic Science and Technology,  fax com-
munication to Maharishi University of Management, March 1988). An example is the
S™tra Ë?vRityRG>y;m9 ¤rdhva-tiryagbhyåm, which means “vertically and crosswise” and is
used in multiplication (Tirtha, 1965, p. 40). These S™tras or formulas of Natural Law derived
from the Veda, distill the sequential steps of an algorithm6 into one central, key point that
is easy to remember. Examples of how Vedic S™tras give the concise, central point of an
algorithm are shown in Table 1. Maharishi refers to the S™tras as “refined formulas” that
“reset the brain” so that it operates in accord with Natural Law as one computes (Indian
Institute of Maharishi Vedic Science and Technology, fax communication to Maharishi
University of Management, March 1988; B. Morris, fax communication to Maharishi
University of Management, 1988). This activity cultures the ability of the mind to think and
act from the level of pure consciousness, as one works through a specific mathematical
problem.

In recent times, these S™tras were discovered and practically applied by Swåm¡ Tirtha,
past Shankaråchårya of Govardhana Math at Puri, India. Some of the algorithms present-
ed by Tirtha (1965) appeared in earlier epochs. For example, the general multiplication
algorithm based on the ¤rdhva S™tra has been described in writings from the 16th cen-
tury (Cajori, 1928, p. 263; 1897, p. 146). Datta and Singh indicate this method was known
to Indian scholars of the 8th century or earlier (Datta & Singh, 1935, pp. 145–146).
However, the ¤rdhva S™tra which governs the method and its relationship to conscious-
ness were not mentioned by either source. This suggests that only the surface value of
Vedic Mathematics was known and used by the mathematicians of that era.

On the surface, each S™tra provides the essence of an algorithm used to perform a cal-
culation. However, Maharishi emphasizes that the S™tras have a deeper value which is pre-
dicted to make the brain physiology more orderly and coherent:

On one level, each S™tra aphoristically describes the actual computational method to be used
for the various types of mathematical problems. On a deeper level, however, each S™tra may
be seen as a refined formula for producing a high degree of coherence and order in brain
functioning, facilitating the rapid and precise solution to the mathematical problem. (Indian
Institute of Maharishi Vedic Science and Technology, fax communication to Maharishi
University of Management, March 1988)

This quote indicates that it is the increased order and coherence that makes the act of
computing more accessible and smooth for the student. The following discusses how the
S™tras enliven Natural Law and gradually develop consciousness in the direction of cos-
mic computing.

As with the other Vedic Technologies taught by Maharishi, instructions regarding how
to use the S™tras are personal and private (Maharishi Mahesh Yogi, 1963, p. 52). However,
Maharishi does explain how the S™tras enliven Natural Law in one’s awareness:
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5For a complete table of the S™tras and their meanings as well as a compilation of Vedic S™tra based algorithms, see Muehlman,
1994, pp. 138–144, 281–343, 351–362.
6An algorithm is a systematic, step-by-step procedure used to effectively solve a problem. Examples are shown in Table 1.



Table 1

Elementary Examples of How Vedic S™tras Provide the Key to Their Algorithms 

Addition using the Shuddhah S™tra, meaning “purified” (Puri, 1986, p. 34; N. Puri, per-
sonal communication, 1990): 

Example: 93 + 28 + 65
Algorithm: Shuddhah addition follows this procedure.

1) When the sum reaches 10 or more, purify 10 out of the sum (take 
away 10) and note it as a dot.
2) Addition continues with the remaining amount.
3) The number of dots in a column is the amount to be carried. 

9• 3
2  8•

+ 6  5 
1 8 6

Beginning in the ones column, 3 + 8 = 11. Take away 10 from the sum and note
the transaction as a dot. Continue adding with 1: 1 + 5 = 6. Record the 6. There
is 1 dot in the ones column so carry 1. In the tens column, 1 + 9 = 10. Record
the 10 as a dot and continue adding: 2 + 6 = 8. There is 1 dot in the tens column
which is carried to the hundreds place of the answer: 186.

Notice how the S™tra provides the key procedural element of the algorithm:
purifying 10 out of the mental sum.

Subtraction with the Shuddhah S™tra, which means “purified” (Puri, 1986, p. 39;  N. Puri,
personal communication, 1990):

Example: 5125 – 3608
Algorithm: Shuddhah subtraction follows this procedure.

1) If the lower digit is less than or equal to the upper, subtract normally.
2) If the lower digit is larger than the upper digit, then:
A) Write a dot beside the next digit in the lower portion of the problem. The
dot is a reminder to increase that digit by 1 and thereby purify 10, or a power
of 10, out of the upper portion of the problem (minuend).
B) Add the complement of the lower digit to the upper digit and record the
sum.

5 1 2 4
– 3•6 0•8

1 5 1 6

Beginning in the ones column, 8 is larger than 4 so write a dot near the 0. Add
the complement of 8 to the four: 2 + 4 = 6. In the tens column, the dot beside
the 0 reminds the student to add 1 to the 0. One is less than 2 so subtract nor-
mally: 2 – 1 = 1. In the hundreds column, 6 is greater than 1 so write a dot near
the 3. Add the complement of 6 to the 1: 4 + 1 = 5. In the thousands column, 4
is less than 5 so subtract normally: 5 – 4 = 1. 

The S™tra provides the key procedural element of the algorithm: purifying 10,
or a power of 10, out of the upper portion of the problem (minuend).

57

MAHARISHI’S VEDIC MATHEMATICS IN ELEMENTARY EDUCATION



Multiplication with the ¤rdhva S™tra, meaning “vertically and crosswise” (Tirtha, 1965,
p. 40; also see Tables 5 and 6):

Example: 27 x 34 

Algorithm: The following procedure is for problems of two digits multiplied by 
two digits.

1) Multiply vertically in the ones column: 2 7
(4x7) = 28. Record the 8 and carry the 2. x 3 4

2) Multiply crosswise and add the two products: 9/1/8
(4x2)+(3x7) = 8+21 = 29. Add the carry,    3 2

29+2=31. Record the 1 and carry the 3.
3) Multiply vertically in the tens column:

(3x2) = 6. Add the carry, 6+3=9.
The answer is 918.

In algebra: (ax+b)(cx+d) = x2(ac) + x(ad+bc) + bd where x = 10

Notice how the entire algorithm unfolds from the S™tra’s meaning. 

Special case multiplication when both factors are near a base of 10 (i.e., a power of 10)
using the Nikhilam S™tra, meaning “all from nine and last from ten” (Tirtha, 1965, pp.
13–29):

Example: 92 x 97 

Algorithm: When applying Nikhilam S™tra, all digits are subtracted from 9 except 
the last one (the ones place digit in this example) which is subtracted          
from 10.  

1) Apply Nikhilam S™tra to the factors: 
For 92, 9–9=0 and 10–2=8 so the deviation from the base of 100 is –08.
For 97, 9–9=0 and 10–7=3 so the deviation from the base is –03. 
Now rewrite the problem as shown:

92 –08 2) The right-hand side of the answer is found 
x 97 –03 by multiplying the deviations: –03 x –08 = 24.

89 / 24 = 8,924 3) The left-hand side of the answer is found 
by adding diagonally in either direction: 
92+(–03)=89 or 97+(–08)=89. 
The answer is 8,924.

In algebra: (x–a)(x–b) = x(x–a–b)+ab where “x” is the base of 100 and “a” and
“b” are deviations from that base

The deviations found by applying Nikhilam S™tra are the key to making the
algorithm work. This shows how the S™tra provides the procedure which is piv-
otal to the algorithm. 

58

MODERN SCIENCE AND VEDIC SCIENCE

Table 1 (continued)



Division with Dhvajånkam S™tra, meaning “on top of the flag” (Tirtha, 1965, p. 240):

Example: 8547 ÷ 24 

Algorithm: The following procedure is for problems with two-digit divisors.

Rewrite the problem with the divisor’s right digit higher than its left.
This raised digit becomes “the flag digit” and will be used to multiply
digits in the quotient. The left digit is used to divide. Once this dis-
tinction in the divisor is made, the algorithm unfolds:

1) Divide. Divide and record the result as a quotient digit. Write the
remainder as a subscript to the left of the next digit in the number to
be divided. These two form a new dividend. If this quotient digit is not
directly underneath the right-most digit of the original dividend, con-
tinue.

Look ahead: While dividing, look ahead to see if the answer
in Step 3 is going to be negative. If so, decrease the quotient
digit until the answer in Step 3 is positive. This process sim-
plifies computation. This step of looking ahead is not nec-
essary if the student is practiced with the Vinculum method
(see Appendix) and can rely on it.

2) Multiply. Multiply the quotient digit by the flag digit.

3) Subtract. Subtract the product from the new dividend. Return to
Step 1.

Example:

24 ÷ 8 25 34 : 27 New dividends
-12 -20 -24 Quotient digit times the flag-digit (to be done 
13 14  3 mentally if comfortable)

3  5  6  . 1 Quotient digits

Elevating the right digit of the divisor so that it appears like a flag provides a
graphic mnemonic device. It also prepares the student to compute with the two
divisor digits in different ways. This shows how the S™tra sets the stage for the
entire algorithm to unfold.
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Special case division when the divisor is near a base of 10 (e.g., 8 or 96) using Nikhilam
S™tra, “all from nine and last from ten” (Tirtha, 1965, p. 55; Puri, 1988b, p. 96):

Algorithm: When applying Nikhilam S™tra, all digits are subtracted from 9 
except the last one—the digit in the ones place—which is
subtracted from 10.

1) Apply Nikhilam to all digits in the divisor. This gives the 
modified divisor (MD). Write the MD under the original divisor.

2) Bring down the first (left most) digit of the dividend as the first 
digit of the quotient and as the sum of column one. Multiply it by 
the MD. Write the product beneath the next digit of the dividend.

Look ahead: The sums of each column should be small so that
multiplication by the MD is easy. The Vinculum method (see
Appendix) may be applied to the dividend or to the products
if the student has practiced with it and can rely on it. 

3) Continue the process of adding the columns and multiplying the
sum by the MD until the last digit of the product is under the last
digit of the dividend.

Example: 125 ÷ 8

Apply Nikhilam S™tra to 8 ÷ 1 2 / 5
the divisor: 10 – 8 = 2. 2   2
The MD = 2.     8

1 4 / 1 3
Since the remainder is 
larger than the divisor, 8 ÷ 1 / 3
divide the remainder 2             2 
and add the result 1 / 5  
to the quotient.

1 4 
+  1/5

The answer is: 15 R5 (R=remainder)
For a decimal remainder, 
divide the fractional / 5  0  0  
remainder: 10

20
/ 5 0  0

1  2    
The answer is:  1   5. 6   2 

This example shows how Nikhilam S™tra provides the basic or key element, the
MD, which the algorithm returns to again and again.
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When the S™tras of Vedic Mathematics are present in the awareness, one gets into a very gen-
eralized and graphic state of awareness. If then brought to a specific problem, this general-
ized awareness becomes focused on the parts. This cultures the ability of the mind to func-
tion from its unbounded, cosmic level when it is applied to a specific mathematical problem.
This brings harmony with Natural Law, perfect accord with all the Laws of Nature. (Maharishi
Mahesh Yogi, private communication with M. Weinless, 1988; see also Brooks & Brooks,
1988) 

Here, Maharishi explains that the S™tras culture the ability to think and act in accord with
Natural Law so that the mind is operating in the proper sequence as it computes. Thus, stu-
dents begin to think more in accord with all the Laws of Nature as they apply the S™tras
to computation.

When the S™tras are used as instructed, Maharishi states that the human brain gradu-
ally begins to exhibit the characteristics of the cosmic computer:

At this level, the brain with its billions of neurons and interconnections, is to be regarded as
the “cosmic computer,” which through proper programming can accomplish any result. The
S™tras of Vedic Mathematics are the “cosmic software” that create the ability to compute most
rapidly and precisely. (Indian Institute of Maharishi Vedic Science and Technology, fax com-
munication to Maharishi University of Management, March 1988)

As cosmic software, the S™tras of Vedic Mathematics are the self-interacting dynamics
of consciousness which culture the internal transformations of consciousness so that the
individual’s awareness begins to compute in a natural, coherent manner.

Further, Maharishi points out that the S™tras are instrumental in developing mathe-
matics without steps (Maharishi Mahesh Yogi, private communication with Dr. Bevan
Morris, 1991). By culturing the ability of the mind to function from its unbounded level
while it computes in accord with Natural Law, the S™tras gradually, yet systematically,
develop the ability to think in perfect harmony with Natural Law. The S™tras thus provide
an important technology for the development of higher states of consciousness.

As the ability to think and act in accord with Natural Law grows, it is predicted that
computation becomes faster, easier, and increasingly self-referral (Indian Institute of
Maharishi Vedic Science and Technology, fax communication to Maharishi University of
Management, March 1988; Maharishi Mahesh Yogi, private communication with Dr.
Bevan Morris, 1991). To become increasingly self-referral means that computation occurs
more within consciousness and is less dependent on external means such as paper-and-pen-
cil or calculator. Increased mental mathematics may be an interim stage of this develop-
mental process. The following section presents a literature review on Vedic S™tra based
computation as applied in a variety of educational settings. 

Literature Review: Characteristics of Vedic sutra based Computation

Relevant to the Experimental Study

The following literature review discusses only the points relevant to the research exper-
iment which follows. Additional points descriptive of the entire field of Vedic Mathematics
are reviewed in the Appendix. Understanding Vedic Mathematics is like learning a new
language; one needs to approach it with a receptive, open mind to gain its full value:

The western-trained mathematician is cautioned against trying to fit this system into the men-
tal framework he already has, which is what most western training encourages us to do. If the
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methods are practiced with a neutral attitude of mind, allowing the system to speak for itself,
then the possibility is opened of entering the spirit of this approach. Otherwise there is a risk
of simply acquiring a few techniques, and not really gaining any overall sense of the approach.
(Nicholas, Williams, & Pickles, 1984, p. xi)

The points reviewed here include references to the efficiency and ease of the Vedic
Methods, the ease of learning Vedic Mathematics, the flexible format for recording the
steps and answer of a calculation, the conduciveness to mental computation, and the enjoy-
ment that comes from this approach to computation. 

Efficient Algorithms and Ease of Learning

Tirtha notes that “in some very important and striking cases, sums requiring 30, 50, 100
or even more numerous and cumbrous ‘steps’ of working using the current Western meth-
ods can be answered in a single, simple step of work by the Vedic method” (Tirtha, 1965,
p. xvii, xxi). For example, the answer to the problem 1/39 = 0.025641 may be easily
worked on one line in less than 10 seconds using the S™tra Ekådhikena p™rve∆a, “by one
more than the previous one” (Puri & Weinless, 1988, p. 3; Puri, 1988a, p. 77).

Even for complex problems, Tirtha states that “the time taken by the Vedic method will
be a third, a fourth, a tenth or even a much smaller fraction of the time required accord-
ing to modern Western methods” (Tirtha, 1965, p. xvii). Puri concurs that the Vedic
Methods require less time and effort (Puri, 1991, p. 16). Due to its efficiency, many stu-
dents and adults find that Vedic Mathematics saves time and energy when used on timed
tests, professional exams, or during competitions. Finally, Tirtha estimates that by using
the Vedic sutra based approach to mathematics education, the whole course of mathe-
matics taught in Western universities may be learned in about one-third to one-tenth the
time (Tirtha, 1965, p. xvii).

Sometimes adults learning Vedic S™tra based computation say that it is more difficult or
that it has more steps than conventional computation. In my experience, and that of
Continuing Education teachers at Maharishi University of Management in Fairfield, Iowa,
the reason most often given for preferring western methods is that adults have become
accustomed or conditioned by their previous education. Most adults have spent 20 or more
years adapting their minds to the conventional methods used to add, subtract, multiply, or
divide. By the time they experience Vedic S™tra based computation, it may be that the con-
ventional algorithms have become so familiar that they seem more logical and natural than
the Vedic Methods, even though some evidence exists to suggest the opposite. 

Flexible Format

The format used for recording the intermediate steps of computation is highly flexible
(Puri, 1991, pp. 2, 11–13). For the ¤rdhva method of multiplication, Puri notes that the
student may do as much or as little of the computation mentally as desired (Puri, 1986,
pp. 63–71). The steps of the ¤rdhva method of multiplication are briefly described in
Table 1 and analyzed in more detail later in this section. 

Depending on how much mental arithmetic the student would like to do, the ¤rdhva
method may be worked in one, two, or three lines. In the former, all the carries are done
mentally, and in the latter, they are added as the final step. Also, the flexible format of the
¤rdhva method allows the student to either write out the intermediate steps of multipli-
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cation and addition in the space around the parent problem or do them mentally. Finally,
the format allows one to start computations either from the left or from the right (Nicholas,
Williams, & Pickles, 1984, pp. 7–8). By calculating the left digit first, one may obtain
the most significant digit in the first calculation and continue calculating the digits to the
right until the desired level of accuracy is reached (Puri, 1991, p. 14).

Conducive to Mental Computation

Mathematics educators and researchers indicate that mental computation is one of the
best ways of helping children become independent of memorization techniques and gain
deeper insights into the number system (Hope, 1987, 1986; Williams, 1991, 1984; Trafton,
1978; Beberman as cited in Sister Josephina, 1960). Trafton points out that mental arith-
metic adds a new dimension and vitality to computation, increases flexibility, gives new
insights into numbers and number relationships, and develops problem-solving skills
(Trafton, 1978, p. 200). Williams notes that “mental calculation sharpens the mind and
increases mental agility and intelligence” which he believes is evident to anyone who has
practiced or taught mental calculation (Williams, 1991, p. vi). He goes on to say that in
mental computation, 

the subtle properties of numbers and their relationships are appreciated much more readily
than if the calculation was written down . . . the intrinsic qualities, relationships, and beauty
of numbers and the way they create new numbers out of themselves is a source of great enjoy-
ment. (Williams, 1991, p. vi)

In spite of its value, mental computation is not developed enough in the classroom
(Cockcroft, 1982; Trafton, 1978; National Council of Teachers of Mathematics, 1986).
Mathematics education generally teaches one basic approach to each operation and relies
too heavily on paper and pencil exercises. The rigid, rule-bound approaches to comput-
ing Hope observed “suggests that children are enslaved to a technique and that their alter-
native methods of solution are not known or they have been rejected by the user as being
somehow ‘improper’” (Hope, 1986, p. 51). Perhaps it is due to this rigid approach that only
55 percent of 17-year-olds were able to multiply numbers like 90 and 70 in their head
(National Assessment of Educational Progress, 1983, p. 32). 

Williams (1991) believes that the reason for the lack of mental mathematics today is
the complexity and unrelated nature of the formulas of modern mathematics. However,
he explains that Vedic Mathematics actually encourages mental mathematics due to the
naturalness and coherence of its techniques: 

Vedic Mathematics provides a coherent structure for mathematics: the Vedic methods are
beautifully interrelated and complementary. While modern mathematics is a hodgepodge of
unrelated techniques, bewildering in their complexity, the Vedic system offers unifying and
natural principles whose effect is to transform mathematics into an easy and delightful activ-
ity. (Williams, 1991, pp. ix–x)

Williams goes on to say that Vedic Methods are conducive to mental mathematics for
another reason: it provides algorithms like the ¤rdhva method of multiplication that may
be solved on one line without paper and pencil. 
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Upsurges of Joy

Puri points out that the naturalness and ease of Vedic S™tra based computation “brings
smiles on the face and joy in the heart” of the students (Puri, 1986, p. 4). Further, Vedic
Mathematics reduces anxiety and increases playfulness: 

The very natural, easy, and super fast algorithms of Vedic Mathematics bring an upsurge of
joy. . . . Due to its very special and universal features, the system of Vedic Mathematics con-
verts dry and tedious maths into a playful and joyful subject which children learn with smiles.
Therefore Vedic Mathematics is the gift of the Veda to solve the problem of mathematics anx-
iety being faced by mathematics education in the whole world. (Puri, 1986, p. 8) 

At Maharishi School in Fairfield, Iowa, children sometimes laugh and experience
“thrills of bliss” while solving a problem with the Vedic S™tra based approach (see Table
3). Compared to conventional computation, teachers usually report that their students
enjoy Vedic Mathematics more and are more motivated by it. These impressive qualities
of Vedic Mathematics inspired a series of pilot studies that served as precursors to a more
rigorous, empirical study. 

Pilot Research on Vedic Sutra Based Computation

Several pilot studies on the attitudes and performance of students using Vedic S™tra
based computation were conducted at Maharishi School of the Age of Enlightenment in
Fairfield, Iowa. These studies were used to determine the best areas of Vedic S™tra based
computation for controlled research. Encouraging trends were found in five significant
areas: affect and attitudes, information processing, achievement, mental mathematics, and
checking. 

Pilot Study Number One

This was an exploratory survey of attitudes and perceptions about Vedic sutra based
computation among students and teachers. The subjects were ninety-three 3rd–5th grade
students and the six teachers who taught them. Separate surveys were constructed for the
teachers which included essay responses. The surveys were administered in the spring of
1989 after the students had been introduced to several of the Vedic Methods. All subjects
learned Vedic S™tra based addition and subtraction based on Shuddhah S™tra and Vedic
Check, based on Gunita-samuchchayah samuchchaya-gunitah S™tra. Grades 4–5 also
learned Vedic S™tra based multiplication based on ¤rdhva S™tra and Vinculum based on
Nikhilam S™tra. Depending on their skill level, these students also learned for the first
time, practiced, or mastered the conventional methods of addition, subtraction, and mul-
tiplication. The surveys were given once, after all the Vedic Methods had been introduced. 

Results from the survey in the area of affect and attitude indicated that 78 percent of
the students agreed they liked Vedic Sutra based computation, 53 percent said it made them
happy, and 45 percent said it made them blissful. Seventy-two percent of the students
agreed with the statement, “Since I learned Vedic Mathematics, I am more interested in
all of mathematics,” while 57 percent agreed with the statement, “Vedic Mathematics has
made me more confident with all of mathematics” (see Table 2). These results were sup-
ported 100 percent by the teachers who said that “my class is enthusiastic about Vedic
Mathematics,” “my class enjoyed Vedic Mathematics more than regular mathematics,” and
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Table 2

Student Attitudes and Affect toward

Vedic S™tra Based Computation—Pilot Study Number 1

Percent strongly agreeing
or disagreeing

3rd 4th 5th     Weighted
grade grade grade   average

Attractiveness n=19 n=48 n=26 n=93 
• Vedic Mathematics makes me happy. 79 56 27 53
• Vedic Mathematics is easy. 84 83 65 78
• I like Vedic addition. 84 83 77 83
• I like Vedic subtraction. 79 67 35 60
• I like Vedic multiplication. 79 77 85 80
• I like Vedic Check. 95 85 73 84

Process and Discovery
• When I use Vedic Mathematics, I do more 

math in my head than when I use regular 
mathematics. 63 48 58 54

• Vedic Mathematics has taught me that 
there is more than one way to do a problem. 89 96 100 96

• Since taking Vedic Mathematics, I find more
patterns and relationships among numbers. 95 92 92 92

• Since I learned Vedic Mathematics, I have 
discovered new ways of solving or checking 
a problem without my teacher’s help. 74 58 65 63

Impact on Mathematics
• Since taking Vedic Mathematics, I feel more 

comfortable with numbers. 89 83 77 83
• Since I learned Vedic Mathematics, I am 

more interested in all of mathematics. 84 68 69 72
• Vedic Mathematics has made me more 

confident with all of mathematics. 53 59 58 57
• I like Vedic Mathematics more than regular 

mathematics. 89 69 61 71 
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Table 3

Teacher Attitudes and Affect toward

Vedic S™tra Based Computation—Pilot Study Number 1

Percent strongly
agreeing or agreeing

Attractiveness  (n = 9) 
• Teaching Vedic Mathematics was fulfilling to me as a teacher. 100 
• My class is enthusiastic about Vedic Mathematics. 100
• Vedic Mathematics is easy to teach. 100

Comparison
• My students seem to enjoy Vedic Mathematics more than regular 

mathematics. 100
• My students checked their answers more frequently with Vedic 

Mathematics than with regular mathematics. 100
• In general, I like to teach Vedic Mathematics more than regular 

mathematics. 100

Involvement of Students
• Since we began Vedic Mathematics, some of my students 

discovered new ways of solving or checking a problem 
without my help. 100

• A few students who were slower at mathematics became more 
inspired and improved more than expected when they were
taught Vedic Mathematics. 100

• As a result of Vedic Mathematics, my students “played” with 
numbers more or felt more at home with numbers. 100

• My students became more involved with Vedic Mathematics 
than they did with regular mathematics. 100

Process
• Vedic Mathematics has taught my students that there is more 

than one way to do a problem. 100
• Since we began Vedic Mathematics, my students discover more 

patterns and relationships among numbers. 100
• With Vedic Mathematics, my students do more math in their 

heads than with regular mathematics. 67
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Table 3 (continued)

“Vedic Mathematics captures the students on a deeper level of interest and imagination.
It touches some students that regular math does not.” —3rd grade teacher

“The subtraction technique is so much easier to teach and use. Since you don’t have to
regroup and borrow, it is much easier. They loved turning a subtraction problem into an
addition problem.” —3rd grade teacher

“Vedic Mathematics enlivens the student’s creativity with numbers. Children enjoy its
playfulness and so enjoy math more.” —4th grade teacher

“Everyone succeeds. There is no one way to relate to numbers so students feel free to
attempt a variety of creative solutions. This manipulative thinking practice carries over
into other areas of learning as well. Trying new ideas in new sequences helps them com-
pare new relationships between a variety of factors forming totally unique concepts. This
experience is very exciting.” —4th grade teacher

“It’s true that Vedic Mathematics is the math of smiles. The students would laugh and get
excited when they would first use it to solve a problem. It’s so fresh and easy.”

—4th grade teacher

“The best part of Vedic Mathematics is the joyfulness the students feel when they use it,
the ‘aha’ experiences, and thrills of bliss.” —4th grade teacher

“It developed intuition with numbers and the ability to see mathematics everywhere in cre-
ation. Vedic Mathematics also helps transfer my enthusiasm for mathematics to my stu-
dents.” —5th grade teacher

“Vedic Mathematics opens mathematics education to exploration, making hypotheses
and testing them.” —Lower School Principal 
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“as a result of Vedic Mathematics, my students played with numbers more or felt more
at home with numbers” (see Table 3).

In the area of mental mathematics, 54 percent of the students agreed that when they use
Vedic S™tra based computation, they do more math in their head than when they use con-
ventional mathematics (see Table 2). This result was confirmed by 67 percent of the teach-
ers (see Table 3). These percentages are impressive considering that the curricula involved
were not designed to improve mental computation. Furthermore, 92 percent of the students
found more patterns and relationships among numbers (see Table 2), a finding which was
confirmed by all of their teachers (see Table 3).

Regarding checking, students reported that they checked their work more than twice
as often when they used Vedic Check as compared to when they used the conventional
method of checking, and all of their teachers agreed, “my students checked their work
more frequently with Vedic Mathematics than with regular mathematics” (see Table 3).
Also, 63 percent of the students agreed they made less mistakes with Vedic S™tra based
computation than with conventional mathematics. This statement was confirmed by 67 per-
cent of their teachers.

All the teachers agreed that teaching Vedic Mathematics was fulfilling and they want-
ed to learn more about it (see Table 3). Table 3 also presents several personal anecdotes
by the teachers revealing the creative, joyful, intuitive, easy, and imaginative nature of
Vedic Mathematics. 

Pilot Study Number Two

The effect of Vedic S™tra based computation on speed and accuracy of information pro-
cessing was also evaluated. This study employed a one-group, pretest-posttest, within
subject design (Gay, 1987, p. 281). In an attempt to identify those who were equally com-
petent with both conventional and Vedic Methods of computing, students in grades four
and five of Maharishi School took two matched achievement tests, each composed of sub-
traction and multiplication problems. The tests were given on separate days but at the
same time of day. One test asked the students to use conventional methods of computa-
tion, and on the other they were asked to use the Vedic Methods. The Vedic Methods
were based on the S™tras Shuddhah for subtraction and ¤rdhva for multiplication. An
attitude survey was also administered to identify students who liked the two methods
equally and felt equally skilled in both. Further, the teachers of the respective classes were
asked to identify those students who were equally skilled in both methods. Based on the
results of these three qualifying steps, students who liked both the conventional and Vedic
methods equally and who were equally competent with either both methods of subtrac-
tion (n = 11) or both methods of multiplication (n = 8) were selected. 

Each student received a page with 20 lines composed of a random assortment of all 26
letters. Information processing was measured by the ability to accurately cross-out three
specific letters among the random field of all letters. The instrument was administered
before and after a 20-minute achievement test composed of either subtraction or multi-
plication problems. On the first day, half of the students worked the problems with the con-
ventional method of computation and the other half with the Vedic Method. The method
was reversed on the second day. 

The speed and accuracy of information processing was determined by the number of



letters canceled correctly minus the number of letters missed or canceled incorrectly.
Evaluation of the change scores from before the computation test to immediately after, indi-
cated that Vedic sutra based subtraction gave rise to significantly improved information
processing ability as compared to conventional subtraction (F(1,9) = 5.14, p = .048, two-
tailed), while the interaction of the type of method with the order in which the methods
were used, was not significant (F(1,9) = .204, p = .664, two-tailed). In the case of multi-
plication, there were no significant differences between the methods (F(1,6) = 1.538, p =
.261, two-tailed) and the interaction was not significant (F(1,6) = .077, p = .779, two-
tailed). Analysis of covariance with repeated measures was used to evaluate the change
scores. The pretest was the covariate.

Pilot Study Number Three

The third pilot study was an exploratory survey of attitudes and perceptions about
Vedic sutra based computation among teachers. The subjects were 27 elementary and
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Table 4

Teacher Attitudes and Affect toward

Vedic S™tra Based Computation—Pilot Study Number 3

Percent strongly 
agreeing or agreeing

Item (n = 43)

• I would like to learn more Vedic Mathematics. 92

• As a result of taking this course, I like the whole field of 
mathematics more. 85

• Learning Vedic Mathematics was fulfilling to me as a teacher. 92

• As a result of taking this course, I find more patterns and 
relationships among numbers. 85

• I am enthusiastic about Vedic Mathematics. 100

• Vedic Mathematics has taught me that there is more than one
way to do a problem. 96

• I like Vedic Math more than regular math. 77

• I experienced feelings of bliss or great happiness often or 
occasionally while learning Vedic Mathematics. 100
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middle school teachers from Maharishi Schools in the United States, Canada, England,
Norway, Kenya, and several other countries. The teachers had just completed an inten-
sive one-week faculty development seminar in Vedic sutra based computation. A self-
report survey given once at the end of the seminar showed that 92 percent agreed with the
statement “learning Vedic Mathematics was fulfilling to me as a teacher”; 100 percent said
they were “enthusiastic about Vedic Mathematics”; and 100 percent agreed they “often”
or “occasionally” experienced “feelings of bliss or great happiness while learning Vedic
Mathematics” (see Table 4).

Two essay questions at the end of the survey asked the teachers “What do you like most
about Vedic sutra based computation?” and “What do you feel is its most valuable aspect?”
The most frequent replies to the first question were “enjoyable” or “satisfying”; other
responses (15) included: blissful, exciting, playful, satisfying, fulfilling, fun, and stimu-
lating. The second most appealing aspect was its “ease” including 10 responses of ease,
lack of strain, simplicity, little writing, and elegant. Other advantageous characteristics
of Vedic Mathematics were also mentioned: speed (4 responses), enlightening (3 respons-
es), and multiple ways to work a problem (2 responses). Concerning the second essay
question, the two most valuable aspects of Vedic sutra based computation cited were that
it was blissful, delightful, or motivating to the students (6 responses) and that it gave
many choices to accommodate individual learning differences (6 responses). Other valu-
able qualities of Vedic sutra based computation were that it is easy and charming to teach
and learn (5 responses), it develops consciousness or enlivens wholeness (3 responses),
and it is logical and orderly (2 responses).

In summary, the literature review and pilot studies tend to indicate that many of the
outcomes predicted by Maharishi do improve. Williams (1991) and the first pilot study
found that Vedic Mathematics promotes more mental mathematics, an indication that
computation does become more consciousness oriented. In the area of affect, Puri (1986),
Williams (1991), and the first and third pilot studies found that practitioners of Vedic
Mathematics experienced increasing ease and bliss, confidence, and motivation. In the area
of performance, Tirtha (1965) and Puri (1991) state that Vedic Mathematics is easier and
faster to use and learn. Based on these preliminary findings, an experimental study was
designed.

An Experimental Study of

Vedic S™tra Based Multiplication and Checking

To test the claims that Vedic sutra based computation is fast, easy, enjoyable, and
becomes more self-referral, and to evaluate achievement levels compared to conventional
methods, the following four research hypotheses were constructed. Compared to students
learning the conventional approaches for multiplying and checking at the elementary
level, the following was predicted:

Computational Skill
Hypothesis one: Students learning Vedic Mathematics will exhibit (a) greater
multiplication skill on tests of two digits multiplied by one digit, three digits mul-
tiplied by one digit, and two digits multiplied by two digits and (b) greater reten-
tion of that skill. 



Hypothesis two: Students learning the Vedic sutra based method of checking
will demonstrate greater checking skill. 

Affective
Hypothesis three: Students learning the Vedic Methods will enjoy multiplication
and checking more.

Mental mathematics
Hypothesis four: Students using ¤rdhva multiplication will perform more men-
tal mathematics.

Subjects and Setting 

The subjects were two classes of third grade students at Maharishi School of the Age
of Enlightenment (Maharishi School) on the campus of Maharishi University of
Management in Fairfield, Iowa. Maharishi School is a private, nonsectarian school, has a
liberal admissions policy, and is accredited by the Iowa Department of Education and the
Independent Schools Association of the Central States.

Subjects were randomly assigned by quartile based on their computation scores from
the Iowa Test of Basic Skills to either the experimental or control group. Based on the
pretest for Phase I (t = .959, p = .35), and a test of multiplication facts (t = .416, p = .682)
given before the intervention began, the two groups were equivalent in multiplication
skill. 

Overview of the Curricula

The curriculum intervention began after the general concept of multiplication was uni-
formly introduced to both groups using manipulatives. At the third grade level, all students
practice the Word of Wisdom technique to further develop their mental potential.
Therefore, the curricula for both groups included practice of the Word of Wisdom tech-
nique for a few minutes at the beginning and end of the school day. Both groups shared
the same mathematics teacher.

The conventional method of multiplication in this study refers to the abridged form of
distributive multiplication (see Tables 5 and 6) traditionally taught in today’s schools
(Grossnickle, Reckzeh, Perry, & Ganoe, 1983, p. 165). The students learning conven-
tional multiplication were taught to check their answers by either reworking the problem
mentally or on paper (c.f., Grossnickle, Reckzeh, Perry, & Ganoe, 1983, p. 166). The
teacher had five years of experience teaching this method at the third grade level. 

The Vedic Mathematics curriculum intervention consisted of two Vedic S™tra based
algorithms. They were the ¤rdhva method of multiplication using the Vedic S™tra ¤rdhva-
tiryagbhyåm and Vedic Check using the S™tra Gunita-samuchchayah samuchchaya-guni-
tah. The teacher became qualified to teach Vedic S™tra based computation by successfully
completing a faculty development seminar on the topic given approximately seven months
before the study. The following is an explanation of the Vedic S™tra based methods used
in this study.
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¤rdhva Multiplication

As taught in class:

1) Multiply the one’s place digit of the
upper number by the single-digit multi-
plier:

3  4  1
x            4 

4

2) Shift the multiplier to the left one space
and multiply vertically. This may be done
by erasing it and rewriting, crossing it out
and rewriting, or moving it mentally: 

3  4  1
x            4

6/ 4
1

3) To find the hundreds place of the
answer, shift the multiplier to the left
another space and multiply vertically:

3  4  1
x            4

1,3 /6/ 4
1

Conventional Multiplication

As taught in class:

1) Multiply the one’s place digit of the
upper number by the single-digit multi-
plier: 

3  4  1
x            4 

4

2) Multiply the ten’s place digit of the
upper number by the multiplier. 

3  4  1
x            4

1
6 4

3) Multiply the hundred’s place digit of
the upper number by the multiplier. 

3  4  1
x            4

1
1,3  6  4

Table 5

Comparison of Vedic and Conventional Algorithms

for Two and Three Digits Multiplied by One Digit
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¤rdhva Multiplication

16
+21
37

8 7
x 3 2

2,7/ 8/4
3   1

As taught in class:
1. Multiply vertically in the ones column.
2. Multiply crosswise and write  
the sum of the two answers.
3. Multiply vertically in the tens column.

Vedic Check

8 7 6
x  3 2 3 3
2,7/8/4 5

As taught in class:
1. Add across to a digit-sum in each row.
2. Multiply the digit-sums of the two
products. Reduce to a digit-sum.
3. If the digit-sum of the products equals
the digit-sum of the answer, the answer
checks.

Conventional Multiplication

8 7
x 3 2

1
1 7 4
2

+ 2 6 1 0
2,7 8 4 

As taught in class:
1. Multiply ones by ones. 
2. Multiply ones by tens. 
3. Skip a space. Write a zero.
4. Multiply tens by ones.
5. Multiply tens by tens.
6. Add the two numbers.

Conventional Check

8 7
x 3 2

1
1 7 4
2

+ 2 6 1 0
2,7 8 4

As taught in class:
Either rework the problem in your head
checking to see if each step was done
correctly or rework the problem on paper
writing out each step.

Table 6

Comparisons of Vedic and Conventional Algorithms

for Two Digits Multiplied by Two Digits



74

MODERN SCIENCE AND VEDIC SCIENCE

• • • • • •

• • • • • •

Step 3     Step 2     Step 1

Comparison of the Algorithms

Three types of multiplication were taught in the intervention: two digits multiplied by
one digit, three digits multiplied by one digit, and two digits multiplied by two digits. 

One-digit multipliers. The general method7 of Vedic multiplication is governed by
the S™tra ¤rdhva-tiryagbhyåm:

Ë?vRityRG>y;m9
¤rdhva-tiryagbhyåm
Vertically and crosswise. 

(Tirtha, 1965, pp. 40–50)

The first part of the meaning, “vertically,” is used in the case of a one-digit multiplier
(Puri, 1990, pp. 13–18; 1986, p. 63). The procedure is outlined in Table 5. In this approach,
the one-digit multiplier is always directly beneath the digit to be multiplied, and the space
for recording the answer is always directly beneath the multiplier. Thus, a strong vertical
structure of multiplicand, multiplier, and answer is maintained during the steps of multi-
plication. This integration may make Vedic sutra based computation more coherent than
the conventional method. The procedure for conventional multiplication is also outlined in
Table 5.

Two-digit multipliers. The general method of Vedic multiplication for two digits mul-
tiplied by two digits is also governed by the S™tra ¤rdhva-tiryagbhyåm (Tirtha, 1965, pp.
40–51; Puri, 1986, p. 65). This S™tra is often referred to simply as “¤rdhva.” The steps
required by the ¤rdhva method are graphically represented below. Each dot represents a
digit in the two factors shown in Table 6. Multiplication in the first step is vertical, in the
second crosswise, and in the third vertical:

Notice that the graphic representation is symmetrical about its midpoint. This is a consistent
characteristic of the ¤rdhva method no matter how many digits are multiplied. The sym-
metrical or balanced nature of the algorithm may increase its aesthetic appeal. Expert
problem solvers note that aesthetics are important in problem solving (Silver & Metzger,
1989; Poincare, 1913). A more aesthetic approach is more charming or attractive to a
problem solver and is, therefore, generally favored over an approach that is less aesthet-
ically pleasing. This feature may make Vedic sutra based computation easier for children
to learn.

Since children in this study were learning multi-digit multiplication for the first time,
they were encouraged to write out the intermediate steps of multiplication and addition

7Vedic Mathematics provides a “general case” method for computation as well as “special case” methods (Tirtha, 1965, p. xx).
The general case method may be applied to all types of problems within an operation such as multiplication. Special case meth-
ods may only be applied to specific types of problems within an operation. An example of a special case method within mul-
tiplication exists when both factors are near a base of 10 (i.e., a power of 10) as shown in Table 1.
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• • • •

• • • •

Step 2     Step 1   

• • • •

• • • • O
Step 5     Step 4     Step 3  

around the parent problem as shown in Table 6. However, if so desired, students were
allowed to do the work mentally. This flexibility of the algorithm accommodates differ-
ent skill levels, those students who would rather do most of their work mentally as well
as those students who would rather have a written record.

The written steps required by the conventional algorithm are graphically represented
below. Each dot represents a digit in the two factors of the problem shown in Table 6: 

Notice that the graphic representation of the conventional algorithm does not have the
perfect symmetry characteristic of the ¤rdhva method. When compared to the symmet-
rical pattern of the ¤rdhva method, these steps appear broken, that is, the pieces of the pat-
tern are symmetrical to each other but the pattern as a whole is not. This broken symme-
try may hinder the aesthetic appeal or enjoyment of the conventional algorithm. Also,
this format requires the student to write-out the intermediate steps allowing less oppor-
tunity for mental mathematics.

Conventional multiplication, as defined in this study, is a shortened form of the
unabridged distributive algorithm. The advantage of this approach is that there is a writ-
ten record of all the steps of multiplication and addition for the student or teacher to fol-
low. Also, because the format requires the student to form two distinct rows of numbers
to be summed, addition appears as a prominent part of the multiplication process, an
attractive characteristic to some students.

Checking methods. The S™tra governing Vedic Check is Gunita-samuchchayah
samuchchaya-gunitah:

gui5tsmuCcy" smuCcygui5t"
Gunita-samuchchaya˙ samuchchaya-gunita˙
The product of the sum of the coefficients in the fac-
tors is equal to the sum of the coefficients in the
product. 

(Tirtha, 1965, p. 89)

This S™tra explains the Vedic checking process for multiplication and division (Tirtha,
1965; Puri, 1988b, 1986) as well as for addition and subtraction (Puri, 1986). The algo-
rithm itself is mentioned in other sources as “casting out nines” (Cajori, 1928; Sovchik,
1977; Johnson, 1978; Stoddard, 1962; Grossnickle, Reckzeh, Perry, and Ganoe, 1983), but
the S™tra and its relationship to pure consciousness are not mentioned, an indication that
its origin in the Veda is not recognized.



In Vedic Check, the student begins by comparing the digit-sums of the factors with the
digit-sum of the answer. A digit-sum is the result of summing the individual digits of a
row across to form a one-digit answer. For example, the digits in the answer from Table
6 are 2, 7, 8, and 4. The digit-sum for the answer is arrived at in the following way: 

2+7+8+4=21, 2+1=3

Generally, a digit-sum may be found more easily by first “casting-out” the nines and any
digits that add up to nine within each row: 

2 7 8 4, 8+4 =12, 1+2=3

Thus, the process of finding the digit-sum for 2,784 is reduced to adding 8 and 4. Vedic
Check follows the steps outlined in Table 6. 

An advantage of using Vedic Check is that the student introduces a new Vedic sutra
based algorithm and, therefore, the procedure for checking is completely different from
the procedure for multiplying. This should decrease the chances of making the same pro-
cedural or calculation errors again during the checking process. However, by introducing
a new algorithm, a new set of error patterns are also introduced. In the case of Vedic
Check, there is a slight chance it will indicate that the answer is right even when it is
wrong. This will happen when the answer is off by nine or a multiple of nine, if there are
too many or too few zeros, when the decimal point is in the wrong place, or when digits
in the answer are reversed (recorded in the wrong place value). 

There are many conventional approaches to checking multiplication: reworking the
problem mentally, reworking the problem on paper, interchanging the factors and multi-
ply again, using a calculator to rework the problem, estimating the answer using upper and
lower limits with rounding, or dividing the answer by one of the factors (c.f., Grossnickle,
Reckzeh, Perry, & Ganoe, 1983, p. 166). Of these, two were selected for this study because
they seemed most appropriate to the introductory level of multiplication: reworking the
problem mentally or on paper. If students mentioned it, they were given the option of
interchanging the factors, but this rarely occurred. Calculators were not used in the third
grade, and the children had not learned how to divide.

Instruments Used to Evaluate Hypotheses

Because the two multiplication algorithms had special regrouping characteristics and
each level of multiplication was to be evaluated separately, special multiplication achieve-
ment tests had to be created. Each problem on each test was screened by several profes-
sional educators. To evaluate checking skill, students used their respective checking tech-
niques to find incorrect answers on their own work. 

In the area of affect, the intention was to evaluate only enjoyment of multiplication, so
special surveys were created. The items were adapted from the 1986 National Assessment
of Educational Progress (Dossey, Mullis, Lindquist, & Chambers, 1988) and two pilot
surveys. The checking affect surveys were created by adapting items from the multipli-
cation affect survey and the survey administered in pilot study number one.

Structured, videotaped interviews with each student were carried out at the end of the
study to determine student preferences. By this time, both groups had learned both meth-
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Figure 1. The study followed a pretest-posttest control group design that was carried out
in two phases. Phase I lasted six weeks followed by a two-week break. Then, at the begin-
ning of Phase II, the curricula were reversed and instruction continued for one week.

Figure 1

Design of Maharishi’s Vedic Mathematics Curriculum Intervention

Pretest

Posttest

Reversal of
Curricula

Posttest

Phase I
six

weeks

Retention test
also pretest for Phase II

Group A Group B

Phase II
one

week

Both groups learned measurement,
clock time, etc. as part of the semester’s
curriculum (two weeks)

Maharishi’s
Vedic Mathematics

Curriculum

Conventional
Mathematics
Curriculum

ods of multiplication and checking. The Strategy and Curriculum Assessment System
(SCAS) provided a general measure of positive, negative, and neutral affective behaviors
as well as attentiveness to the lesson. SCAS has been described as a system developed to
code student or teacher behavior so that the final record preserves the original sequence
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of events as well as the duration of time of each event (Matthews & Matthews, 1990;
Matthews, 1968).8

The average number of written digits needed to arrive at an answer was used to eval-
uate the amount of mental mathematics used in the conventional and Vedic algorithms.
The evaluation of the posttest was identified as the most important result of the study
since it comprised all levels of multiplication taught over the six weeks of Phase I, and
because it represented the point when multiplication skill should have been maximum.

Design

The design of the study was a pretest-posttest control group design (Gay, 1987, p. 286)
carried out in two phases as shown in Figure 1. Phase I of the design lasted for six weeks.
During Phase I, the control group learned conventional multiplication and check and the
experimental group learned the ¤rdhva method of multiplication and Vedic Check. This
was followed by a two-week break when neither group was given instruction in multipli-
cation. Phase II of the design followed the break and lasted one week. During Phase II, the
curricula were reversed. Those who learned the conventional approaches to multiplication
and checking during Phase I learned ¤rdhva multiplication and Vedic Check, and those
who learned Vedic sutra based computation in Phase I, learned the conventional approach-
es to multiplication and checking. 

Discussion of Results from the Study

Summary. During Phase I, students who learned the Vedic Methods had significant-
ly higher overall achievement scores on all the most significant measures, which includ-
ed the posttests for Phase I and Phase II and the retention test. The Vedic Mathematics
group also completed significantly more problems with the same level of accuracy on all
seven measures. Students using Vedic Check were able to find significantly more of their
wrong answers on all three measures of checking skill. In the area of affect, the Vedic
Mathematics group reported significantly greater overall enjoyment of both multiplication
and checking on both surveys. However, SCAS scoring did not show any significant dif-
ferences. (This was probably due to the curricula not illiciting student’s affective reactions
to the material being learned.) In the area of mental mathematics, the Vedic Mathematics
group performed more mental mathematics than the conventional mathematics group on
all four measures. Also, following the two-week hiatus after Phase I, test scores showed
that the Vedic Mathematics group retained significantly more of the multiplication skill
learned in Phase I.

After the curricula were reversed in Phase II of the study, the Vedic Mathematics group
demonstrated significantly higher overall achievement scores as well as ability to find
more of their wrong answers with Vedic Check. The Vedic Mathematics group also exhib-
ited significantly greater enjoyment on all the most significant measures. Furthermore,
structured interviews held after all students had learned both methods indicated that a sig-
nificantly greater number of students liked the Vedic Methods better and desired to learn
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8For the procedure used to administer the various tests or protocol of the structured interview or for a discussion of how the
design controlled for various threats to validity such as controlling for a new approach, see Muehlman, 1994.
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more about it during the following school year. None of the students said that learning two
distinctly different methods of multiplying was confusing. A more thorough discussion of
the study’s results by hypothesis follows. 

Hypothesis One: Multiplication Skill

The first hypothesis predicted that students learning the ¤rdhva method would exhib-
it greater multiplication skill on tests of two and three digits multiplied by one digit and
two digits multiplied by two digits. Multiplication skill was measured in four areas: the
number correct, total number completed, accuracy, and retention. 

Number correct. At the time of pretesting, two achievement tests indicated that the
groups were similar in multiplication skill. During the first two weeks of the interven-
tion, tests of two digits multiplied by one digit and three digits multiplied by one digit also
indicated no significant differences between the groups regarding total number of prob-
lems solved correctly. Then, during the third and fourth weeks, the Vedic Mathematics
group worked significantly more problems correctly on tests of two digits multiplied by
two digits without regrouping (F(1,32) = 4.25, p = .022, one-tailed) and two digits mul-
tiplied by two digits with regrouping (F(1,32) = 6.48, p = .008, one-tailed). The reason the
Vedic Mathematics group suddenly improved may be due to distinct differences in the
algorithms. 

The Vedic and conventional algorithms for one-digit multipliers are not as distinctly
different as the algorithms for two digits multiplied by two digits (see Tables 5 and 6). For
one-digit multipliers, there are only slight differences in procedure, format used to record
the answer, and opportunities for mental mathematics. However, there are significant dif-
ferences between the Vedic and conventional methods for multiplying two digits by two
digits in all three areas of procedure, format, and mental mathematics. Furthermore, it
appears that these differences tend to enhance the performance of students using the
¤rdhva method as compared to students using the conventional method.

During the fifth week, a test of two digits multiplied by two digits with regrouping
indicated that the Vedic Mathematics group was able to work more problems correctly,
but the difference in number solved correctly was not significant. This outcome may have
been due to the conventional mathematics group beginning to “catch-up” to the Vedic
Mathematics group after two weeks of practice at two-digit multiplication with regroup-
ing. Interviews with the teacher and students as well as pilot research which I conducted
prior to the intervention indicated that the Vedic Methods were both easier and faster to
learn. When a lesson is first taught, the Vedic Mathematics group consistently progressed
more rapidly and large differences were observed between the groups. Even though the
Vedic Mathematics group would continue to be more advanced, both the teacher and I
observed that with time, the gap between the groups would lessen. 

The most comprehensive measure of overall multiplication skill was the posttest given
during the final week of Phase I. This test was a composite of all three types of multipli-
cation taught during Phase I, and it was three times as long as previous skill tests giving
students the opportunity to work as many as 60 problems depending on their level of pro-
ficiency. On this key test, the Vedic Mathematics group worked more problems correct-
ly than the conventional mathematics group (F(1,34) = 4.05, p = .025, one-tailed). 

After the two-week break, the Vedic Mathematics group showed greater multiplication



skill on the pretest for Phase II. This outcome is discussed below as the retention test.
Then, after the curricula were reversed for a week, the posttest for Phase II was given.
Again, the Vedic Mathematics group worked significantly more problems correctly than
the conventional mathematics group on this test of two digits multiplied by two digits
with regrouping (F(1,30) = 9.84, p = .002, one-tailed). The robust performance of the
Vedic Mathematics group after the reversal of treatments gives further evidence that the
¤rdhva method improves multiplication skill more effectively than the conventional
method. 

Retention. After Phase I of the study, there was a two-week hiatus during which both
multiplication curricula were suspended and the groups learned other categories of arith-
metic. At the end of two weeks, a retention test was given without notice. Results indi-
cated that the students who learned the ¤rdhva method during Phase I retained significantly
more multiplication skill than those who learned the conventional method (F(1,32) = 3.41,
p = .035, one-tailed). 

Results from a quiz given one week before the end of Phase I indicate that these results
may not be attributed to one group having a better understanding of its algorithm. Scores
on the quiz indicate that there were no significant differences between the groups in their
understanding of the steps of their respective algorithms or what those steps meant in
terms of place value. 

Better retention by the Vedic Mathematics group may be explained by the responses
of students during the structured interviews at the end of Phase II. Four students stated that
they found the ¤rdhva method to be “easier to remember” than the conventional method.
As one student explained, “This way is easier to remember because it’s shorter and you
only have to do that and then that and that and that [drawing the vertically and crosswise
graphic].” The ease of remembering the ¤rdhva method may be due to the unified, sym-
metrical pattern of the ¤rdhva algorithm described earlier in this section. Due to its appeal-
ing symmetry, the pattern and sequence of the ¤rdhva algorithm may be easier to retain
than that of the conventional algorithm.

Total number completed. On all tests of multiplication skill, including both posttests
and the retention test, the Vedic Mathematics group completed significantly more prob-
lems than the conventional mathematics group with the same level of accuracy (F-values
ranged from 4.53 to 20.50 and corresponding p-values from .020 to .0001, one-tailed).
Again, this result may be explained by the responses from the structured interviews. The
main reasons for preferring the ¤rdhva method was that it is “quicker” or “faster” (17
responses), and “shorter” or “may be done on one line” (8 responses). One boy expressed
the practical value of being able to compute quickly by means of the ¤rdhva method:

One time my Mom wanted to go on a big trip and she didn’t know if she had enough money
to pay for the gas to get there and she asked me to do it and I only had five minutes before I
had to go back to school and I hadn’t put on my uniform yet. So I used the Vedic Math way
because that way is a lot faster. 

One reason the ¤rdhva method may be faster is that it appears to be “less confusing”
(6 responses). As one student explained during her interview:

This way [pointing to the conventional method] is so hard and it’s so long. First you have to
go down this way then you have to go across this way. Then you have to put down a zero.
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Then you have to go across this way then you have to come down this way. Then you have
to add all this up and it just takes hours. I like this way better [pointing to the ¤rdhva method]
because it’s much more interesting. It’s less confusing because you just have to go like that
and like that and like that and you don’t have to add anything up and it’s less boring. So I like
it better.

Another student emphasized the creativity of the ¤rdhva method in association with its
speed and ease: 

I like this way [referring to the conventional method] because it is harder and I like to learn
new things, but I like the other way [referring to the ¤rdhva method] because it is a thousand
times faster and more creative.

Perhaps, as experts in the field (Puri, 1991; Nicholas, Williams, & Pickles, 1984; Williams,
1984) have noticed, the creative, flexible format of the ¤rdhva method keeps the mind
more alert thereby facilitating rapid computation.

There were no significant differences between the two groups regarding accuracy, the
number right divided by number completed. This result indicates that the two approach-
es to multiplication are equally accurate. 

The reversal of treatments in Phase II of the study confirmed the outcomes found in
Phase I. During Phase II of the study, those who had learned the conventional methods dur-
ing Phase I learned the Vedic Methods, and those who had learned Vedic Methods in
Phase I learned the conventional methods. As mentioned above, the posttest for Phase II
showed that the Vedic Mathematics curriculum resulted in more problems solved cor-
rectly and more problems completed. This consistent trend, in spite of the reversal of
treatments, further demonstrates that the ¤rdhva method more effectively improves mul-
tiplication skill than the conventional method. It also confirms that descriptive terms such
as easier, faster, less confusing, and easier to remember actually define the performance
characteristics of the ¤rdhva method.

Hypothesis Two: Checking Skill

The second hypothesis predicted that the students who learned Vedic Check would
demonstrate greater checking skill than those who learned the conventional approach to
checking. Checking skill was measured by the success rate—the percentage of wrong
answers marked as wrong—and the error rate—the percentage of right answers that were
marked as wrong. A major issue in checking is that the same errors made during the orig-
inal calculation will likely occur again while checking one’s own work (Driscoll, 1981).
In order to include the possibility of this type of error and therefore reflect more of a “real
world” situation, students checked their own work on all three checking tests.

On both checking tests during Phase I—on problems of two digits multiplied by two
digits with regrouping (F(1,30) =8.19, p = .004, one-tailed) and on the posttest (F(1,31)
= 5.89, p = .010, one-tailed)—Vedic Check was significantly more successful at detect-
ing wrong answers than the conventional method of checking. This same pattern was also
observed in Phase II when Vedic Check clearly outperformed the conventional method
(F(1,25) = 5.24, p = .014, one-tailed). The reemergence in Phase II of the same pattern
observed in Phase I strengthens the conclusion that Vedic Check is a superior approach
to finding wrong answers in multiplication. There were no significant differences between
the two groups regarding the error rate—the percent of right answers circled as wrong. The



results indicate that both approaches are equally susceptible to this particular type of
checking error.

Vedic Check, based on the S™tra Gunita-samuchchayah samuchchaya-gunitah, intro-
duces a new procedure of calculation. So systematic procedural or calculation errors
(Kilian, Cahill, Ryan, Sutherland, & Taccetta, 1980, pp. 23–24) made with the ¤rdhva
method are not likely to reoccur while using the Gunita-samuchchayah method.
Conversely, Vedic Check also introduces a new set of potential error patterns not present
in the ¤rdhva algorithm. However, the new set of potential errors is very small compared
to that associated with the conventional method of checking. One student said,

When it [referring to Vedic Check] checks, there’s more knowledge knowing that it checks.
What if you’re making the same mistake over and over again. Here [pointing to Vedic Check]
sometimes you can goof up too. Like if you’re nine off or something. It can do that. But it’s
more likely to show that it’s wrong than this one [pointing to the conventional method of
checking].

Another student added,
I like the Vedic Math way of checking because in the other way you don’t really know if it’s
right . . . and the chances of it being nine off when with the other way [referring to the con-
ventional method] there could be up to infinity different ways that it could be off, makes the
Vedic Math way so much better.

Students also reported that they had a better chance of finding errors in their multiplica-
tion facts with Vedic Check as compared to the conventional method of checking,

I don’t like this way [referring to the conventional method] because say I thought 6 x 7 is 46
and I did that on my problem and then I checked it, I’d make the same mistake again. But using
Vedic Check, I’d have a better chance of getting it right.

It is interesting to note that several students reported that the conventional method was
not really a form of checking. One said, “You can’t really check it with the older [con-
ventional] way. No one really knew how to check before learning Vedic.” Another said,
“You do check . . . but it’s not checking, you’re just doing the problem over again and it’s
boring.”

When the students’ own steps of checking confirm the accuracy of their work, the
whole process of computation becomes complete and fulfilling. Thus, checking can
increase one’s feeling of achievement and self-confidence. Also, students are freed from
relying upon the teacher to confirm the answer. This increases the student’s feeling of
self-sufficiency. Even if the answer does not check, checking provides an objective means
of reflecting on one’s mathematical activity, which increases the student’s knowledge
and control of mathematics (Garofalo, 1987, pp. 48–49). A sixth grade teacher at Maharishi
School comments on the value of Vedic Check: 

With Vedic Mathematics, the students don’t have to come to the teacher to check if their
answer is right. The ways of checking are easy so that the students want to check their own
work. And when the right number comes up, they pop out of their seats saying “I got it!”
The student is rewarded immediately. That’s self-referral mathematics. There’s a real thrill
there. 

Hypothesis Three: Multiplication and Checking Affect

The third hypothesis predicted that students learning the Vedic Mathematics curricu-
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lum would report more positive affect toward multiplication and checking than those stu-
dents learning the conventional mathematics curriculum. This hypothesis was measured
through the multiplication affect survey, checking affect survey, structured interviews,
and SCAS.

The Vedic Mathematics group showed significantly more positive affective respons-
es toward multiplication and checking than the conventional mathematics group. This
outcome was observed on three of the four multiplication affect surveys, all three check-
ing affect surveys, from the preferences stated on the survey administered at the end of
Phase II, and from the analysis of responses made during the structured interviews at the
end of Phase II. However, there were no significant differences between the groups on
SCAS during Phase I or II. The positive results during Phase I, and the reemergence of the
same pattern once the curricula were reversed in Phase II, strengthens the conclusion that
affect is enriched more by the Vedic Mathematics curriculum than by the conventional
mathematics curriculum.

Multiplication affect. The pretest for Phase I indicates that the Vedic Mathematics
group and the conventional mathematics group had similar affective responses to multi-
plication. However, early in the intervention, differences began to emerge. During the
first week of the intervention, after both groups had learned two digits multiplied by one
digit, the teacher noticed several differences between the two methods with regard to ease
of teaching and learning: 

It amazed me actually. I felt so much happier with the Vedic Math way. That way of doing
1 x 2 problems [referring to multiplication of one digit by two digits] made better sense. The
children liked it more and understood it more quickly . . . . I truly felt that the Vedic Math
group was more charmed by what they were doing.

The teacher’s disposition was positively affected by ¤rdhva multiplication which she
found to be easier and more charming to teach. 

Notice that this teacher described ¤rdhva multiplication as making more sense and
being easier to learn than conventional multiplication. Her experience may be due to the
integrated, aesthetically pleasing nature of the ¤rdhva algorithm which may make it more
charming. Even though the teacher believed that the Vedic Mathematics group liked what
they were learning more, the self-report survey filled out by the students at the end of the
first week did not show a significant difference between the two groups with respect to
overall enjoyment. 

Significant affective differences between the two groups were first measured when the
students learned how to multiply two digits by two digits with regrouping (F(1,29) = 5.66,
p = .011, one-tailed). At this point in the curricula, the two multiplication algorithms became
much different: the abridged conventional method required two lines of multiplication and
a third line for addition, whereas the ¤rdhva method retained its unified, one-line format. 

Compared to the previous skill test, the Vedic Mathematics group improved 7.5 per-
cent in enjoyment of multiplication (from a group mean score of 2.08 to 1.93) while the
conventional mathematics group showed a 24.5 percent decrease in enjoyment (from a
group mean score of 2.07 to 2.58). This difference indicates that the conventional math-
ematics group tended to lose interest in multiplication when their algorithm became
increasingly fragmented and complex, while the Vedic Mathematics group retained its



previous level of enjoyment. Perhaps the continued enjoyment of the Vedic Mathematics
group is the result of the ¤rdhva method retaining its flexible format which, in the face
of greater complexity, accommodated the learning style of the student. Since this change
in enjoyment coincided with a major change in the format and complexity of the algo-
rithms, the relative difference between the groups in overall enjoyment may be attributed
to real differences in format and how well the algorithms handle complexity. The Vedic
Mathematics group also reported significantly more enjoyment of multiplication during
the posttest for Phase I (F(1,34) = 6.08, p = .009) and the posttest for Phase II (F(1,30) =
31.39, p = <.0001). 

Results from both the structured interviews (chi square = 9.42, p = .001, one-tailed) and
the survey given at the end of Phase II (chi square = 6.22, p = .006, one-tailed) indicated
that the students preferred the ¤rdhva method over the conventional method, a result that
was irrespective of which they learned first or spent most time mastering. The interviews
indicated that students preferred the Vedic Method more (p = .001) and desired to learn
more about it in the following year (p = .0002).

The responses most given by students for preferring ¤rdhva multiplication over con-
ventional multiplication were that it was “faster” and “easier.” From the final interviews
in Phase II, there were 35 responses of “faster” or “easier” compared to 36 responses in
all other categories combined. One student said, “It’s faster, easier, and you don’t have to
write so much, and . . . [pause] it’s just easier.” 

Several other reasons for preferring ¤rdhva multiplication proved to be quite insight-
ful. One student said he liked it better because it was “more creative.” Another said, “It’s
quicker and not as complicated as this one [pointing to the conventional method] where
you have to write it down here and not over here [pointing to the empty space in the sec-
ond line of multiplication].” This last response focuses on the confusion that may arise from
using a space holder in the second line of the conventional method. In general, students
found the format of the conventional method to be more confusing (6 responses) than that
of the ¤rdhva method. 

Another student stated that ¤rdhva multiplication was “easier for me. It’s faster. It’s only
on one line,” and another said, “You don’t have to deal with a lot of numbers.” These
responses focus on the concise, unified format of the ¤rdhva algorithm which readily shows
how all the parts of multiplication are integrated to form a unified whole; all the steps
appear on one line in a logical, well integrated sequence that the student can easily grasp. 

Two students commented that they wanted to learn more about Vedic Mathematics
next year because its speed helped them on exams. One said he would like to “learn more
about this one [pointing to the ¤rdhva method] because you might have some test that you
want to go real fast on, so I’d like to learn more about that one.” Another major reason
for preferring Vedic sutra based computation was that students found it more interesting
and so wanted to know more about it (5 responses). Several students (3 responses) also
described its practical use in every-day situations as their main reason for wanting to know
more about it next year. One student said:

If you were at the store and your mom asked you to figure something out that needed to be
multiplied, I’d use this one [pointing to the ¤rdhva method]. It’s quicker. She wouldn’t want
to wait for about five minutes for me to finish the problem with this one  [pointing to the con-
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ventional method] instead of waiting for only about a minute with this [pointing to the ¤rdhva
method].

One of the most compelling responses indicating a preference for the Vedic Methods
came during an open class discussion. After all the students had learned both methods of
multiplication, they were asked to stand and say which they liked best and why. One stu-
dent who had learned the conventional approach in Phase I asked, “Why did you teach us
the regular way when you knew about Vedic?” The teacher replied, “We didn’t know
which one was better.” The student confidently replied, “Well, we do!” feeling sure he was
speaking for his whole class. During this open discussion, three other students voiced
strong dissatisfaction with the conventional method. One stood and emphatically stated:

I [dislike] it [referring to the conventional method] so much and I’ll tell you why. One rea-
son is that it is so complicated. It has more steps. It takes so long. It’s all boring. It’s hard to
remember. I want to banish it from history. I like the other way [referring to the ¤rdhva
method] so much better. 

The above classroom discussion indicates that the sequence of steps for the ¤rdhva
method are easier than the conventional method to learn, follow, and remember. Perhaps
this is because the ¤rdhva S™tra allows the brain to operate more in accord with Natural
Law. According to Maharishi, the S™tras are “refined formulas” that “reset the brain” so
that it begins to operate in accord with Natural Law as the student computes. By operat-
ing more in accord with Natural Law, the brain begins to function more according to the
principle of least action (see previous discussion)—from the unbounded, cosmic level of
pure consciousness while computing. When students have the experience of finding a
solution with less activity (more efficiency), it’s natural for them to say the Vedic Methods
are easier to learn and follow. By functioning more from the level of pure consciousness
while computing, the student’s intelligence or wakefulness is enlivened. This may explain
why Vedic sutra based computation is easier to remember than the conventional approach. 

This description of the value of the S™tras to computation and learning is consistent with
the experience of the teacher of both groups during the study. The teacher made the fol-
lowing comment while teaching a new lesson in two digits multiplied by two digits:

The first group [conventional mathematics group] got bogged down . . . . Several students said,
“I don’t get it.” The children in the first group felt resistant and tired. There was much more
confusion there.

By being less of a strain to learn and use, the Vedic Method allows the body to feel more
relaxed and less energy is consumed. The student uses less effort and enjoys multiplica-
tion more. 

A surprising outcome of the student interviews was a reason for preferring conven-
tional multiplication over ¤rdhva multiplication. Several students said that they preferred
it because it was “more challenging” or had more steps (7 responses). One student stat-
ed,

I like this way [pointing to the conventional method] because it’s more challenging. Because
there are more steps and I sometimes forget to put the zero right here. Sometimes I acciden-
tally multiply [instead of add] so you have to remember more on it. There may be a little
more adding or something; I don’t know. I like it more.

Another major reason students gave for preferring the conventional algorithm was that its



format handled carries better (4 responses). Students said that the carries were not as big
with the conventional algorithm and that it was easier to find out where they were. Perhaps
this complaint against the ¤rdhva method would be eliminated if a complete Vedic sutra
based curriculum were offered. In such a curriculum, the student would have additional
approaches such as Nikhilam multiplication that greatly simplifies multiplication of large
factors (see example in Table 1). Due to the introductory nature of third grade multipli-
cation and the desire to focus on the general Vedic Method of multiplication, only ¤rdhva
multiplication was offered in this intervention. 

Four students stated they would like to learn about both the Vedic and conventional
methods next year. Although their specific reasons varied widely, generally they expressed
that both methods had advantages and disadvantages. One student commented, “I’d like
to have both because I’d learn more things. And if I get stuck on my favorite one, I could
always do it the other way.”

These contrasting preferences are another indication that the cause of affective enrich-
ment is due to real differences in the computational techniques and not to inequalities in
instruction or built in biases. Student preferences were not superficial; rather they were
thoughtful and consistent. Preferred choices confirmed perceptions held by experienced
elementary and secondary teachers. Moreover, they were consistent with the experience
of experts in the field such as Puri (1986) who has routinely applied the Vedic Methods
in public education settings. 

Checking affect. On all three checking affect surveys, students using Vedic Check
indicated they experienced more overall enjoyment than students using the conventional
method of checking (F-values ranged from 18.95 to 109.06 and corresponding p-values
ranged from .002 to <.0001). The major reason for the greater success of Vedic Check was
that students enjoyed it. Results from the structured interviews showed that 95 percent of
the students (35 out of 37) preferred Vedic Check to the conventional means of checking.
They consistently cited Vedic Check as being “much more interesting,” “less boring,”
“uses less numbers,” or “lots of fun.” One student said,

You can’t keep your mind on what your checking [with the conventional method of check-
ing]. In this one [pointing to Vedic Check], you don’t have to deal with a lot of numbers. It’s
just easier. 

Several students said they preferred Vedic Check more because they felt confident it
proved their answers either right or wrong. As one student said regarding checking with
the conventional method, “you never know if you got it right.” The confidence and fas-
cination students felt with Vedic Check caused them to want to use it. Results from the
structured interviews at the end of Phase II confirmed the student preference for the Vedic
Method (chi square = 28.42, p = <.0001, one-tailed).

Affective behavior. As noted above, the self-report measures and interviews indicat-
ed that the Vedic Methods enrich affect more than conventional methods. However, the
six days of observation with SCAS during Phase I and two days of observation in Phase
II, student behaviors during class showed no significant differences in positive, negative,
or neutral affective behaviors. This lack of a predicted outcome is attributed to an unusu-
ally high degree of contentment at Maharishi School. Also, the curricula did not require
the teacher to regularly illicit student’s affective reactions about the material being learned.
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So the SCAS scorer observed far fewer and subtler affective behavioral distinctions lead-
ing to a lack of conclusive results. 

The teacher’s responses during biweekly interviews addressed the issue of learning
equality. During the first interview at the start of the intervention, the teacher said, “I feel
equally excited about both curricula.” At first, she felt more fatigue during the second
period which actually worked against the Vedic Mathematics group. However, her fatigue
diminished once she became more familiar and confident teaching the Vedic Methods. 

Results confirmed by literature and pilot studies. Enriched affect was also report-
ed in 1988–1989 by students who had been learning Vedic sutra based addition, subtrac-
tion, and multiplication for a full semester at Maharishi School. A pilot survey of ninety-
three 3rd–5th graders indicated that 78 percent liked Vedic Mathematics (see pilot study
number one). Furthermore, this outcome is consistent with observations of experts such
as Puri (1986) and Williams (1991) who assert that Vedic sutra based computation reduces
monotony and anxiety while increasing ease and enjoyment. 

The affective enrichment of Vedic sutra based computation does not seem limited to
specific cultures or age groups. Increased enjoyment and motivation have been reported
by teachers in educational settings in the United States, England, India, Norway, Canada,
and Kenya (see pilot study number three), among elementary and middle school students
(see pilot study number one), and adults in continuing education programs (Puri, 1991).
Also, increased happiness with Vedic sutra based computation is not limited to a few for-
mulas; rather a wide range of different algorithms and S™tras produce similar waves of
enjoyment (Puri, 1986). The agreement of results from this study with other research and
expert opinions tends to confirm that Vedic sutra based computation is more enjoyable and
motivating than the conventional methods.

Hypothesis Four: Mental Mathematics

The average number of written digits used in the intermediate steps of multiplication
was the first measure of mental mathematics. Even though the ¤rdhva algorithm does
not require students to write out all the intermediate steps of multiplication and addition
as does the conventional algorithm, since this was an introduction to the ¤rdhva method,
students were actually encouraged to write out the intermediate steps of computation in
small problems surrounding the parent problem. These intermediate steps were repeated-
ly demonstrated by the teacher from the board and in teaching materials. However, when
students asked if they were required to write out the steps, they were told they could do
as much or as little of the work in their head as they would like.

Digits in small problems and “scribbles” worked in the space surrounding the parent
problem were counted as part of the intermediate steps. The amount of this kind of writ-
ten material provided a general method for comparing how much mental computation a
student used when working a problem. It was assumed that less written digits meant more
mental computation took place. Since the students were not required to solve the problems
on one line, and because they were encouraged to write out the intermediate steps, the num-
ber of digits in the intermediate steps indicate how much mental calculation was per-
formed by the student. 

All four evaluations document that the Vedic Mathematics group used significantly
fewer written digits to arrive at an answer than the conventional mathematics group (F



values ranged from 24.34 to 356.05 and corresponding p values were all <.0001), and sug-
gests that the ¤rdhva algorithm cultures more mental computation than the conventional
distributive algorithm. 

A second evaluation counted the number of times students in the Vedic Mathematics
group elected to work the “crosswise” step of the ¤rdhva method mentally. The crosswise
step is considered to be the most demanding step of the algorithm to work mentally. The
Vedic Mathematics group chose to work it mentally 54 percent of the time on the skill test
of two digits multiplied by two digits without regrouping, and on the test of two digits mul-
tiplied by two digits with regrouping, 30 percent of the time. Together, these two evalu-
ations indicate that the flexible format of the ¤rdhva method cultures the ability to per-
form mental computation. As students use the ¤rdhva method over time, they naturally
tend to perform much more of their computation mentally.

These findings are supported by the personal interviews. Three students stated the
¤rdhva method could be done more easily “in the head” or “in my mind.” One student said
that he “would like to learn more about this one [pointing to the ¤rdhva method] because
it’s faster to do things in the head.” These responses are consistent with those given by
experts in the field of Vedic Mathematics such as Tirtha (1965) and Williams (1991).
Tirtha points out that “the S™tras are easy to understand, easy to apply and easy to remem-
ber; and the whole work can be truthfully summarized in one word ‘mental’!” (Tirtha,
1965, p. xvi).

Increased mental computation is not limited to the ¤rdhva or Gunita-samuchchayah
methods. One year before this study, I introduced Nikhilam multiplication to a third grade
class (see example in Table 1). Within about 10 minutes of learning the algorithm for the
first time, several students were able to easily stand in class and speak out the solution to
problems such as 98 x 97 without written help. 

Trafton (1978) and Williams (1991) say that mental computation adds vitality to com-
putation, increases flexibility, gives new insights into numbers and number relationships,
and develops problem-solving skills. In light of these practical advantages, the finding
that the ¤rdhva method increases mental computation is sufficient to recommend its use
in mathematics education programs.

Extension of Results to Explain Possible Growth in the Direction of All

Knowingness

While looking at the results related to the four hypotheses, it became apparent that
when all the results were taken together, there may be indications of growth in the direc-
tion of mathematics without steps. This final section presents this possibility. 

As one grows towards all knowingness or mathematics without steps, it is predicted that
computation becomes faster, easier, and increasingly self-referral—based in consciousness.
Results from this study indicate that (1) the Vedic Mathematics group was able to solve
more problems correctly than the group using the conventional method with the same
level of accuracy, (2) most students preferred the ¤rdhva method, found it to be faster and
easier and to have less steps, and (3) the Vedic Mathematics group spontaneously per-
formed more mental mathematics than the conventional mathematics group, an indication
that computation was based more in consciousness. This combined evidence supports the
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proposition that the Vedic Mathematics group experienced growth toward mathematics
without steps.

Increased mental mathematics may be explained somewhat by the flexible format of
the ¤rdhva method which provides more opportunity for mental computation. However,
the flexible format does not explain why students chose, or tended naturally, to do more
mental computation. It may be that practice of the Word of Wisdom technique gives stu-
dents access to deeper levels of consciousness, and with addition of the Vedic S™tras,
these deeper levels become enlivened, naturally organizing the mind to compute in accord
with Natural Law. Individual intelligence becomes more closely aligned with cosmic intel-
ligence and begins to compute through the principle of least action. This enlivenment of
consciousness creates the ability to compute rapidly, precisely, and easily at deeper, more
abstract levels of the mind. Evidence, such as the shift towards a more abstract, mental form
of computation through the use of Vedic sutra based computation, tends to support this
assumption.

If this developmental sequence were to be continued to its logical culmination, the stu-
dent may develop mathematics without steps. By so doing, the student would be able to
know anything spontaneously and solve all problems in any area of life automatically,
effortlessly on the level of pure consciousness, without making mistakes. Here is a sim-
ple model of computation to explain the developmental process more clearly. In this model,
three classifications of computation are shown—from gross, to subtle, to transcendent:

Third class computation: At the most concrete level of mathematics, the steps
of computation are worked out on paper or with a calculator requiring many
steps. 

Second class computation: At a more refined level of mathematics, the steps of
computation are easily worked mentally requiring fewer steps.

First class computation: At the most developed level of mathematics, the solu-
tion to any problem comes spontaneously to the awareness allowing one to expe-
rience the bliss of all knowingness. This is mathematics without steps, the full
awakening of the Cosmic Mathematician in human awareness. 

We have seen that even young students using the ¤rdhva method tended to work large
portions, or an entire problem, mentally. Based on the above model, this is a shift away
from the concrete procedures and representations of third class computation towards more
abstract mental procedures and representations characteristic of second class computa-
tion. It should also be noted that this shift occurred naturally, without any instructions or
encouragement from the teacher. Also, with this shift toward more self-referral compu-
tation, results indicated that mental processing of mathematical information, affective
enjoyment of calculating, and the percentage of problems worked correctly, all improved.
That is, speed and ease of computation improved and the number of perceived steps became
less. This indicates a holistic improvement in computation.

To summarize, the shift from third class computation to second class computation
results in (1) more mental computation, (2) increased enjoyment, (3) solving more prob-
lems correctly, (4) fewer steps of computation, (5) less effort, and (6) less time needed to



compute. These outcomes suggest that Vedic sutra based computation develops the stu-
dent’s awareness in the direction of all knowingness, the ability to think and act sponta-
neously in accord with Natural Law. 

If these qualities acquired by performing Vedic Mathematics continue to grow, which
may be the case since the benefits of other aspects of the Vedic Mathematics program
such as the Word of Wisdom technique are cumulative, then it is reasonable to say that
the developmental direction indicated by increased mental computation may shift to self-
referral computation. As this shift takes place, it is predicted that the steps of computa-
tion become fewer and fewer, effort continues to decrease, bliss increases, the interval of
time of computation becomes shorter, and the percentage of correct answers rises. This
growth may culminate in a shift from the mental procedures and representations of sec-
ond class computation to fully established first class computation, mathematics without
steps, wherein the solution to any mathematical inquiry spontaneously comes to the aware-
ness.9

It is interesting to note that so many diverse improvements may be attributed to one
treatment. Results reported in this article indicate that improvements in mathematics per-
formance, overall enjoyment, and mental mathematics may be attributed to Vedic sutra
based computation in conjunction with the practice of the Word of Wisdom technique.
Also, studies specifically on the Word of Wisdom technique demonstrate that it has a
coherent or integrating effect on the functioning of the brain and its related cognitive
activity. This data taken together, suggests that Maharishi’s Vedic Mathematics program
at the elementary level develops the student holistically. 

The main premise of this article has been that, in the context of a full Maharishi’s
Vedic Mathematics program, Vedic sutra based computation cultures the ability of the stu-
dent’s mind to function from the level of self-referral consciousness—the Unified Field
of all the Laws of Nature—while computing. This gradually develops the ability to think
and act in perfect accord with all the Laws of Nature. The student begins to compute more
in accord with the principle of least action which makes computation easier, faster, more
mental, and more enjoyable. Over time, it is predicted that mathematics without steps—
the state of all knowingness—will develop in the student’s experience. This theme has prac-
tical implications relevant to modern mathematics education: Jeremy Kilpatrick states
that there is a need for more “self-awareness,” the ability of students or teachers to be
“more conscious of what they are doing when they learn or teach” mathematics (Kilpatrick,
1985, p. 1). Also, metacognition—the knowledge of how the mind thinks, the awareness
of how thinking takes place from moment to moment, and gaining control over the thought
processes—has become a growing concern among mathematics educators interested in
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9Historic records document individuals who have displayed a few characteristics of mathematics without steps: instantaneous,
effortless, and accurate computation. It should be noted that the following are examples of a specific skill and not the result of
a systematic program for the holistic development of consciousness.  

During a special meeting of the Institute of Civil Engineers, Professor Bidder (1856) said that he could multiply two num-
bers together “in what appears to be merely an instant of time; and I can do any quantity of the same sort of calculation with-
out any labor; and I can continue it for a long period.” In 1954, Professor Aitken described his experience of instantaneous cal-
culations to the Society of Engineers: “I have noticed at times that the mind has anticipated the will; I have had an answer before
I even wished to do the calculation; I have checked it, and am surprised that it is correct.” Even though a few characteristics
of mathematics without steps are exemplified here, there is no implicit assertion that the level of consciousness lived by these
individuals is the same as that of mathematics without steps.
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improving problem solving (Kilpatrick, 1985; Schoenfeld, 1983; Silver, 1982). Moreover,
George Polya cites a central need of mathematics education when he asks, “What can the
mathematics teacher do in order that his teaching improves the mind?” (Polya, 1983, p.
1). One answer is Vedic sutra based computation taught in the context of a full Maharishi’s
Vedic Mathematics program. This approach to computation not only proves to be more
enjoyable and motivating than conventional methods for both students and educators, it
is a system that also develops the student’s consciousness while learning mathematics.
Maharishi’s Vedic Mathematics creates mathematicians with enlightened minds—peo-
ple who steadily grow in the ability to spontaneously know anything and achieve any-
thing with only beneficial effects for all of humanity.

Appendix

Review of Additional Characteristics of a Full
Vedic sutra based Computation Program 

Multiple Choice of Methods

In Vedic Mathematics, Puri explains that the first step is seeing the pattern the solu-
tion will take and then selecting the appropriate S™tra (Puri, 1991, p. 17). In deciding the
best pattern, students may choose among the various approaches. Vedic Mathematics pro-
vides a “general case” approach for computation as well as “special cases” (Tirtha, 1965,
p. xx). The general case approach may be applied to all types of problems within a single
operation. An example is multiplying with ¤rdhva-tiryagbhyåm S™tra which may be used
to multiply in all cases (see Table 1). However, special case methods may only be applied
to specific categories within an operation. Multiplying two numbers that are near a base
of 10 using Nikhilam S™tra is a specialized method of multiplication (see Table 1). Having
both general and special case approaches gives the student greater freedom to select the
path of least action and maximum enjoyment while computing. 

As an example, the problem 872 may be solved with the ¤rdhva method, Nikhilam
multiplication, or by applying a special case method based on the Yåvad ™naµ tåvad
™n¡kritya vargam cha yojayet S™tra (referred to as the Yåvad ™nam S™tra) for squaring near
a base of ten. Let’s say Nikhilam multiplication is chosen. In the Nikhilam algorithm, the
right-hand side of the answer is found by multiplying the deviations of the two factors from
100. The deviation of 87 from 100 is –13. Either the ¤rdhva or Yåvad ™nam S™tras could
be used to multiply –13 x –13 as shown:

Parent Problem Auxiliary Problem: –13 x –13
Nikhilam Yåvad ™nam or         ¤rdhva

Solve 872 87 –13 (13 + 3) /32 13
x 87 –13 16    /9  x 13

75/ 69 169 1/6/9
1



Then, returning to the parent problem and the Nikhilam algorithm, the left-hand side of
the answer is found by cross-adding 87 + (–13) = 74. Then add the carry, 74 + 1 = 75.

This element of choice in the Vedic System “brings fun and amusement.” Williams
notes, “the mental mathematics leads to a more agile, alert and intelligent mind, and inno-
vation naturally follows” (Williams, 1984, p. vi). Professors Nicholas, Williams, and
Pickles describe the flexibility of this method as “the great benefit of the approach, par-
ticularly when taught to younger students. Presented by a skillful teacher, its simplicity
and ease readily shine forth” (Nicholas, Williams, & Pickles, 1984, p. viii).

Puri (1991) observes that children love to play. When they are asked to do something
in the same way over and over again, in a rigid pattern, boredom and anxiety set in (Puri,
1991, p. 12). In Vedic sutra based computation, the operations are highly flexible. The stu-
dent has several choices of how to solve any problem. Puri notes that this flexibility elim-
inates rigidity and increases the opportunity to play with numbers.

Flexibility of Notation

In Vedic Mathematics, numbers are often considered in relation to a base (Nicholas,
Williams, & Pickles, 1984, p. viii). Thus 8 is seen as being 2 away from the base of 10,
and 179 has a deficiency of –21 from the base of 200. The Vinculum method utilizes this
concept to create an alternative system of number notation.

Vinculum10 allows any number to be represented by using only digits 0 through 5, elim-
inating the need to compute with large digits (Tirtha, 1965; Puri, 1988a). For example, the
number 179 may be converted to 221 through the Vinculum method. The converted num-
ber is known as a Bar number. It retains the computational properties of the original num-
ber but the digits are smaller and so easier to work with. The conversion to smaller digits
is governed by the Nikhilam S™tra, “all from nine and the last from ten”: 

Example: convert 179 into a Bar number

Apply Nikhilam S™tra to the 7 and 9: nine from 10 is 1 and seven from 9 is 2.
Add bars to these digits. Finally, increase the 1 in the hundreds place by 1.
1 7 9 = 2 2 1 
This Bar number is read “two, two bar, one bar.” 

In this example, bars indicate that the digits below them are negative. So if 221 is inter-
preted according to place value, it is really 200 – 20 – 1. Thus, Bar numbers are always
composed of both positive and negative digits.

Nicholas, Williams, and Pickles (1984) point out that the elimination of big digits
“lightens the task” of computing considerably in most cases. Puri also notes that “when-
ever we are operating with the bigger digits (6, 7, 8, 9), it requires slightly more effort and
a little more time compared with the operation of smaller digits” (Puri, 1991, p. 12). The
process for normalizing back to regular notation is also part of the Vinculum method.
Once a student has mastered Vinculum, converting and normalizing a number occur men-
tally in as much time as it takes the student to write the number.

The combined flexibility of method, notation, and format indicate that Vedic sutra
based computation is adaptable to a wide range of different learning styles and individ-
ual preferences. As Puri and Weinless points out, “The techniques of Vedic Mathematics
allow for constant expression of a student’s creativity” (Puri & Weinless, 1988, p. 2). The
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flexibility of method, notation, and format “keeps the mind lively and alert and cultures
the ability to quickly discover the path of least action on the way to the solution.”

Integration of Brain, Development of Intuition

As mentioned above, the first step of Vedic sutra based computation is seeing the pat-
tern that the solution will take and selecting the S™tra that corresponds to that pattern
(Puri, 1991, p. 17). Puri (1991) notes that seeing the pattern of the problem

essentially involves systematic use of the right half of the brain. Then the logical computa-
tions are done by the left half. Even while computing, due to the various options available,
the mind is always kept alert to pick up the path of least effort. (p. 15)

Puri goes on to say that going back and forth, from pattern recognition to analysis, may
develop the brain holistically. This flexibility of Vedic Mathematics at each stage of prob-
lem solving “keeps the mind lively and alert and develops clarity of mind and intuition”
(Puri, 1989, p. 7).

One Set of Techniques for All of Mathematics

Tirtha explains that Vedic Mathematics provides an integrated approach to mathe-
matics where all mathematical computation and relationships are an elaboration on the
knowledge contained in the 16 basic S™tras (Tirtha, 1965, p. xvi). Nicholas, Williams,
and Pickles (1984) concur by pointing out that the operations of elementary level Vedic
Mathematics prepare one for algebra. 

In algebra, the polynomial acts as a generalization of positional notation (Nicholas,
Williams, and Pickles, 1984, p. ix). Once this connection between arithmetic and algebra
is understood, one may see how Vedic Mathematics provides an efficient system of com-
putation that may be applied to both arithmetic and algebra. So once the student has
“learned arithmetic methods, very little extra is required to learn algebraic ones” (Nicholas,
Williams, and Pickles, 1984, p. ix). The ¤rdhva method of multiplication will illustrate. 

Using the ¤rdhva method of multiplication exemplified in Table 6, the answer to 12
x 34 is (3x1)/(4x1)+(3x2)/(4x2) where the slashes (/) separate the place values. Notice
how the slashes force the products to appear in certain place values thereby factoring out
10 and 100 from the middle and left parts of the multiplication respectively. This one line
format is identical to the algebraic problem (ax+b)(cx+d) where a,b,c,d, are the digits
1,2,3,4 respectively, and x = 10. When the algebra is multiplied, it equals acx2 + x(ad+bc)
+ bd which may be written as ac/ (ad+bc) / bd if place value is used to factor out the “x”
from the middle and left terms. 

Another way elementary level Vedic Mathematics prepares a student for algebra is by
using both positive and negative digits: 

The digits recorded in positional notation are, by custom, all positive, whereas the constants
of a polynomial can be positive or negative. The Vedic scheme uses both positive and neg-
ative digits however, which deals with this point. (Nicholas, Williams, & Pickles, 1984, p.
ix)

10Vinculum itself is not a Vedic S™tra but a notational method which is governed by a Vedic S™tra. References to Vinculum
may be found in other sources (Cajori, 1928, p. 57; Ballantine, 1925, p. 302). However, the S™tra that governs the method and
the connection to pure consciousness are not mentioned.



Thus, the polynomial x2 – 9x – 3 where x = 10 may be seen as an algebraic representation
of the number 7: x2 – 9x – 3 = 100 – 90 – 3 which equals 193 in Vinculum notation.

If all mathematical algorithms and relationships can be derived from the S™tras of
Vedic Mathematics, then mathematics can become simpler and easier to handle. Instead
of an endless series of formulas and procedures, students will find that mathematics unfolds
from the knowledge contained in just 16 Vedic S™tras. For example, ¤rdhva S™tra, used
to multiply in the third grade, is still applicable throughout secondary and post secondary
mathematics education to solve simultaneous linear equations, invert a matrix, or solve
transcendental and differential equations (Nicholas, Williams, & Pickles, 1984).

References

Aitken, A.C. (1954). The art of mental calculation: With demonstrations. Transactions of
the Society of Engineers, 45, 295–309. 

Alexander, C.N. & Boyer, R.W. (1989). Seven states of consciousness: Unfolding the full
potential of the cosmic psyche in the individual through Maharishi’s Vedic
Psychology. Modern Science and Vedic Science, 2, 325–372. 

Alexander, C.N., Davies, J.L., Dixon, C.A., Dillbeck, M.C., Oetzel, R.M., Druker, S.M.,
Muehlman, J.M., & Orme-Johnson, D.W. (1990). Growth of higher stages of con-
sciousness: The Vedic Psychology of human development. In C.N. Alexander &
E.J. Langer (Eds.), Higher stages of human development: Perspectives on adult
growth (pp. 286–341). New York: Oxford University Press.

Alexander, C.N., Langer, E.J., Newman, R.I., Chandler, H.M., & Davies, J.L. (1989).
Transcendental Meditation, mindfulness, and longevity: An experimental study with
the elderly. Journal of Personality and Social Psychology, 57, 950–964.

Alexander, C.N., Rainforth, M.V., & Gelderloos, P. (1991). Transcendental Meditation,
self-actualization, and psychological health: A conceptual overview and statistical
meta-analysis. Journal of Social Behavior and Personality, 6, 189–247.

Aron, A., Orme-Johnson, D., & Brubaker, P. (1981). The Transcendental Meditation pro-
gram in the college curriculum: A 4-year longitudinal study of effects on cognitive
and affective functioning. College Student Journal, 15, 140–146.

Badawi, K., Wallace, R.K., Orme-Johnson, D., & Rouzere, A.M. (1984). Electrophysio-
logic characteristics of respiratory suspension periods occurring during the practice
of the Transcendental Meditation program. Psychosomatic Medicine, 46, 267–276.

Ballantine, J.P. (1925). A digit for negative one. American Mathematical Monthly, 32,
302.

Banquet, J.P. & Sailhan, M. (1974). Analyse E.E.G. d’états de conscience induits et spon-
tanés [EEG analysis of spontaneous and induced states of consciousness]. Revue
d’Electroencephalographie et de Neurophysiologie Clinique, 4, 445–453.

Bidder, G.P. (1856). On mental calculation. Minutes of proceedings, Institution of Civil
Engineers, 15, 251–280.

94

MODERN SCIENCE AND VEDIC SCIENCE



95

MAHARISHI’S VEDIC MATHEMATICS IN ELEMENTARY EDUCATION

Bloom, A. (1987). The closing of the American mind. New York: Simon and Schuster.
Bohm, D. & Hiley, B.J. (1993). The undivided universe: An ontological interpretation of

quantum theory. New York: Routledge.
Brooks, T. & Brooks, K. (1988, Spring). Vedic mathematics: Taking the anxiety out of

math. In Maharishi International University, Maharishi International University
News (p. 2). Fairfield, Iowa: Maharishi International University Press.

Cajori, F. (1897). A history of elementary mathematics with hints of methods and teach-
ing. London: MacMillan and Company.

Cajori, F. (1928). A history of mathematical notations, Volume 1: Notations in elementary
mathematics. Chicago: Open Court Publishing.

Chalmers, R.A., Clements, G., Schenkluhn, H., & Weinless, M. (Eds.). (1989). Scientific
research on the Transcendental Meditation and TM-Sidhi programme: Collected
papers (Vols. 2–4). Vlodrop, The Netherlands: Maharishi Vedic University Press.

Cockcroft. W.H. (1982). Mathematics counts. London, England: Her Majesty’s Stationery
Office.

Cranson, R.W., Orme-Johnson, D.W., Gackenbach, J., Dillbeck, M.C., Jones, C.H., &
Alexander, C.N. (1991). Transcendental Meditation and improved performance on
intelligence-related measures: A longitudinal study. Personality and Individual
Differences, 12, 1105–1116.

Datta, B. & Singh, A.N. (1935). History of Hindu mathematics: A source book, Parts I and
II. New York: Asia Publishing House.

Dillbeck, M.C. (1982). Meditation and flexibility of visual perception and verbal problem
solving. Memory and Cognition, 10, 207–215.

Dillbeck, M.C. (1989). Experience of the Veda, realization of the cosmic psyche by direct
perception: Opening individual awareness to the self-interacting dynamics of con-
sciousness. Modern Science and Vedic Science, 3, 117–154.

Dillbeck, M.C., Assimakis, P.D., Raimondi, D., Orme-Johnson, D.W., & Rowe, R. (1986).
Longitudinal effects of the Transcendental Meditation and TM-Sidhi program on
cognitive ability and cognitive style. Perceptual and Motor Skills, 62, 731–738.

Dillbeck, M.C. & Bronson, E.C. (1981). Short-term longitudinal effects of the
Transcendental Meditation technique on EEG power and coherence. International
Journal of Neuroscience, 14, 147–151.

Dillbeck, M.C., Landrith, G., III, & Orme-Johnson, D.W. (1981). The Transcendental
Meditation program and crime rate change in a sample of forty-eight cities. Journal
of Crime and Justice, 4, 25–45.

Dillbeck, M.C. & Orme-Johnson, D.W. (1987). Physiological differences between
Transcendental Meditation and rest. American Psychologist, 42, 879–881.

Dixon, C.A. (1989). Consciousness and cognitive development: A six-month longitudinal
study of four-year-olds practicing the TM technique (Doctoral dissertation,
Department of Psychology, Maharishi International University, Fairfield, IA).
Dissertation Abstracts International, 51, 1518B.

Domash, L. (1974). In Maharishi International University, Maharishi International
University Catalog 1974/1975 (p. 149). Los Angeles: Maharishi International
University Press.

Dossey, J.A., Mullis, I.V.S., Lindquist, M.M., & Chambers, D.L. (1988). The mathemat-
ics report card: Are we measuring up? (Report no. 17-M-01). Princeton, NJ:



Educational Testing Service.
Driscoll, M.J. (1981). Research within reach, elementary school mathematics. Reston,

VA: National Council of Teachers of Mathematics.
Farrow, J.T. & Hebert, J.R. (1982). Breath suspension during the Transcendental

Meditation technique. Psychosomatic Medicine, 44, 133–153.
Frew, D.R. (1974). Transcendental Meditation and productivity. Academy of Management

Journal, 17, 362–368.
Garofalo, J. (1987). Developing metacognition for school mathematics. Education Digest,

53, 48–49.
Garofalo, J. & Lester, F.K., Jr. (1985). Metacognition, cognitive monitoring, and mathe-

matical performance. Journal for Research in Mathematics Education, 16, 163–176.
Gay, L.R. (1987). Educational research: Competencies for analysis and application. [3rd

edition]. Columbus, OH: Merrill Publishing.
Gaylord, C., Orme-Johnson, D.W., Willbanks, M., & Travis, F. (1989). The effects of the

Transcendental Meditation technique and progressive muscle relaxation on EEG
coherence, stress reactivity, and mental health in black adults. International Journal
of Neuroscience, 46, 77–86. 

Gelderloos, P. & Berg, W.P. van den (1989). Maharishi’s TM-Sidhi program: Participating
in the infinite creativity of Nature to enliven the totality of the cosmic psyche in all
aspects of life. Modern Science and Vedic Science, 2, 373–412.

Grossnickle, F.E., Reckzeh, J., Perry, L.M., & Ganoe, N.S. (1983). Discovering mean-
ings in elementary school mathematics. New York: Holt, Rinehart, and Winston.

Hagelin, J.S. (1987). Is consciousness the unified field? A field theorist’s perspective.
Modern Science and Vedic Science, 1, 29–87.

Hagelin, J.S. (1989). Restructuring physics from its foundation in light of Maharishi Vedic
Science. Modern Science and Vedic Science, 3, 3–72.

Hiebert, J. (1984). Children’s mathematics learning: The struggle to link form and under-
standing. The Elementary School Journal, 84, 497–513.

Hjelle, L.A. (1974). Transcendental Meditation and psychological health. Perceptual and
Motor Skills, 39, 623–628.

Hope, J.A. (1986). Mental calculation: Anachronism or basic skill? In H.L. Schoen &
M.J. Zweng (Eds.), Estimation and mental computation, 1986 yearbook (pp. 45–54).
Reston, VA: National Council of Teachers of Mathematics.

Hope, J.A. (1987). A case study of a highly skilled mental calculator. Journal for Research
in Mathematics Education, 18, 331–338.

International Association for the Advancement of the Science of Creative Intelligence.
(1976). Creating an ideal society. Rheinweiler, Germany: Maharishi European
Research University Press.

Johnson, P.E. (1978). Understanding the check of nines. Arithmetic Teacher, 26, 54–55.
Jones, C.H. (1989). The impact of Maharishi Vedic Science Based Education in higher edu-

cation: The example of Maharishi International University. Modern Science and
Vedic Science, 3, 155–199.

Josephina, Sister. (1960, April). Mental arithmetic in todayÆæ Æ’s classroom, Arithmetic
Teacher, 7, 199–200.

Kilian, L., Cahill, E., Ryan, C., Sutherland, D., & Taccetta, D. (1980). Errors that are
common in multiplication. Arithmetic Teacher, 27, 22–25.

96

MODERN SCIENCE AND VEDIC SCIENCE



97

MAHARISHI’S VEDIC MATHEMATICS IN ELEMENTARY EDUCATION

Kilpatrick, J. (1985). Reflection and recursion. Educational Studies in Mathematics, 16,
1–26.

Kobal, G., Wandhöfer, A., & Plattig, K.H. (1975). EEG power spectra and auditory evoked
potentials in Transcendental Meditation (TM). Pflügers Archiv, 359, R 96. (Abstract
No. 191).

Kroll, D.L. (1989). Connections between psychological learning theories and the ele-
mentary mathematics curriculum. In P.R. Trafton & A.P. Shulte (Eds.), New direc-
tions for elementary school mathematics, 1989 yearbook (pp. 199–211). Reston,
VA: National Council of Teachers of Mathematics.

Lester, B. (1987). Unified field based computer science: Towards a universal science of
computation. Modern Science and Vedic Science, 1, 267–321.

Maharishi International University. (1990a). Unified field based mathematics. The Science
and Technology of the Unified Field, Maharishi’s Unified Field based professions
to create perfection in life: Unified field based civilization – Heaven on Earth, Volume
two. Fairfield, IA: Maharishi International University Press.

Maharishi International University. (1990b). Unified field based computer science. The
Science and Technology of the Unified Field, Maharishi’s Unified Field based pro-
fessions to create perfection in life: Unified field based civilization – Heaven on
Earth, Volume one. Fairfield, IA: Maharishi International University Press.

Maharishi Mahesh Yogi. (1963). Science of Being and art of living: Transcendental
Meditation. New York: Signet.

Maharishi Mahesh Yogi. (1969). Maharishi Mahesh Yogi on the Bhagavad-Gita: A new
translation and commentary, chapters 1–6. New York: Penguin Books. 

Maharishi Mahesh Yogi. (1972). Science of Creative Intelligence: Knowledge and expe-
rience, lessons 1–33 [Syllabus of videotaped course]. Los Angeles, CA: Maharishi
International University Press.

Maharishi Mahesh Yogi. (1973). Brahman Consciousness. [Lecture, January 16, 1973,
La Antilla, Spain].

Maharishi Mahesh Yogi. (1978). The role of education: Education for invincibility, the
prime mover of life. In International Association for the Advancement of the Science
of Creative Intelligence, Enlightenment and invincibility. Rheinweiler, Germany:
Maharishi European Research University, pp. 146–156.

Maharishi Mahesh Yogi. (1980a). Keynote address. In International Association for the
Advancement of the Science of Creative Intelligence. Science, consciousness, and
aging: Proceedings of the international conference, achievements in the direction of
immortality. Rheinweiler, Germany: Maharishi European Research University Press,
pp. 8–21.

Maharishi Mahesh Yogi. (1980b). The structure of pure knowledge. In International
Association for the Advancement of the Science of Creative Intelligence, Science,
consciousness, and aging: Proceedings of the international conference, achieve-
ments in the direction of immortality. Rheinweiler, Germany: Maharishi European
Research University Press, pp. 73–80. 

Maharishi Mahesh Yogi. (1986). His Holiness Maharishi Mahesh Yogi: Thirty years
around the world—Dawn of the age of enlightenment, Vol. 1, 1957–1964. Vlodrop,
Netherlands: Maharishi Vedic University Press.

Maharishi Mahesh Yogi. (1987). Maharishi presents the totality of Vedic knowledge for



living life in bliss and bringing the descent of Heaven on Earth [Videotaped lecture,
June 28, 1987, New Delhi, India]. 

Maharishi Mahesh Yogi. (1988). His Holiness Maharishi Mahesh Yogi Ji Maharaja,
Message. In S.K. Kapoor. Vedic mathematical concepts and applications to struc-
tural frames and systems of Sri Sri Vishnu Sahastranama Strotram (pp. 1–2). Indian
Institute of Maharishi Vedic Science and Technology, Maharishi Nagar, India.

Maharishi Mahesh Yogi. (1990). Transcript of phone call to conference on Maharishi
Sthåpatya Veda program at Maharishi International University, Fairfield, IA, April
7, 1990.

Maharishi Mahesh Yogi. (1991). Inauguration of the Seventeenth Year of the Age of
Enlightenment, the year of support of Nature’s government [Lecture, January 12,
1991, Maastricht, Holland].

Maharishi Mahesh Yogi. (1992). Recent talks by Maharishi Mahesh Yogi. MIU World.
(Vol. 2, no. 2, pp. 14–15). Fairfield, IA: Maharishi International University Press.

Maharishi Mahesh Yogi. (1993). An address by His Holiness Maharishi Mahesh Yogi at
Constitution Hall in Washington, D.C. to the 4,000 course participants in the Group
for a Government Project—July 22, 1993. MIU World. (Vol. 3, no. 2, pp. 12–13).
Fairfield, IA: Maharishi International University Press.

Maharishi Mahesh Yogi. (1995a). Maharishi Vedic University: Introduction. Vlodrop,
Netherlands: Maharishi Vedic University Press.

Maharishi Mahesh Yogi. (1995b). Maharishi’s absolute theory of defense: Sovereignty in
invincibility. Vlodrop, Netherlands: Maharishi Vedic University Press.

Maharishi Mahesh Yogi. (1995c). Maharishi University of Management: Wholeness on the
move. Vlodrop, Netherlands: Maharishi Vedic University Press.

Maharishi Mahesh Yogi. (1995d). Maharishi’s absolute theory of government: Automation
in Administration. Vlodrop, Netherlands: Maharishi Vedic University Press.

Maharishi Vedic University. (1985). Maharishi Vedic University: Bulletin 1986–1988.
Washington DC: Age of Enlightenment Press.

Maharishi’s Master Plan to Create Heaven on Earth. (in press). Vlodrop, The Netherlands:
Maharishi Vedic University Press.

Matthews, C.C. (1968). The Matthews system. In Simon & Boyer (Eds.), Mirrors for
behavior: An anthology of observation instruments, 1967–1970. Philadelphia, PA:
Research for Better Schools.

Matthews, C.C. & Matthews, D.E. (1990). SCAS: Strategy and Communication
Assessment System, category definitions and procedures. Department of Education,
Maharishi International University, Fairfield, IA.

McLeod, D.B. & Adams, V.M. (1989). Affect and mathematical problem solving: A new
perspective. New York: Springer-Verlag.

Miskiman, D.E. (1973). The effects of the Transcendental Meditation program on the
organization of thinking and recall (secondary organization). In Orme-Johnson &
Farrow (Eds.). (1977). Scientific research on the Transcendental Meditation pro-
gram: Collected papers (Vol. 1), pp. 385–392). Rheinweiler, W. Germany: Maharishi
European Research University Press. 

Muehlman, J.M. (1994). Maharishi’s Vedic Mathematics at the elementary level:
Improving achievement, affect, and mental mathematics through Vedic sutra based
computation. (Doctoral dissertation, Department of the Science of Creative

98

MODERN SCIENCE AND VEDIC SCIENCE



99

MAHARISHI’S VEDIC MATHEMATICS IN ELEMENTARY EDUCATION

Intelligence, Maharishi University of Management, Fairfield, IA). Dissertation
Abstracts International, 55, 1861A. Available through University of Michigan,
Dissertation Services, order no. 9431798.

Mullis, I.V.S., Dossey, J.A., Owen, E.H., & Phillips, G.W. (1991). The state of mathematics
achievement, Executive summary; NAEP’s 1990 assessment of the nation and the
Trail Assessment of the States (Report no. 21-ST-03). Washington, DC: Educational
Testing Service.

Nader, T. (1995). Human physiology: Expression of Veda and Vedic Literature. Vlodrop,
Netherlands: Maharishi Vedic University Press.

National Assessment Governing Board. (1991, September 30). Less than 20 percent of U.S.
students reach proficient levels in math, National Assessment Board reports. Press
release.

National Assessment of Educational Progress. (1983). The third national mathematics
assessment: Results, trends, and issues. Denver, CO: National Assessment of
Educational Progress.

National Council of Teachers of Mathematics. (1986). Estimation and mental computa-
tion. Reston, VA: National Council of Teachers of Mathematics.

Nicholas, A.P., Williams, K.R., & Pickles, J. (1984). Applications of the Vedic mathe-
matical S™tra ¤rdhva-tiryagbhyåm, vertically and crosswise. Vedic Mathematics
Research Group, Roorkee University, Roorkee 247 667, India. [See also: Vertically
and crosswise. Bharati Vidya Bhavan, London, England]. 

Nidich, S.I. & Nidich R.J. (1990). Growing up enlightened, How Maharishi School of the
Age of Enlightenment is awakening the creative genius of students and creating
Heaven on Earth. Fairfield, IA: Maharishi International University Press.

Nidich, S.I., Nidich, R.J., & Rainforth, M.V. (1986). School effectiveness: Achievement
gains at Maharishi School of the Age of Enlightenment. Education, 107, 49–54.

Nidich, S.I., Seeman, W., & Dreskin, T. (1973). Influence of Transcendental Meditation:
A replication. Journal of Counseling Psychology, 20, 565–566.

Orme-Johnson, D.W. (1982, January 28). Factor Analysis of EEG Coherence Parameters.
Paper presented at the Fifteenth Annual Winter Conference on Brain Research,
Steamboat Springs, CO.

Orme-Johnson, D.W. (1988). The Cosmic Psyche as the unified source of creation:
Verification through scientific principles, direct experience, and scientific research.
Modern Science and Vedic Science, 2, 165–221.

Orme-Johnson, D.W. & Farrow, J.T. (Eds.). (1977). Scientific research on the
Transcendental Meditation program: Collected papers (Vol. 1). Rheinweiler, W.
Germany: Maharishi European Research University Press.

Orme-Johnson, D.W. & Haynes, C.T. (1981). EEG phase coherence, pure consciousness,
creativity, and TM-Sidhi experiences. International Journal of Neuroscience, 13,
211–217.

Orme-Johnson, D.W., Wallace, R.K., Dillbeck, M.C., Alexander, C.N. & Ball, O.E. (1981,
September). Improved functional organization of the brain through the Maharishi
Technology of the Unified Field as indicated by changes in EEG coherence and its
cognitive correlates: A proposed model of higher states of consciousness. Paper pre-
sented at the American Psychological Association Annual Convention, Los Angeles,
CA.



Pelletier, K.R. (1974). Influence of Transcendental Meditation upon autokinetic percep-
tion. Perceptual and Motor Skills, 39, 1031–1034.

Pirie, S. & Kieren, T. (1989). A recursive theory of mathematical understanding. For the
Learning of Mathematics, 9, 7–11.

Poincaré, H. (1913). The foundations of science. Lancaster, PA: Science Press.
Polya, G. (1983). Mathematics promotes the mind. In M. Zweng, T. Green, J. Kilpatrick,

H. Pollak, & M. Suydam (Eds.), Proceedings of the Fourth International Congress
on Mathematical Education (p. 1). Boston, MA: Birkhaüser.

Puri, N. (1986). Pushp–1. Roorkee, India: University of Roorkee Press. Available through
Vedic Mathematics Research Group, Roorkee University, Roorkee 247 667, India.

Puri, N. (1988a). International course on Vedic Mathematics (June 18–July 2, 1988).
Seelisberg, Switzerland: Maharishi European University Press.

Puri, N. (1988b). Pushp–2. Roorkee, India: University of Roorkee Press.
Puri, N. (1989). Pushp–3. Roorkee, India: University of Roorkee Press.
Puri, N. (1990). Ankur–1,2,3 in brief. Roorkee, India: University of Roorkee Press.
Puri, N. (1991). Ancient Vedic Mathematics: Correspondence courses. Roorkee, India:

University of Roorkee Press.
Puri, N. & Weinless, M. (1988). Vedic Mathematics: The cosmic software for the cosmic

computer. Paper presented at the National Council of Teachers of Mathematics
Annual Conference, Chicago, IL.

Reyes, L.H. (1984). Affective variables and mathematics education. The Elementary
School Journal, 84, 558–581.

Roth, R. (1987). TM: Transcendental Meditation, a new introduction to Maharishi’s easy,
effective and scientifically proven technique for promoting better health, unfolding
your full creative potential—and creating peace in the world. New York: Donald I.
Fine. 

Schoenfeld, A.H. (1983). Episodes and executive decisions in mathematical problem solv-
ing. In R. Lesh & M. Landau (Eds.), Acquisition of mathematics concepts and
processes (pp. 345–395). New York: Academic Press.

Shecter, H. (1978). A psychological investigation into the source of the effect of the
Transcendental Meditation technique (Doctoral dissertation, York University,
Toronto). Dissertation Abstracts International, 38, 3372B–3373B.

Silver, E.A. (1982). Knowledge organization and mathematical problem solving. In F.K.
Lester & J. Garofalo (Eds.), Mathematical problem solving: Issues in research (pp.
15–25). Philadelphia, PA: Franklin Institute Press.

Silver, E.A. & Metzger, W. (1989). Aesthetic influences on expert mathematical problem
solving. In McLeod, D.B. & Adams, V.M. (Eds.), Affect and mathematical problem
solving: A new perspective (pp. 59–74). New York: Springer-Verlag.

Singh, J. (1966). Great ideas in information theory, language, and cybernetics. New York:
Dover Publications.

Sovchik, R. (1977). Has the check been mated? School Science and Mathematics, 77,
157–163.

Starkey, P. & Gelman, R. (1982). The development of addition and subtraction abilities
prior to formal schooling in arithmetic. In T.P Carpenter, J.M. Moser, & T.A.
Romberg (Eds.), Addition and subtraction: A cognitive perspective (pp. 99–116).
Hillsdale, NJ: Lawrence Erlbaum Associates. 

100

MODERN SCIENCE AND VEDIC SCIENCE



101

MAHARISHI’S VEDIC MATHEMATICS IN ELEMENTARY EDUCATION

Stoddard, E. (1962). Speed mathematics simplified. New York: Dial Press.
Tirtha, S.B.K. (1965). Vedic mathematics. Delhi, India: Motilal Banarsidass.
Trafton, P.R. (1978). Estimation and mental arithmetic: Important components of com-

putation. In M.N. Suydam & R.E. Reys (Eds.), Developing computational skills,
1978 yearbook (pp. 196–213). Reston, VA: National Council of Teachers of
Mathematics.

Travis, F. (1979). The Transcendental Meditation technique and creativity: A longitudi-
nal study of Cornell University undergraduates. Journal of Creative Behavior, 13,
169–180.

Wallace, R. K. (1970). Physiological effects of Transcendental Meditation. Science, 167,
1751–1754.

Wallace, R. K. (1986). The Maharishi Technology of the Unified Field: The neurophysi-
ology of enlightenment. Fairfield, IA: Maharishi International University Press.

Wallace, R. K. (1993). The physiology of consciousness. Fairfield, IA: Maharishi
International University Press.

Wallace, R.K., Fagan, J.B., & Pasco, D.S. (1988). Vedic physiology. Modern Science and
Vedic Science, 2, 3–60.

Wallace, R.K., Orme-Johnson, D.W., & Dillbeck, M.C. (Eds.). (1990). Scientific research
on Maharishi's Transcendental Meditation and TM-Sidhi program: Collected papers
(Vol. 5). Fairfield, IA: Maharishi International University Press.

Wandhöfer, A., Kobal, G., & Plattig, K.H. (1976). Latenzverkürzung menschlicher audi-
torisch evozierter Hirnpotentiale beit transzendentaler Meditation (Decrease of laten-
cy of human auditory evoked potentials during the Transcendental Meditation tech-
nique). Zeitschrift für Elektroenzephalographie und Elektromyographie, 7, 99–103.

Warner, T.Q. (1986). Transcendental Meditation and developmental advancement:
Meditating abilities and conservation performance (Doctoral dissertation, York
University, Toronto, Canada). Dissertation Abstracts International, 47, 3558B.

Williams, K.R. (1984). Discover Vedic mathematics: A practical system based on sixteen
simple formulae. Available through Vedic Mathematics Research Group, Roorkee
University, Roorkee 247 667, India.

Williams, K.R. (1991). The natural calculator. Skelmersdale, England. [Self-published] 
Wolkove, N., Kreisman, H., Darragh, D., Cohen, C., & Frank, H. (1984). Effect of

Transcendental Meditation on breathing and respiratory control. Journal of Applied
Physiology: Respiratory, Environmental and Exercise Physiology, 56, 607–612.



102

MODERN SCIENCE AND VEDIC SCIENCE



103

MAHARISHI’S VEDIC MATHEMATICS IN ELEMENTARY EDUCATION



104

MODERN SCIENCE AND VEDIC SCIENCE

104



105

MAHARISHI’S VEDIC MATHEMATICS IN ELEMENTARY EDUCATION



106

MODERN SCIENCE AND VEDIC SCIENCE



107

MAHARISHI’S VEDIC MATHEMATICS IN ELEMENTARY EDUCATION


