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Abstract

This paper presents research examining the Maharishi  Unified Field Based Integrated
System of Education as a method of promoting the holistic development of students. Unified
field based education provides both the intellectual knowledge of the unified field of natural
law from the perspective of modern science and Vedic Science and an applied technology,
the Maharishi Technology of the Unified Field, for directly experiencing this fundamen-
tal field of life. The findings presented in this paper are based on research conducted
on the academic and social development of students at Maharishi School of the Age of
Enlightenment (MSAE). Over the past four years, a majority of classes at MSAE scored
above the 95th percentile on overall academic achievement, as assessed by the lowa Tests
of Basic Skills and the lowa Tests of Educational Development. In addition, students ex-
hibited significant gains on overall academic achievement within a oneyear period.
Research on social development, using the Moral Atmosphere Interview, found that students
at MSAE exhibited strong norms for caring, keeping agreements, not stealing, trusting
others, and redtitution.  Sgnificant differences in prosocial behavior responses were found
between MSAE students and students at special alternative  "just community"  schools.
These findings are interpreted in the light of the model of levels of the mind developed
by Maharishi Mahesh  Yogi, founder of Maharishi International  University and Maharishi
School of the Age of Enlightenment.

he knowledge of the laws of nature discovered by modern science has greatly

improved the outer quality of life of people around the world. The past half-century

alone has witnessed unprecedented progress in the major fields of human life,

from agriculture and energy to transportation and telecommunication. Yet, in spite of

these technological advances, the discovery of deeper, more fundamental laws of nature

by the modern physical sciences has not resulted in a greater sense of happiness for the
individual and harmony among the various cultures of the world.

A dangerous imbalance in life has developed as a result of our failure to provide a cor-

responding degree of knowledge of the subjective, inner sphere of life. This imbalance
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is characterized by a lack of meaningfulness and direction in one's own life and a feeling
of being threatened by technological developments, as evidenced by events in Chernobyl,
U.S.S.R., and other parts of the world.

According to Maharishi Mahesh Yogi (1982), all the problems we see around us, in-
cluding war, terrorism, crime, and poverty, can be attributed to a lack in education. The
fundamental lack in education is that students are not being taught to think and act in
accord with all the laws of nature. Education today, at best, is providing students with
only the partial, more isolated values of the laws of nature as discovered by the various
modern sciences. An ancient proverb states, "A little knowledge is a dangerous thing."
Partial knowledge of natural law has given mankind the means to explore the stars; it
has also given us the means for our own destruction. The responsibility for this precarious
state of affairs must be laid at the door of education, which is not providing students
with the knowledge of the fully unified state of natural law, the fundamental source of
all creativity and intelligence in man and nature. Maharishi (1978) emphasizes that only
education based on the holistic value of natural law will create "individuals who will
be fully developed in intelligence and creativity" (p. 149), and who will "habitually think
rightly and act rightly" (p. 151).

Now, however, this lack in education can be fully addressed. For the first time in the
history of modern education, mankind possesses the knowledge of how to integrate the
totality of natural law within the awareness of the individual so that life can be lived free
from suffering and mistakes and enjoyed to its maximum extent (Maharishi Mahesh Yogi,
1986). This knowledge of the total potential of natural law comes from the ancient Vedic
tradition and today is being revived and made into a complete science through Maharishi's
efforts (Chandler, 1987, reprinted in this issue).

Maharishis Vedic Science provides both the knowledge of the total potential of natural
law in its completeness, and an applied technology that directly enlivens the unified field
of all the laws of nature in the student's awareness. This approach to gaining knowledge
complements the approach of modern science used in education today (Chandler, 1987).
Through Maharishi's insights and the combined efforts of the faculty of Maharishi Inter-
national University (MIU), a new integrated system of education has been developed that
incorporates the knowledge of natural law described by both Vedic Science and modern
science.

The purpose of this paper is to examine the effectiveness of this new system of educa-
tion, the Maharishi Unified Field Based Integrated System of Education, in promoting
the holistic development of students. The findings presented below are based on studies
conducted on the academic and social development of students at Maharishi School of
the Age of Enlightenment (MSAE). The first section of the paper provides an introduc-
tion to unified field based education, the method of education used at Maharishi School
of the Age of Enlightenment. The second and third sections report and discuss the find-
ings on academic achievement and social development. The fourth section provides a brief
conclusion and makes recommendations for implementing this new integrated system of
education to promote student development.

1. The Maharishi Unified Field Based Integrated System of Education

The Maharishi Unified Field Based Integrated System of Education is based on
knowledge of the unified field of natural law, which has been described by the ancient
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Vedic tradition and has recently been glimpsed by modern quantum physics (Maharishi
Mahesh Yogi, 1986; Hagelin, 1987). Both the objective approach to gaining knowledge
of modern physics and the subjective approach of Vedic Science have described the unified
field of natural law as a self-interacting, self-sufficient, and infinitely dynamic field from
which all the laws of nature emerge to conduct the orderly and creative evolution of the
universe (Maharishi Mahesh Yogi, 1982, 1986).

One of the chief goals of modern physics, inspired by the work of Einstein, has been
to develop a unified field theory powerful and elegant enough to describe the completely
unified state of all the fundamental force and matter fields in nature. Recent discoveries
in physics have laid a strong theoretical foundation for this unification. Beginning in the
1960s, physicists such as Weinberg and Salam provided the means for understanding the
unification of the electromagnetic and weak fields. Later, grand unified theories were
developed in which the electro-weak force was united with the strong force (Freedman
& Van Nieuwenhuizen, 1978; Georgi, 1981; Wallace, 1986). With each successive level
of unification, physicists have discovered the knowledge of deeper, more universal laws
of nature, ultimately pointing toward a completely unified quantum field theory in which
all of the force and matter fields are united within one supersymmetric, unified quantum
field (see, e.g., Hagelin, 1987).

Today, theoretical physics has identified a single unified field of all the laws of nature,
an unmanifest field of pure intelligence in nature. This field is unmanifest and unbound-
ed in the sense that it is prior to the formation of space and time (Schwartzschild, 1985;
Waldrop, 1985). The unified field has also been described as having the property of self-
interaction; it is from the self-interacting dynamics of the unified field that the entire
physical creation sequentially emerges via the process of spontaneous symmetry break-
ing (Hagelin, 1987).

According to the perspective of Maharishis Vedic Science, the property of self-
interaction, or self-referral, attributed to the unified field by theoretical physics, is also
the primary attribute of human consciousness. Maharishi (1986) emphasizes that the unified
field discovered by modern science is the same unified field of human consciousness
described by the ancient Vedic literature:

The knowledge of the unified field has been discovered by modern science during the last
few months and years, but the complete knowledge of the unified field has aways been available
in the Vedic literature. Today quantum physics is peeping into the details of the unified field
and is locating its three-in-one structure. This is precisely the three-in-one structure of the
self-referral state of consciousness. (p. 29)

Maharishi (1986) further explains that this self-referral state of the unified field is simply
the state of pure awareness being open to itself. "Because the awareness knows itself,
it is the knower, it is the known, and it is the process of knowing. This is the state of
pure intelligence, wide awake in its own nature and completely self-referral” (p. 29).

Through Maharishi's system of education, it is possible for every student not only to
gain the intellectual knowledge of the principles of nature's functioning, but also to directly
experience the unified field of natural law in the simplest state of his or her own awareness
(see Figure 1). According to Maharishi (1974), the knowledge and experience of the unified
field of all the laws of nature cultures the necessary flexibility and stability in the students'
psychology and physiology to enable them to "live the fullness of life" in every phase
of their activity.

435



MODERN SCIENCE AND VEDIC SCIENCE

‘P14 paijiun 8y jo ABojouyda L lystreye N ay) Jo ad1veld ayy
Burinp seoualiadxa ENPIAIPUL BYI YIIYM ‘SSBUSNOIISUOD [eIUSPUSISUeI] JO 81elS 8yl 0] [ed1juapl SI Me| [einleu Jo pjely paljiun ayl (986T) Iuslieye |\ 01 Buipioddy
‘9iNJeu Ul punoj Spel} Jelew pue 82104 8yl | JO kIS Paljiun ayl ‘ainteu Jo sme| ayl | Jo ppls paljiun ay) pasdwi|b sey saisAyd usepow Ajjusdey ‘T ainbi4

3YNLYN 40 SMV1 IHL 11V 40 a13i4 A314INN %Ecww:m
JONIDITT1ALNI FdNd KSolouyaay,
SSANSNOIOSNOD TVLINIANIOSNVAHL NOILVOIdINNG3dNS TYsueyely
|
A |
|
uonesy )
puBL) _
|
uonaLTIn _
Apapm -omoaly |
i SN 5 sarfolotngaf,
#0404 ansog wispougew
Aiavin JEa[onN] pue
fluong b LT -onoa[q smonarg
uollelipa |\ [eluspuadsuel ]
ybnoiyy meq |einieN Jo paid 92UB19S UJBpPO N Ag me-]
paljiun 8yl Jo adsualiedx3 [einleN Jo plald paljlun ayl jo A1aAoasig

peid4 paijiun 8yl jo Abojouyos | 1ystieye N ayl
ybnoiyl me einieN Jo pj@i4 paljiun ayl Jo adualiadx3

436



HOLISTIC STUDENT DEVELOPMENT

In presenting this new approach to educators, Maharishi (1973) emphasized the princi-
ple that knowledge is the basis of action, achievement, and fulfillment; for complete fulfill-
ment, complete knowledge is necessary. Complete knowledge, according to Maharishi,
means total knowledge of the object of inquiry, total knowledge of the knower, and total
knowledge of the process of knowing. Maharishi points out that when the knower does
not know himself, then the basis of knowledge is missing. The essential feature of unified
field based education is that it enlivens the common basis of knower, known, and process
of knowing—the unified field of natural law—in the awareness of the student. Through
unified field based education, every part of knowledge is connected to the whole discipline
and to the source of the discipline, the unified field of natural law, which the students
experience directly as the deepest level of their own intelligence during the practice of
the Maharishi Technology of the Unified Field.

The Maharishi Technology of the Unified Field

The full potential of the knower is developed through the practice of the Maharishi
Technology of the Unified Field, which includes the Transcendental Meditation (TM)
technique. The TM technique, which has been taught to three million people throughout
the world over the last thirty years, is a simple, natural, and effortless mental technique
that is practiced for a few minutes twice a day. This educational technology does not in-
volve any change in lifestyle or beliefs and is practiced by people of all religions and
walks of life. Because of its simplicity and naturalness, it is consistent with and upholds
every cultural tradition and belief system (Wallace, 1986).

The practice of the TM technique provides a systematic and reliable means for the con-
scious mind of the individual to identify with the self-referral state of consciousness,
transcendental consciousness, the simplest state of human awareness. Researchers have
found that as one experiences this self-referral state of consciousness the brain undergoes
a marked transformation in the direction of greater orderliness and integration (Dillbeck
& Branson, 1981; Orme-Johnson & Haynes, 1981; Farrow, 1977). For example, in Farrow's
study subjects were asked to press a button immediately after they began to experience
transcendental consciousness during their practice of the TM technique. Analysis of the
EEG data showed that the reported experiences of transcendental consciousness were con-
sistently characterized by high EEG brain wave coherence.

Studies have also found reductions in oxygen consumption, respiration rate, heart rate,
and arterial blood lactate and increases in skin resistance and alpha and theta brain wave
activity during the practice of the TM technique (Wallace, 1970). Taken together, these
findings indicate that the individual is experiencing a fourth major state of consciousness,
qualitatively distinct from waking, dreaming, and deep sleep states of consciousness
(Wallace, Benson, & Wilson, 1971). Other research has shown that the practice of the
TM technique, integrated with one's daily activity, facilitates development in the direc-
tion of the state of full human development known as "enlightenment,"” in which the ex-
perience of the unified field is permanently maintained even in the midst of the most
dynamic activity (see, e.g., Alexander, Boyer, & Alexander, 1987; Wallace, 1986; Orme-
Johnson & Farrow, 1977).

The Maharishi Technology of the Unified Field also includes other techniques and pro-
grams that further hasten the full development of the individual. Among these unified
field based technologies is the TM-Sidhi program, which was derived by Maharishi from
the Yoga Sutras of Patanjali. The TM-Sidhi program, which is based upon the experience
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of transcendental consciousness provided during the TM program, cultures the ability
of the individual to operate from the level of the self-interacting dynamics of the unified
field (Maharishi Mahesh Yogi, 1986; Chandler, 1987). According to Maharishi (1978),
this advanced practice results in improved mind-body coordination and an increased
capacity to spontaneously fulfill all one's desires.

To date over 350 research studies have been conducted on the TM and TM-Sidhi
programsin over 120 institutions worldwide. The research has consistently upheld the
hypothesis that the experience of the self-interacting dynamics of the unified field during
the practice of the Maharishi Technology of the Unified Field promotes the holistic
development of the individual and contributes to an improved quality of life through-
out society (Alexander et al., 1987; Orme-Johnson & Dillbeck, 1987).

Enriching All Levels of the Mind through the Practice of the
Maharishi Technology of the Unified Field

In describing further how the experience of the unified field of natural law promotes
the holistic growth of the individual, Maharishi (1972) explains that there are different
levels of the mind—ego, feelings, intellect, mind, and senses—and that all these differ-
ent levels of functioning have their source in the unified field of natural law.’ Tradition-
ally, the Vedic literature has described the levels of the mind as consisting of the ego,
intellect, mind, and the five senses, which correspond to the eight prakritis, or modes,
through which natural law expresses itself (Maharishi Mahesh Yogi, 1969). The most
expressed level is the senses; the active thinking level is the specific faculty called
mind; the level of discriminative processes is the intellect; and the most subtle integra-
tive level of functioning is the ego. Maharishi (1972) has included in the levels of the
mind the level of feeling, which is associated with intuition and emotion. The level of
feeling is included in the graphics in this paper because of the importance of affect
in education.

According to Maharishi (1972), experience of the unified field of natural law during
the practice of the Maharishi Technology of the Unified Field enriches the entire range
of human potential:

In one word, mind, we can include the entire range of expression of creative intelligence
from that universal, unbounded eternal [unified field] to the individual ego, to feelings, to
the thinking ability, and to the senses. The value of creative intelligence is appreciated on
al these different levels. And when that universal value of life which we experience at the
source of thought during meditation is appreciated on the basis of one's own personal ex-
perience, we find that the ego, the emotions, the intellect, the mind, the senses, al begin
to breathe a richer life. We experience greater comprehension and richer, sharper percep-
tion. Activity is strengthened, resulting in greater achievement and a higher level of fulfill-
ment. (pp. 19-4 to 19-5)

Research on the Maharishi Technology of the Unified Field has provided empirical
support for the theory that the repeated experience of the unified field during the practice
of the TM and TM-Sidhi programspromotes development throughout all the various levels
of the mind. For example, experiencing the unified field of all the laws of nature pro-
motes ego development as indicated by increased self-actualizing abilities (Hjelle, 1974),
self-regard (Seeman, Nidich, & Banta, 1972), self-concept (Nystul & Garde, 1977), self-
esteem (Shecter, 1977), ego strength (Berg & Mulder, 1976), and ego development
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(Alexander, 1982). Feelings are also enriched, as indicated by improved creativity (Travis,
1979), tolerance (Seeman et al., 1972), feeling reactivity (Nidich, Seeman, & Dreskin,
1973), capacity for warm interpersonal relations (Hjelle, 1974), and spontaneity (Nidich
et al., 1973).

Increased intelligence (Tjoa, 1975; Shecter, 1977), concept learning (Dillbeck, Orme-
Johnson, & Wallace, 1981), and problem-solving ability (Dillbeck, 1982) show that the
experience of the unified field develops the intellect. The level of the mind is also
strengthened, as indicated by increased organization of memory (Miskiman, 1977), recall
ability (Abrams, 1977), and field independence (Pelletier, 1974). Other studies showing
improved perceptual ability (Dillbeck, 1982; Martinetti, 1976), reaction time (Rowe,
Neuschatz, & Nidich, 1980; Shaw & Kolb, 1977; Appelle & Oswald, 1974) and psycho-
motor performance (Blasdell, 1977) demonstrate that the sensory level is improved as
well. Figure 2 summarizes the effects produced by the practice of the Maharishi Technology
of the Unified Field throughout all levels of the mind.

Enlivening All Levels of the Mind through the
Mabharishi Technology of the Unified Field

Levels of Scientific Research Findings on TM ™
the Mind

The Transcendental
Meditation technique
allows the conscious
mind to identify

itself with the
unified field of

all the laws

of nature in
transcendental
consciousness

Improved perceptual ability, reaction
time, and psycho-motor performance

Increased organization of memory, recall
ability, and field independence

Increased intelligence, concept learning,
and problem-solving abilities

‘f - \; Increased creativity, tolerance,
| Feelings spontaneity, feeling reactivity, and
LS capacity for interpersonal relations

Increased self-esteem, self-concept, self-

Ego regard, ego strength, self-actualization,
y and ego development
~ Unified Field of All the Laws of Nature -

Figure 2. According to Maharishis Vedic Science, by enlivening the self-interacting dynamics of the unified
field of natural law through the practice of the Maharishi Technology of the Unified Field, al levels of the
mind are enriched. The left side of the figure illustrates the levels of the mind that arise from the unified field,
according to Maharishi's theory. The right side summarizes the research findings on the Maharishi Technology
of the Unified Field in relation to the various levels of the mind. References for the research are provided in the text.
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This model of the different levels of the mind locates the source of the mind in the
unified field of natural law and brings a new integrated perspective to human develop-
ment. We typically find psychologists emphasizing only specific, isolated levels of the
mind. For example, humanistic psychologists such as Carl Rogers tend to emphasize the
feeling and ego levels of the personality while cognitive psychologists such as Jean Piaget
have mainly investigated the level of the intellect. Some psychologists such as B.F. Skin-
ner have disregarded the discriminative faculties of the mind altogether and have encouraged
educators to look only to the outer level of behavior in order to promote student develop-
ment (Biehler & Snowman, 1986).

Because of this fragmented approach to human development, educators have been left
to try a potpourri of methods in order to promote the holistic growth of the student. The
Maharishi Technology of the Unified Field provides the field of education with one univer-
sal method for developing the full range of the student's mental functioning. By handling
the unified field of natural law through the practice of the Maharishi Technology of the
Unified Field, all aspects of the student's potential—ego, feelings, intellect, mind, and
senses—can be strengthened and enriched (Maharishi Mahesh Yogi, 1972).

The Intellectual Knowledge of the Science of Creative Intelligence

In addition to the direct experience of the unified field provided through the practice
of the TM and TM-Sidhi programs, unified field based education stimulates students to
intellectually probe the mechanics of natural law. Students learn the principles of nature's
functioning and apply these principles for their own personal growth. This is done in
a very simple and integrated manner through their study of the Science of Creative In-
telligence.

The Science of Creative Intelligence draws upon the knowledge of natural law discovered
by modern science and Vedic Science, linking them together into a new integrated discipline
of knowledge, while maintaining the integrity of each. Through the efforts of Maharishi
and the faculty of MIU, this profound knowledge of natural law has been translated into
simple principles and qualities of "creative intelligence" that students study from
kindergarten through 12th grades.

In explaining the value of studying the Science of Creative Intelligence, Maharishi (1975)
stated:

If we want to perceive life in its fullness, if we want to appreciate the creativity, power, and
beauty present everywhere in nature, our subject of study must be such that it encompasses
the whole range of life. Because the expressions of life are so vast and varied, it is not possi-
ble to study every aspect of life individually; in order to comprehend the fullness of life,
we must open our awareness to the basis of life—the field of pure creative intelligence [the
unified field of natural law], which underlies and gives rise to al growth and progress. By
gaining knowledge and experience of this most basic field of life, we spontaneously begin
to feel at home in every field of life and to appreciate the fullness of life everywhere. (p. 12)

In addition to studying SCI as a separate academic subject, the knowledge of the qualities
and principles of creative intelligence, or natural laws, are incorporated into the study
of the traditional academic disciplines. This is primarily accomplished through the use
of specially designed instructional charts in all the academic courses.

The most fundamental of all the charts is the unified field chart. Unified field charts
present "knowledge at a glance," displaying the entire discipline being studied, from its
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most abstract level to its most applied level. Each unified field chart illustrates that the
knowledge contained in each discipline emerges sequentially from the unified field of
all the laws of nature. The chart also shows that this same unified field can be directly
experienced and lived in its totality in human awareness through the Maharishi Technology
of the Unified Field. In unified field based schools, unified field charts are used for a
few minutes at the end of every lesson to locate the subject being studied in relation to
the total knowledge of that discipline, and in relation to the unified field which is at the
basis of every discipline. These charts thus enable the students to intellectually connect
the knowledge being studied to the unified field of natural law, which they experience
as the simplest form of their own awareness during the practice of the Maharishi Technology
of the Unified Field. In Maharishi's words, "the unified field chart connects the parts
of knowledge to the wholeness of knowledge, and the wholeness of knowledge to the Self."
(See, for example, the unified field chart for computer science presented in Lester's arti-
cle in the previous issue. The paper by Dillbeck and Dillbeck in this issue gives a more
detailed explanation of the use of unified field charts and other teaching methodologies
in Maharishi's unified field based educational systems.)

Maharishi School of the Age of Enlightenment

Maharishi School of the Age of Enlightenment (MSAE), founded 12 years ago, serves
as a model for unified field based education for elementary and secondary school levels.
M SAE, a private, non-sectarian school, located on the campus of Maharishi International
University in Fairfield, lowa, currently provides instruction to over 400 students in
kindergarten through 12th grades. The curriculum at MSAE includes the study of all the
standard academic subject areas, along with the study of SCI and the practice of the
TM technique.

At MSAE, students study SCI as a separate subject during the first period of each school
day. Following this period of SCI, students then take courses in all the traditional major
academic areas. MSAE also offers computer science, foreign languages, art, music, and
physical education. At the beginning and end of each school day, students collectively
practice the Maharishi Technology of the Unified Field as a required part of the MSAE
curriculum.

The children at MSAE come from a wide variety of backgrounds. Many students come
from single-parent families, various minority racial and religious groups, and a humber
of non-Western cultures. In terms of parents' educational background and their expecta-
tions for their children's future, MSAE is more like a typical middle class suburban school
than a rural school. The Lower, Middle, and Upper Schools are currently housed together
in one building, with the kindergarten housed in a separate building. In June, 1987, ground
was broken for a new elementary school building. The Lower School is approved by the
lowa Department of Education, and the entire school is approved by the Independent
Schools Association for the Central States.

2. Student Academic Achievement at M SAE
This section presents the results of our research on the academic development of the

students at Maharishi School of the Age of Enlightenment (M SAE), followed by our find-
ings on student social development. Taken together, these findings demonstrate the
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effectiveness of the Maharishi Unified Field Based Integrated System of Education in

promoting student development.

Research on Academic Achievement

Over the past four years, a majority of classes at MSAE scored above the 95th percen—
tile on the lowa Tests of Basic Skills (ITBS) and lowa Tests of Educational Development
(ITED), compared to national norms. For the past three years, the 9th through 12th grade
levels at MSAE have scored at the 98th and 99th percentiles on the composite scale of
the ITED. Table 1 shows the percentile ranks for grades 9 through 12 for the most recent—
ly administered ITED.

TABLE 1
PERCENTILE RANKS ON THE IOWA TESTS
OF EDUCATIONAL DEVELOPMENT (ITED) FOR GRADES 9 THROUGH 12
AT MAHARISHI SCHOOL OF THE AGE OF ENLIGHTENMENT
1986[1887 School Year

Grade CE QT 88 NS LM GV S1 RT COMP
Grade 9 99 97 99 99 99 99 99 99 9%
Grade 10° 90 35 99 99 99 96 91 99 99
Grade 11° 98 99 99 99 99 99 99 99 99
Grade 12° 99 99 99 99 99 99 99 99 99

CE = Correctness of Expression LM = Literary Materials

QT = Quantitative Thinking (Math} GV = General Vocabulary

88 = Social Studies SI = Sources of Information

NS = Natural Science RT = Reading Total

COMP = Composite

“n=21

* a=15

‘n=27

? n=il

Although each grade level at MSAE exhibits a high degree of academic achievement,
the test of an effective educational approach is whether it can improve students' academic
performance. In the following two studies students attending MSAE showed significant
increases in academic achievement, as measured by the ITBS and ITED.2

The first study involved 75 students in grades 3 to 8 who took the ITBS both in the
fall and in the spring of the same academic year (Nidich, Nidich, & Rainforth, 1986).
Of the 75 students who took the ITBS both times during the same school year, 37 of
the students were new to the school and 38 were continuing students.

The study found that both new and continuing students exhibited significant improve—
ments in overall academic achievement over the course of a school year. The new students
increased an average of 15 percentile ranks on overall academic achievement (Wilcoxon
[=93.5, z=3.89, p<.001). These students also showed significant improvements in
mathematics (F=124, z=3.43, p<.00l), reading (F=176.5, z=2.64, p<.0l), language
(r=0156, z=2.95,p<.01), and work study skills (T=203.5, z=2.23, p<.05). (See Figure 3.)
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Median Percentile Ranks on the Fall and Spring lowa Tests
of Basic Skills for New Students
at Maharishi School.of the Age of Enlightenment
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Figure 3. New students at MSAE, grades 3 to 8, exhibited significant increases in academic achievement as
measured by the nationally standardized lowa Tests of Basic Skills (ITBS). Substantial gains in achievement
were found within one academic year of attending MSAE.

The new students at M SAE scored almost exactly at grade level (with a median percen-
tile rank of 51) on the composite scale of the ITBS in the fall, indicating that they were
basically average students when they arrived at MSAE. Their gains in academic achieve-
ment cannot be attributed to their taking ITBS twice during the same year since different
versions of the test were administered and students were compared each time to the ap-
propriate norms, respective to the time of year the ITBS was given. In a typical school,
one would expect to find that the average percentile rank of a group of students would
stay the same and not increase over the course of a school year.

Even though the continuing students at MSAE already exhibited a high level of academic
achievement on the fall ITBS, they showed a significant increase on the composite scale
of the ITBS by the end of the school year (T=168.5, z=2.93, p<.0l). The continuing
students showed an average increase of 7 percentile ranks, increasing from a median percen-
tile rank of 70 to 77. Significant increases for the continuing students were also found
on the language (T=192, z=2.59,p<.01) and work study skills (T=185.5, z=2.68,p<.01)
scales.

A second study used ITED scores of 42 secondary school students at MSAE, grades
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9 through 12, to assess changes in academic achievement over approximately a year and
a half (Nidich & Nidich, 1986). The study found that students' overall academic achieve-
ment significantly increased during the time they were enrolled in the MSAE Upper School
(T=221, z=2.17, p <.05). Students improved an average of 6 percentile ranks on the com-
posite scale, increasing from 75 to 81. In addition, students showed significant im-
provements on the quantitative (T=167.5, z=2.94, p<.01), natural science (T=210, z=2.51,
p<.05), and knowledge of literary materials (T=217.5, z=2.41, p<.05) scales.

The authors, with Moulin, Rainforth, and Travis, recently found that the number of
years MSAE students had been practicing the TM technique was significantly correlated
with their overall academic achievement scores on the ITBS and ITED (r=.414, p <.05).
Length of time practicing the TM technique was also found to significantly add to the
prediction of academic achievement beyond that which could be accounted for by 1Q scores
alone. (Table 2 shows the statistical values of the multiple correlation.)

TABLE 2
MULTIPLE CORRELATION USING ACADEMIC ACHIEVEMENT
AS THE DEPENDENT VARIABLE

Change in
Variables R R Squared R Sqoared t-value
1Q 663 440 — 4.446*
™ 17 514 O 2.075*

*n< 05

Also, a significant correlation was found between length of time practicing the TM-
Sidhi program and overall academic achievement (r=.486,p <.05). Length of time prac-
ticing the TM-Sidhi program significantly added to the prediction of academic achieve-
ment scores beyond that which could be accounted for by the students' 1Q scores (t=2.256,
p<.05), and was found to be independent of the length of time practicing the TM pro-
gram in terms of predicting academic achievement (t=1.899,p <.10). This multiple cor-
relation study was conducted with 31 students in grades 7 through 12 at MSAE.

Studies conducted in other high schools and colleges have also found strong relation-
ships between the practice of the Maharishi Technology of the Unified Field and student
academic performance. Two studies showed significant increases in grade point average
(GPA) within one semester after students began the TM technique (Kory & Hufnagel,
1977; Collier, 1977). Another study found that students increased from a C+ GPA to
a B+ GPA within three semesters after learning the TM program. During the following
three terms of school, a further increase to nearly an A- GPA was found (Heaton & Orme-
Johnson, 1977). Kember (1985) found positive changes in the academic performance of
graduate students practicing the TM technique.

Levels of the Mind and Academic Development
In addition to the above studies, which show a direct relationship between the practice
of the Maharishi Technology of the Unified Field and improved academic performance,
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other studies have shown that this educational technology also positively affects factors
associated with academic achievement.

Educational researchers have identified certain variables such as time-on-task, organiza-
tion of memory, intelligence, creative thinking, and student self-concept as being associated
with academic performance (see, e.g., Bloom, 1976; Sprinthall & Sprinthall, 1981). These
factors can be seen to encompass the levels of the senses, mind, intellect, feelings, and
ego, respectively.

Time-on-task, which is related to the level of the senses, is the percentage of time students
are engaged in lesson-related behavior. Organization of memory refers to how effectively
new information is stored in the student's mind. Intelligence refers to the ability of the
students to think in a logical way, to act purposefully, and to deal effectively with their
environment. Creativity adds the dimension of being able to think in an intuitive and
original manner; that is, being able to discover new ideas and relationships. Creativity
can therefore be related to the feeling or intuitive level of the mind. And self-concept,

The Maharishi Technology of the Unified Field
and Factors Related to Academic Development

Levels of Factors Sciemific Research Findings on T™M ™
the Mind

S : Increased alertness, ability to perform
( enses }{ Time on Tas}(}’(muluple tasks without feeling fatigued

The Transcendental
Meditation technique
allows the conscious
mind to identify

o itself with the
Mind Memory Improved organization of memory and unified field of
recall ability all the laws
’ of nature in
- — — transcendcntal
. ncreased intelligence, concept learning CONSCIoUSNess
(Imellect)—{ Intelligence ability, higher level of intellectual
_f development
1 o .\I ( Improved creativit ful
. .. proved creativity, resourcefulness,
L Feelings J Creativity and innovaliveness ]

Improved self-concept, self-esteemn,
( Ego ' ’ ! Self-Concept }(sclf—regard, and ego strength
3

- o«

Unified Field of All the Laws of Nature

Figure 4. This chart illustrates factors associated with academic development in relation to the levels of the
mind, according to Maharishi's theory. Research has indicated that all the levels of the mind and corresponding
factors associated with academic development are enriched through the direct experience of the unified field
of natural law provided by the practice of the Maharishi Technology of the Unified Field.
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which is related to the level of the ego. refers to how students feel about themselves, which
affects their motivation to do well academically.

Figure 4 illustrates the organization of these factors in terms of the levels of the mind
and their source, the unified field of natural law. Although each factor may include other
dimensions of the mind, we associated each factor with only its most predominant level.

All of the above factors have been found to be positively influenced by the practice
of the Maharishi Technology of the Unified Field. For example, research has indicated
that the practice of the TM technique increases alertness (Williams & West, 1975), and
the ability to consistently perform multiple tasks without feeling fatigued (Shecter, 1977).
Other studies have indicated that the practice of the Maharishi Technology of the Unified
Field improves secondary organization of memory (Miskiman, 1977), recall ability
(Abrams, 1977), intelligence (Tjoa, 1975; Shecter, 1977), concept learning ability (Dillbeck
et al., 1981), creativity, innovativeness, resourcefulness (Shecter, 1977; Travis, 1979), and
self-concept (Nystul & Garde, 1977).

Taken together, the above studies indicate that Maharishi's unified field based approach
to improving student academic development is holistic in nature. By providing students
with a simple and natural procedure for experiencing the unified field of all the laws of
nature, the full range of mental functioning is spontaneously enhanced.

Mean 1Q Scores Over a One-Year Period for New Students
Grades 4-12 at Maharishi School of the Age of Enlightenment

p<.05
120

110

Mean IQ Scores

100

NN
N

Pre-Test Post-Test

Cattell Culture Fair Intelligence Test

Figure 5. 1Q scores for new students at MSAE, grades 4 through 12, significantly increased over a one-year
period. During this period an average increase of 5 |Q points was found. The norm for 1Q is 100.
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Most of the above factors associated with academic development have also been re—
searched at MSAE. Matthews (1985) found that secondary school students at MSAE were
"on [fask" more than 90% ofthe time during classroom instruction. According to Matthews,
this percentage of lesson[rklated behavior is higher than any he had observed in his 18
years of research on teacher[Student classroom interactions.

The authors and Travis recently found that new students at MSAE (N=27) in grades
4 to 12 showed a significant increase in intelligence, as measured by the Cattell Culture
Fair Intelligence Test, over a onelyear period (t=2.15,p<.05). Students showed an average
improvement of 5 1Q points, increasing from an average 1Q score of 114 (SD=12.45) to
an average 1Q score of 119 (SD=13.46). (See Figure 5.) Warner (1986) found that MSAE
elementary school students exhibited a higher level of intellectual development than students
from similar backgrounds who attended a school in Toronto, Canada. She also found
that the length of time students had been practicing the TM technique was significantly
correlated with their intellectual performance scores.

Research recently conducted by the authors with Zanath, Bhajan, and Rose, using the
Torrance Test of Creative Thinking Demonstrator Form A, indicated that overall creativity
scores of MSAE students in grades 5 through 8 were significantly higher than the scores
of control students selected from Torrance's data bank (tQhlues ranged from 2.352, p<.05,
to 5.777, p<.001).3 For grades 5 and 6, MSAE students scored approximately 80%
higher than non[meditating students in creative thinking. Figure 6 illustrates the mean
scores for the four grade levels tested in this study.

This high level of creativity is reflected in the students' annual science fair projects.
During the past three years, students from MSAE have won nearly 100 awards in regional
and state science fair competitions. This past year two MSAE students won the top awards
at the lowa State Science Fair. One of the students went on to receive a third place prize
in the International Science Fair in San Juan, Puerto Rico, for his research entitled "Her—
bal Exogeneous Biological Response Modifiers: A New Approach to Cancer Therapy."”

Data collected in a survey on selflcloncept suggests that secondary school students at
MSAE exhibit a very positive view of themselves. Twenty[six students in the 11th and
12th grades were tested, using questions from a survey previously developed for Goodlad's
(1984) study of schooling. One hundred percent of the students reported that they feel
good most of the time, are happy, can make up their own mind about things, and are
able to do schoolwork at least as well as most other students. Ninety[six percent reported
that they are easy to like and are popular with students their own age, and 93% expressed
that other students usually follow their ideas. Eightyldne percent reported that they are
good readers, 77% stated that they are doing the best work they can, 73% responded
that they are good at mathematics, and 96% expressed that they are proud of their
schoolwork.

The following excerpts from interviews with secondary school students at MSAE fur—
ther indicate that the practice of the Maharishi Technology of the Unified Field promotes
academic achievement by enriching cognitive and affective factors associated with learning:

MSAE has helped me grow a lot, because | have the added advantage of TM to help me
cope with problems. It clears my mind so | can work efficiently. (R.S.)

Before | came to MSAE | had gotten to the point where | didn't care what my grades were
going to be. In my opinion, MSAE is the best school I've been to. You learn more and feel
better about yourself. 1 think I have gained a lot of knowledge since | learned TM and started
coming here, which was about two months ago. (S.K.)
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Mean Creativity Scores for Students in Grades 5-8
at Maharishi School of the Age of Enlightenment
Compared to Controls
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Torrance Test of Creative Thinking

Figure 6. Differences between the mean creativity scores of students at MSAE and controls selected from Torrance's
data bank are illustrated. MSAE students at each grade level exhibited a significantly higher degree of creative
thinking than controls.

MSAE is different because of the meditating, the consciousness, and the principles; it makes
learning more fun and efficient. | used to get D's, but last quarter | got A's and B's. (A.K.)
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Other students reported that the practice of the Maharishi Technology of the Unified
Field reduces stress and anxiety, makes them feel happy, more fulfilled, and more
motivated, increases creativity, and gives them more energy, especially at the end of the
school day.

Connecting the Parts of Knowledge to the Wholeness of Knowledge
and the Wholeness of Knowledge to the Self

In addition to the practice of the Maharishi Technology of the Unified Field, students
report that the intellectual knowledge of the Science of Creative Intelligence (SCI) pro-
motes learning. Students express that the integration of the principles and qualities of
creative intelligence into their academic coursework has resulted in their perceiving the
connectedness of all knowledge in terms of the source of every discipline, the unified
field, and the relationship of all knowledge to themselves.

The following are excerpts from student interviews that illustrate the importance of in-
tegrating the knowledge of the unified field into the study of the traditional academic
disciplines. These interviews were conducted at M SAE as part of our research with Cole
on the effects of SCI on student development.

Students at other schools do not know how the discipline they are studying is relevant to
their own lives. SCI alows you to see not only how each discipline relates to the other but
also how each discipline relates to your own life. When you transcend the surface parts of
the discipline and go to the unified field, you can see all things in life and al disciplines
unified at that level where the knower, process of knowing, and the known are fully unified.
The unified field chart is like a map that shows there are two ways of gaining knowledge—
the objective way through the study of the academic disciplines and the subjective way through
the TM technique. You can gain the experience of the unified field through TM and then
gain an objective understanding of knowledge through the study of each discipline. In the
unified field chart for physics, you can see how everything is related and how all the gross
levels of physics are connected through processes of unification—like a family tree. (J.D.,
12th grade)

In my opinion SCI principles give you a basis, a foundation, to work with everything. You
get one foundation for everything and then you can add things on and it al builds and con-
nects and works together instead of having separate towers. It's like a single huge complex.
Everything works together. You can take SCI principles and see how they apply and link
the different disciplines. It keeps the intellect going all the time. An example is the SCI prin-
ciple: "Order is present everywhere." In numerical systems in set theory the main principle
is that numbers are orderly; they follow each other sequentially. When you go to physiology
you also find the principle of order. For example, al the cells in one organ are found to
be specialized, and those in another organ have their own specific way of functioning. The
physiology embodies this orderliness principle throughout its structure....SCI gives you a
bigger picture of life. SCI gives you a way to study any subject and learn about yourself
since these same principles are at the basis of our own human development. Through the
qualities and principles you study in school you gain a better understanding of enlighten-
ment and you want to do everything possible to grow towards enlightenment as quickly as
possible. (T.W., 12th grade)

M.K., an 11th grade student, added: "SCI lays out whatever you're learning in an easy-
to-understand way. It's like when you are reading a book in a dark room, and you turn
a light on; it makes it easier to learn.” And B.H., a 10th grade student, remarked: "SCI
helps you relate nature and all your academic studies together, and this in turn helps you
see more clearly what you are studying so you do better in school."
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In our classroom observations, we found that students were able to integrate easily and
in a profound manner the qualities and principles of creative intelligence with material
they were studying in their standard academic disciplines. For example, we observed an
11th grade student using Maharishi's model of levels of the mind as a framework for her
class presentation on Blake's Songs of Innocence and The Four Zoas. We also found that
the knowledge of natural law presented by SCI was used as a framework for discussing
the amendments to the Constitution in an 11th grade American Government class. In these
discussions, the students examined the relationship of man-made law to natural law and
explained how the amendments to the Constitution reflected the various qualities of the
unified field and the growing collective consciousness of the nation.

In addition, we found entire courses such as the 12th grade physics course being struc-
tured around basic principles of SCI. For example, Ms. Hane used the unified field chart
for physics (Hagelin, 1983) to illustrate how the four fundamental forcefieldsin nature-
electromagnetic, weak, strong, and gravitational—along with all the more manifest struc-
tures of creation, emerge from the unified field of natural law. She also used this chart
to explain that the unified field of natural law is nothing other than the student's own
self-referral state of consciousness. According to her own evaluation of the course, which
she presented to the American Association for Physics Teachers this past year, the students
were very enthusiastic about the course and clearly perceived the relationship of the prin-
ciples of physics to their own personal lives (Hane, Deans & Kleinschnitz, 1987).

Research in the field of cognitive psychology shows that the use of a broad conceptual
framework, in which the specific details of knowledge are organized into greater wholes,
is an important factor in promoting student learning. According to current theorists (e.g.,
Bransford, 1979), learning occurs when new information is connected to the student's
prior knowledge base. Learning consists of an active reorganization and reconstruction
of incoming information that leads to greater meaningfulness of experience in the student's
own life.

This view of learning is consistent with Maharishi's theory of how knowledge is gained.
Maharishi (1986) explains that knowledge results from the integration of knower, known,
and the process of knowing and is always "structured in consciousness." The integration
of these three values can occur only within the consciousness of the knower. Maharishi's
theory emphasizes the importance of expanding the student's conscious capacity by opening
his awareness to deeper levels of the thinking process and ultimately to the unbounded
source of intelligence, the unified field of natural law, through the practice of the
TM and TM-Sidhi programs. It also prescribes the study of SCI in order to provide the
student with a comprehensive intellectual framework. Through SCI the students view
all knowledge as emerging from the unified field of all the laws of nature, which they
experience as the simplest form of their own awareness during the practice of the tech-
nology of the unified field (Maharishi Mahesh Yogi, 1974, 1975, 1978). According to
Maharishi (1974):

By connecting the fundamentals of the discipline with the student's understanding of the fun-
damentals of experience of the pure nature of creative intelligence [the unified field of all
the laws of nature], we find a marvellous feeling silently growing in the emotions of the
student—all the different avenues of knowledge after all have their basis in my intelligence.
This growing awareness of the vast unbounded potential of one's own intelligence is a very
valuable gift of this teaching. It develops the fruit of all knowledge in the awareness of the
students—a sense of being at home with everything, living the fullness of life. (p. 2109)
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This section has described the high level of academic achievement attained at MSAE
as a result of the daily practice of the Maharishi Technology of the Unified Field and
the knowledge of the Science of Creative Intelligence. Class percentile ranks on academic
achievement were found to be exceptionally high, students exhibited significant increases
in achievement within an academic year, and students subjectively reported that they were
performing better academically as a result of attending MSAE. Together all of the data
presented on academic achievement and its related factors strongly indicate the value of
unified field based education in promoting academic development.

While academic achievement is important, the social development of the student is also
held by educators to be an important goal of education (see, e.g., Kohlberg & Mayer,
1972). The next section describes our findings on student social development at MSAE
and brings out the importance of the experience of the unified field of natural law in pro-
moting right action.

3. Student Social Development at M SAE

The following research shows the effects of unified field based education in promoting
student social development (Nidich & Nidich, 1985). The results described below illustrate
that students at M SAE exhibit strong norms for caring, keeping agreements, not stealing,
trusting others, and restitution. The Moral Atmosphere Interview (MAI), developed by
Harvard's Center for Moral Education, was the main instrument used to assess student
social development. This test asks students to respond to four practical school moral dilem-
mas in terms of how they would think and act in a given situation and how they feel most
students in their school would think and act. Twenty-four secondary school students at
M SAE were individually interviewed. Students were also asked how most of the students
from their previous school (prior to coming to MSAE) would respond to the dilemmas.
In addition, MSAE student responses were compared to responses of students who at-
tended special alternative schools designed to promote moral development.

According to Higgins, Power, and Kohlberg (1981), authors of the MAI, the four prac-
tical school dilemmas ask about situations that could happen in a school setting. The
purpose of using this instrument is to find out how students think they should (or ought
to) behave in a given situation and how they feel they actually would behave. The dif-
ferent dilemmas were selected in order to tap different dimensions of social development.

The first dilemma, which involves the decision of whether or not to help out an un-
popular student, is considered to be prosocial discretionary, because the carrying out
of the prosocial action is not usually considered a duty or obligation. The second dilemma,
which involves keeping an agreement about the non-use of alcohol on a class trip, is
classified as conventional since it assesses whether or not students will abide by a prior
contractual arrangement. In addition, this particular dilemma probes into students' views
concerning the use of alcohol.

The third dilemma is a mandatory justice dilemma that asks whether or not one would
steal money from a purse lying open and unattended in a classroom. Higgins, Power,
and Kohlberg (1981) explain that while most students believe that it is wrong to steal money
from another, it is possible that a practical judgment to steal could be made. In addition,
this dilemma also probes into whether students feel they should and would be trusting
of others in a situation like this. The last dilemma, which involves a class decision about
whether or not to collectively restitute to a class member the money stolen from her by
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an unknown member of the class, can also be classified as prosocial discretionary in the
same manner as the first dilemma. Approximately an hour was taken to thoroughly
probe students' responses to these four dilemmas.

MSAE Student Responses Indicating a High Level of Social Development

Table 3 shows the high level of prosocial responses provided by the students at M SAE.
In terms of the four practical school dilemmas, the average prosocial responses ranged
from 94% to 97%. Choice refers to how one feels one should act in a given situation,
and behavior refers to how one thinks one actually would act when confronted with a
similar moral dilemma. Self refers to the responses of students concerning their own
behavior while others refers to how the subject thinks most of the other students in the
school would act.

TABLE 3
IPERCENTAGE OF MAHARISHI SCHOOL OF THE AGE OF ENLIGHTENMENT (MSAE)
SECONDARY SCHOOL STUDENTS GIVING PROSOCIAL
CHOICE AND BEHAVIOR RESPONSES FOR SELF AND OTHERS

Choice for Behavior for Choice for Behavior for
Dilemma Self Self Others Others
Caring 100% 100% 100% 100%
Keeping Agreements 100% 100% 100% 100%
Not Stealing 100% 100% 100% 100%
Restitution 79% 88% 88% 88%
AVERAGE 91% 6% 97 % 97%

When taking into account each dilemma individually, 100% of the M SAE students felt
that they and others in their school should and would help out an unpopular student, keep
an agreement to not drink alcohol, and not steal. The percentage of students who felt
that they and others should and would chip in money to repay a fellow student who had
money stolen from her in class was slightly lower. Also nearly all the students interviewed
said they would be trusting of others at MSAE.

The following responses are examples of why M SAE students feel they would help out
an unpopular student:

By helping him out, you may improve the quality of life of al those around. A leader should
bring out the positive qualities of a person. By being positive yourself, you automatically
get positivity in return. They [the students at MSAE] like to help others. They see that everyone
is worth being helped, and they can improve the quality of the environment. (K.L.)

It's the natural thing to do to help others. By helping others, you help them evolve faster
and easier. Students at MSAE realize the value of helping others. When everyone is together,
experiences are much more profound. Like in team volleyball, you always win when you
play together. In school, we help each other and everyone improves. (T.R.)

In terms of why students would keep an agreement not to drink alcohol on a class trip,
M SAE students responded:

It's important to keep a promise. A relationship is based on trust. If you can't trust a person,
it lessens the ability to communicate. It's important to be responsible. People can always
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trust you, you can be counted on. | think that people expect other people to trust each other,
because it would ruin the coherence of the group if one person didn't trust another, or if
everybody didn't trust one person. They wouldn't be united as a whole; they wouldn't act
as one. That's what this school is al about, being as one, being as a whole, acting and being
invincible. That's what makes this school different. Because acting together, you are more
invincible; you are more boundless. There's more you can do together. A whole group can
do more than one person if you are focused. (M.S.)

He made a commitment to the school, saying he will not drink. He made the decision himself
that he wouldn't drink on the trip. | refuse to drink, to maintain the stability. In a community,
you need to reinforce the things you say by your actions.... Students (at MSAE) would do
everything they could to be positive and have a good quality of life. (K.D.)

The responses below are representative of the type of responses we received to the dilem-
ma about stealing:

It's Mary's money. If you take something that someone else owns, it hurts them and your
own enlightenment. It's not mine. If | want twenty dollars, | should go and earn it. It's not
right action. It's not good for them, me, the school, community, or the world. We know
that every thought and action affects the entire universe either in a positive or negative man-
ner. (T.R.)

They should know better; it shows a lack of self-control. Community is based on truthfulness,
not stealing. Stealing would do something to the community on the fine feeling level. (J.P.)

| would fed that if they did that to someone else, they would be doing it to me; it would
show lack of respect . (S.R.)

Also students felt that they should and would be trusting of others in their school. In
response to the question of whether students should be trusting of others concerning their
personal property, B.H., a 12th grade student, stated:

Yes. For sure. | know that al the students at the School have all the same high ideals that
| do. They have a lot of respect for me; the same respect that | have for them. There is no
way that something like that would occur here.

In regard to the last dilemma that asks whether students would chip in a small sum
of money to repay a fellow student who had money stolen from her in class, the following
responses were recorded:

Something lost by someone is pretty much lost by everyone. The person should not suffer.
It's closer here. Most people would feel obligated to do it. Being in the school atmosphere
grows on you; it gives you the feeling of helping rather than acting negatively. (C.D.)

| would feel obligated out of kindness to help someone in need. It's like a big family here.
There is a lot of love and compassion. (J.S.)

Most students here would chip in. It would be for someone they liked, and people here help
each other. Students here would want to make everyone happy and make it come out as smooth
as possible. (T.R.)

Overall the responses show that the M SAE students tended to respond to the issues
in a prosocial manner and felt that most students in their school would do the same. In
many of the responses, students referred to the coherence and unity of the school as a
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whole. They consistently perceived the situation in a broad sense in which they considered
the impact of their actions on others and the "coherence of the group.”

These responses reflect the eminent sociologist Emile Durkheim's emphasis on behavior
that promotes the welllbeing of the group. Durkheim (1961) wrote in his book Moral Educa-
tion that moral behavior should have as its ends "entities that are superior to the individual.”
Higgins, Power, and Kohlberg (1981) also believe that action directed toward promoting
the wellbeing of the community, as a holistic organism, is superior to action that is merely
directed to helping oneself or even a few "significant others."

Comparison with Previous Schools Attended

At the same time that the students from MSAE were asked to respond to the dilemmas
in terms of their present school, they were also asked how they felt most students from
their previous school would think and behave. MSAE students perceived their fellow
students at MSAE as being more inclined to respond to the dilemmas in a prosocial man—
ner than students with whom they previously attended school (see Table 4). Significant
differences were found for both the categories of prosocial choice and behavior for others
(Wilcoxon t=0, p<.001, and T=0, p<.001, respectively). MSAE students also perceived
their fellow students at MSAE to have a higher level of senselaf (community valuing than
students at their previous schools (7=0, p<.001). The perceptions of the MSAE students
concerning how most students at their previous schools would respond to the dilemmas
is consistent with other findings indicating that social behavior is typically higher at private
schools than at public schools (Coleman, Hoffer, & Kilgore, 1981; Nidich, 1985), and
that student responses from public secondary schools tend to fall below the 50% range
(Higgins, Power, & Kohlberg, 1981).

TABLE 4
COMPARISON OF MAHARISHI SCHOOL OF THE AGE OF ENLIGHTENMENT (MSAE)
STUDENTS' PERCEPTIONS OF THEIR FELLOW STUDENTS AT MSAE
AND STUDENTS AT THEIR PREVIOUS SCHOOLS

Prosocial Choice Prosocial Behavior
School N for Others for Others
MSAE 24 97 % 97%
Combincd previous schools 24 36% 26%
Privatc schools 6 63% 53%
Public senior high B ‘ 29% 22%
Public junior high 7 20% 4%

Comparison with Special Alternative Schools

A further comparison was made between responses of students at MSAE and students
from Kohlberg's "just community schools,” which were specifically established to pro-—
mote moral development. These special alternative schools are based upon the concept
of a participatory democracy and use the forum of community meetings and small group
discussions in order to facilitate higher levels of moral reasoning and prosocial behavior
(Higgins, Power, & Kohlberg, 1981).

Grades 1012 at MSAE were compared with the same grades at two of the most
academically and sociolelconomically advanced just community schools (JCS) in the
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Higgins, Power, and Kohlberg (1981) study. One school is located in a suburban com-
munity just outside Boston (JCS#1) and the other school is located in an affluent suburban
community near New York City (JCS#2). It was found that a larger percentage of students
at MSAE responded in a prosocial manner to all of the dilemmas compared to students
attending the just community schools. A statistically significant difference was found be-
tween the MSAE and just community school students on the categories of prosocial
behavior for self (x’=4.39, p<.05; x°=5.40, p<.05) and prosocial behavior for others
(x*=10.03, p<.01; x*°5.35, p<.05). Table 5 shows the percentage of responses for MSAE
and the two just community schools. The table also indicates that there was some degree
of incongruence between the prosocial choice and behavior responses among the just com-
munity school students. This incongruence was not found in the M SAE student responses.

No significant differences were found on the other scales comprising the MAI, includ-
ing the prosocial choice categories and the sense-of-community valuing scale. It should
be pointed out that the just community school students were found to have a much higher
level of moral development than students from their counterpart regular public high schools.

TABLE 5
PERCENTAGE OF STUDENTS AT MAHARISHI SCHOOL OF THE
AGE OF ENLIGHTENMENT (MSAE) AND JUST COMMUNITY SCHOOLS (JCS)
RESPONDING IN A PROSOCIAL MANNER TO ALL OF THE DILEMMAS

MSAE JCS#1 JCSH#2
Number of students 24 15 18
Prosocial choice
for self 71% 60% 50%
Prosocial
behavior for self 79%* 44% 47%
Prosocial
choice for others 83% 60% 67%
Prosocial
behavior for others 83%° 33% 50%

“The differences in prosocial behavior for self between MSAE and JCS#1 and between MSAE
and JCSH2 are significant at p<.05.

"The differences in prosocia behavior for others between MSAE and JCS#1 and between MSAE
and JCS#2 are significant at p<.01 and p<.05, respectively. No significant differences were found
between the two just community schools.

Levels of the Mind and Social Development

Social psychologists have identified several factors that they feel are associated with
social development. These include reaction time, cognitive style, moral reasoning abili-
ty, empathy, ego strength, self-esteem, and ego development. Grimm, Kohlberg, and White
(1968) found that mean reaction time, a psychomotor measure of distractibility and ego
strength, was significantly correlated with teachers' ratings of obedience and trustworthi-
ness. Students who had slower reaction time scores, and thus showed higher distractibili-
ty and lower ego strength, tended to be those children who were rated as being more
disobedient and untrustworthy. These same researchers suggested that a field-independent
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Levels of the Mind and Factors Related to Social Development

Levels of Factors Scientific Research Findings on TM ™
the Mind

The Transcendental
( Senses )—{Rcaclion Time)—p( Faster reaction time Meditation technique
allows the conscious
mind to identify
itself with the

unified field of
all the laws
of nature in

transcendental

consciousness

[ Mind }U(Cogn.iu'vc Sty@—-.(lncreascd field independence )
[huellecl }D@oru} Reasoning—{ Improved moral reasoning J

r \| Increased empathy, tolerance, affilia-

| Feelings | Empathy tion and nurturance, capacity for inti-
S _+_ F mate contact, and feeling reactivity

Ego Ego-Strength Improved ego strength, self-esteem,
and ego development

- </

Unified Field of All the Laws of Nature

Figure 7. This chart illustrates factors associated with social development in relation to the levels of the mind,
according to Maharishi's theory. Research has indicated that all the levels of the mind and the corresponding
factors associated with social development are enriched through the direct experience of the unified field of
natural law provided by the practice of the Maharishi Technology of the Unified Field.

cognitive style, which is associated with ratings of low impulsivity, is also associated with
positive social behavior.

Other studies have found that cognitive-moral reasoning ability is related to prosocial
behavior. For example, Krebs (1967) found that students who exhibited a principled or
postconventional level of moral judgment did not cheat even when distracted (tempted)
into acheating situation. Onthe other hand, studentswho exhibited alower, preconventional
level of moral reasoning tended to cheat even when they were not tempted. And students
who were at the intermediate, conventional level of moral reasoning tended to cheat only
if they were readily tempted. Other research has shown that individuals who exhibited
higher levels of moral reasoning ability, especially at the principled level, tended to ex-
hibit prosocial behavior under experimental conditions (Kohlberg and Candee, 1981,
Kohlberg and Mayer, 1972).

In terms of the affective domain, empathy, which is the ability to understand and ap-
preciate how another person feels, is considered to be an important factor related to social
development (see, e.g., Yarrow, Scott, & Waxier, 1973; Gardner, 1982). Evidence also in-
dicates that both self-esteem and ego-development are associated with moral development
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(Kohlberg, 1964; Kohlberg & Mayer, 1972). Figure 7 illustrates how these various fac-
tors related to social development can be related to Maharishi's model of levels of the mind.

All of the above factors associated with social development have been found to be
enhanced through the practice of the Maharishi Technology of the Unified Field. For
example, individuals practicing the Maharishi Technology of the Unified Field exhibited
faster reaction times to a simple task than non-meditators (Appelle & Oswald, 1974; Orme-
Johnson, Kolb, & Hebert, 1977; Shaw & Kolb, 1977; Rowe et al., 1980). In terms of
cognitive style, practice of the TM technique was found to significantly increase field
independence in beginning meditators compared to controls (Pelletier, 1974). Also, in-
creases in field independence were found among advanced participants in the Maharishi
Technology of the Unified Field (Orme-Johnson & Granieri, 1977).

Studies have also indicated that moral reasoning improves as a result of the practice
of the Maharishi Technology of the Unified Field. Students practicing the TM and
TM-Sidhi program were found to exhibit a significantly higher degree of principled moral
reasoning than students only practicing the TM technique, who in turn exhibited a signif-
icantly higher degree of principled thinking compared to non-meditating controls (Nidich
& Nidich, in press). A second, independent study also found that student TM meditators
exhibited a higher level of moral reasoning than controls (Nidich, 1975).

In terms of affective characteristics, studies have indicated that the practice of the TM
technique increases empathy (Griggs, in press), affiliation and nurturance (Schilling, 1977),
tolerance (Shecter, 1977), capacity for intimate contact (Nidich et al., 1973), and feeling
reactivity (Hjelle, 1974). Other research has indicated improvement in ego development
(Alexander, 1982), self-esteem (Shecter, 1977), and ego strength (Berg & Mulder, 1976).

In addition, educational research has indicated that there are psychophysiological cor-
relates to moral development. In one study, EEG brain wave coherence was found to be
related to degree of principled moral reasoning (Nidich, Ryncarz, Abrams, Orme-Johnson,
& Wallace, 1983). A second study found that EEG brain wave coherence was positively
correlated with instructors' ratings of classroom prosocial behavior (Nidich, Nidich,
Abrams, Orme-Johnson, & Wallace, in press). Research has shown that the TM tech-
nique and the TM-Sidhi program increase EEG brain wave coherence, which is a measure
of the functional organization of the brain (Dillbeck & Bronson, 1981; Dillbeck, Orme-
Johnson, & Wallace, 1981).

Further analysis of students’ MAI responses further substantiates the importance of the
TM program in promoting student social development. A significant relationship was
found between the number of years students had been practicing the TM technique and
their sense-of-community valuing stage scores (r=.464, p<.05). Length of time practic-
ing the TM technique was found to be significantly correlated with students' practical
school responsibility stage scores (r=.377, p<.10). In addition to the responses on the
MAI, teachers rated the students' classroom behavior. Their combined rating of student
prosocial behavior was found to be significantly correlated to the number of years students
had been practicing the TM technique (r=.373, p<.10).

Knowledge of the Self as the Basis for Right Action

According to Maharishi (1977), the practice of the technology of the unified field pro-
motes social development by providing a systematic means for directly experiencing the
unified field of natural law, one's own Self.* By equating the unified field of all the laws
of nature with the Self, Maharishi points out that the basis of right action—alliance with
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natural law—is structured within the very nature of one's Self:

That knowledge of the Self is the basis of al the laws. It is the first law. That is natural
law. That is the reason why self-realization has been emphasized throughout the ages. In
every generation there has been an emphasis on realizing the Self. In terms of law, it is realizing
the home of al the laws of nature, and that is within yourself. (p. 25)

Mabharishi (1977) also distinguishes between knowing what is right action on the in-
tellectual level and being able to perform spontaneous right action from the level of the
unified field. In making this distinction, Maharishi cites the Rig Veda, the central text
of Vedic Science:

richo akshare parame  vyoman
yasmin deva adhi vishve nisheduh
yastanna  veda  kinricha  karishyati
ya ittadvidus ta ime samasate

The verses of the Veda exist in the collapse of fullness in the transcendental
field, in which reside all the impulses of creative intelligence, the laws
of nature, responsible for the whole manifest universe. He whose
awareness is not open to this field, what can the verses accomplish for
him? Those who know this level of reality are established in evenness,
wholeness of life.

(1.164.39)

According to Maharishi, these lines express the fundamental principle that the ability
to act in accord with natural law is by virtue of being established in the Self and not
by merely knowing the rules and laws for right thinking and behavior:

... for he who does not know that first law, he who does not know himself, he who does
not know that eternal seed of wisdom of life in the transcendental area of consciousness,...
what can the expression of law do for him? This [is the] eternal expression of law—"know
the home of al the laws of nature which is in your own Self; if you do not know that, what
can the expressions of law do for you?" (p. 25)

Mabharishi (1977) summarizes this principle by stating: "Action is always on the level
of consciousness, not on the basis of knowing what one should or should not do" (p. 25).

When we examine Maharishi's view of social development, we see that his theory is
not based on a simple extrapolation from scientific knowledge, but rather assumes an
underlying ground state of natural law. Experience of this ground state of natural law
transcends the duality of subject and object; it involves a unity among the knower, known,
and process of knowing.

This unity implies that moral positions are constructed on the basis of personal ex-
perience of the unified field of natural law, which results in a reorganization of one's rela-
tionship with the environment as a whole. Through repeated experience of the unified
field, the interests of one's self and the progressive interests of society no longer are found
to be in conflict. Since the laws of nature structured within the unified field are
simultaneously responsible for the evolution of nature and human development, experience
of the unified field promotes spontaneous right action that benefits both the individual
and the whole of society (see Orme-Johnson & Dillbeck, 1987).

The following reports of experiences of individuals in their twenties and thirties, who
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have practiced the Maharishi Technology of the Unified Field for several years, further
indicate the importance of the experience of the unified field, the Self, in promoting spon-
taneous right action. These experiences are reported in Maharishi's (1976) Creating an
Ideal  Society:

There are many examples of growing intuition, but basically what is experienced is
foreknowledge of an event or sequence of events, people's thoughts or desires (whether they
are living near or far), giving rise to the increased ability to fulfill the needs of the environ-
ment in a spontaneous manner. | seem to say and do the right thing at the right time. The
intellect does not seem to be relied upon as much, just the intuitive feelings. | am just doing
right action spontaneously. This, | think, may be the most refined level of intuition. (D.S.)

I now find my individual interests have broadened to include universal interests—my awareness
has expanded to such a degree that | can undertake worldwide desires and responsibilities.
Naturally, | still have concern for my individual affairs, but the ideas and projects that really
interest and inspire me these days are ones that extend to all mankind. (C.P.)

My heart was filled with universal love; | felt | was truly "looking with an equal eye upon
all," for everything was my Self. | feel very self-sufficient and self-contained; activity
makes no impression on the growing wholeness which | feel. At the same time, however,
| feel a growing intimacy with everything. Nothing seems foreign to me; | feel at home
with everything, everyone, and with any situation. (B.S.) (pp. 77-85)

Along with the direct experience of the unified field of all the laws of nature, Maharishi
has emphasized the importance of gaining intellectual knowledge of the unified field. Ac-
cording to Maharishi (1986), "As one sees the knowledge of natural law on the intellec-
tual level one begins to live that natural law in daily life in a most spontaneous way"
(p.35). This is because the knowledge gained through Maharishi's educational system
"enlivens that most fundamental value of consciousness from where all thoughts and
actions come out" (p. 34).

Together the knowledge and technology of the unified field refine the intellect so that
it identifies more and more with the unified field of natural law, the unified state of knower,
known, and process of knowing. A sense of wholeness and the "totality of life" develops
in the student's personality rather than a sense of division and conflict. Through unified
field based education, students spontaneously begin to make more life-supporting deci-
sions that promote their own growth and the well-being of those around them.

The following responses to the second dilemma concerning the drinking of alcohol and
to the third dilemma on stealing by B.H., a 12th grade student at MSAE, illustrate the
value of the knowledge and technology of the unified field in promoting right thinking
and right action:

Second dilemma: I've been in situations like this when | go back to California. When | did
refuse, my friends wanted to know why. | just said that | have better things to do with my
time. With what | am trying to accomplish in my own personal growth, this would just set
me back. | got the feeling that they really wanted to know what was so important to me
that would cause me not to engage in drinking.... What I'm trying to accomplish in life
is to reach the state of enlightenment, the state of using my full potential. It is natural for
anyone to want to grow and accomplish as much as he can. If | actually want to make use
of my full potential, then | have to take steps that are responsible and do the things that will
actually bring me more fulfillment than things like drinking.

Third dilemma: That is another action [stealing] that is not supportive to the other person
and in turn is not supportive to yourself. It shows a lack of respect; it shows a lack of respect
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for yourself; it shows a lack of integrity and a strong weakness in your personality. It violates
the laws of nature and would not be a life-supporting activity. It violates the integrity of the
individual and therefore violates the integrity of the group. If one person is doing something
like this then it is subtracting from the group....

Everyone has some degree of knowledge of good and bad. We find that in some situations
we need to have man-made laws and rules but in other situations the rules of conduct do
not need to be as clearly defined. It isjust logical that there must be an overall system of
laws that guide behavior, and that would be the laws of nature. Stealing would be a violation
of natural law. We know that there is a natural tendency for people to want to grow and evolve
and be happy. It's been seen time and time again, that when one steals, somebody winds
up not being happy. It adds stress to the person who is stealing, because he has to be sneaky,
and to the person who has something stolen. This produces a lack of trust and more and
more stress accumulates and more bad things then would happen. This is violating natural law.

In further analysis of the data, we found that students' knowledge of SCI, as reflected
in their SCI grades, was significantly related to a number of the MA| scales. Significant
correlations were found between students' SCI grades and their scores on the community
valuing (r=.478, p<.05), hypothetical reasoning (r=.415, p<.05), and combined prac-
tical school reasoning (r=.492, p<.02) scales.

Social Development and World Peace

The social development of students at MSAE extends beyond helping others in their
school; it includes a deep desire to improve the present condition of the whole world.
According to JW., a 12th grade student: "Students begin to think in a very universal
perspective as a result of attending MSAE. They begin to think in terms of all the people
in the world, not just myself, or my family, but the entire mankind."

JW. expressed that one way in which students show their desire to improve the world's
situations is in their selection of school projects:

Students choose projects that will have basic effects on the whole world. An example is my
own science fair project in which | developed a universal symbolic language for artificial
intelligence. Basically, that was a project showing that communication between countries
can be misinterpreted, and therefore incoherence and conflicts can result from miscommunica-
tion. If we can a develop a universal language, based on clearer name and form relation-
ships, then there will be less room for miscommunication, and thoughts and ideas can be
shared, resulting in greater knowledge and coherence.

According to JW., the most important way that students at MSAE contribute to world
peace is through their practice of the Maharishi Technology of the Unified Field. JW.
stated that through the practice of the TM and TM-Sidhi programs"unbounded awareness
is experienced and becomes integrated with the outer field of life. This integration of
unboundedness within the boundaries of activity results in unlimited possibilities for growth
and happiness."

C.B., a 12th grade classmate of J.W., also commented on the role of the Maharishi
Technology of the Unified Field for creating world peace:

| feel that most students would agree with me that we all want to do everything we possibly
can to contribute to world peace. The individual is the basic unit of society, the nation, and
the world. By individuals being happy and coherent, the whole world can be happy and
peaceful. It is clear that governments have not been able to produce peace. It is up to in-
dividuals like ourselves to do this. This is why we practice the TM and TM-Sidhi programs,
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to help ourselves and to help the world. We want to create world peace. Twice a day we
create a positive influence in our nation and the world.

Researchers have found that when one percent of a population practices the TM tech-
nique, or when just the square root of one percent of a population collectively practices
the TM-Sidhi program in one place, negative tendencies are reduced and the overall quality
of life throughout society improves. Over thirty studies investigating this phenomenon,
called the "Maharishi Effect,” have shown that when the number of individuals collec-
tively practicing the Maharishi Technology of the Unified Field is sufficiently large, a
"field effect” is produced which results in decreased war casualties, crime, accidents,
infectious diseases, fires, and traffic fatalities, increased vitality and positivity in heads
of state, improved relations among neighboring nations, substantial gains in the major
world stock markets, and an overall improved quality of life in the nation (Orme-Johnson
and Dillbeck, 1987).

In describing how this effect works, Maharishi (1986) states:

The transcendental level of nature's functioning is the level of infinite correlation. When
the group awareness is brought in attunement with that level, then a very intensified influence
of coherence radiates, and a great richness is created. Infinite correlation is a quality of the
transcendental level of nature's functioning from where orderliness governs the universe. (p. 75)

According to Maharishi (1986), the Yogic Flying technique, which is part of the TM-
Sidhi program, is the most powerful technique for enlivening the total potential of natural
law and creating world peace. Performance of the Yogic Flying technique (and other TM-
Sidhi techniques) has the effect of enlivening the inherent qualities of order and evolution
within the unified field, which in turn nourishes all aspects of the social and physical
environment. (For a physicist's perspective on this phenomenon, see Hagelin, 1987.)

JW. described her experiences during the practice of the Yogic Flying technique in
the following way:

Yogic Flying is completely effortless. Energy comes to me no matter how tired or alert |
might be. | feel awake, aware, in tune with everything, and full of bliss, and | know that
| am creating world peace.

Richard Beall, the principal of the Upper School, also affirmed that students at MSAE
feel they have a responsibility to help create world peace. He stated that students want
to become "Sidhas" because they know the TM-Sidhi program is the most effective means
for creating world peace:

Students at MSAE know that they can do more for the world by being instructed in the TM-
Sidhi program. Even though our students are very active in sports and school projects, they
want to take this extra time to practice the TM-Sidhi program so that they can contribute
to world peace. This is quite an unusual thing for 16- or 17-year olds to do.

One final way that students at MSAE demonstrate their desire to create world peace
is through their fund-raising activities for the establishment of 10,000 students at Maharishi
Veda Vigyan Vidya Peeth, a school in India based on Maharishis Vedic Science. This
number of students will ensure that the square root of one percent of the world's popula-
tion (7,000 individuals), will always be practicing the Maharishi Technology of the Unified
Field twice a day in one place. According to Maharishi (1987), by having such a large
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group of students collectively practicing the Maharishi Technology of the Unified Field,
the evolutionary power of natural law will radiate and produce a positive influence in
the collective consciousness of the world.

The above findings indicate that together the practice of the Maharishi Technology of
the Unified Field and the intellectual knowledge of SCI are responsible for promoting
the high level of social development of students at MSAE. Through the knowledge and
technology of the unified field provided by this integrated system of education, the MSAE
students have shown a high level of prosocial judgment for helping others, for maintain-
ing a high level of coherence in the school, and for doing everything they can to promote
their own rapid development toward enlightenment and create a lasting state of world peace.

4. Conclusion

Research presented in this paper indicates that the knowledge and technology of the
unified field provided by Maharishi's unified field based system of education positively
affects student academic and social development. Students at Maharishi School of the
Age of Enlightenment were found to exhibit an increased intellectual capacity for gaining
and utilizing knowledge, as indicated by measures of academic achievement, intelligence,
and creativity, and a high level of social development, as indicated by a measure of moral
development.

Studies on other unified field based educational institutions around the world have also
found that student academic and social development is enhanced through Maharishi's
unified field based approach to education. For example, when the TM program was prac-
ticed regularly by all the students in a secondary school in the Philippines, student social
behavior, as assessed by teachers, was found to significantly increase during a two-and-a-
half month period (Nidich & Nidich, 1987). A majority of students at this school reported
that their relations with their teachers, family, and friends improved as a result of their
beginning the practice of the TM technique (Dolina, Aigner, Stehle, & Auget, 1986).

In Sri Lanka, 22 schools introduced the TM program into their curricula, with a total
of over 5,000 students beginning the practice. A survey conducted after a five-month period
showed that 96% of the students reported experiencing personal benefits as a result of
practicing the TM program, with 94% percent also reporting that they noticed positive
changes in their friends practicing the TM technique. Among the benefits that students
perceived in themselves were better health (51%), less tiredness (41%), easier learning
(47%), and more regular attendance at school (41%). They perceived their friends as
being better students (58%), happier (49%), better behaved (40%), more friendly (38%),
and less worried. Over half of the teachers perceived the students as being less tired,
more alert, better disciplined, and more settled in class (Orme-Johnson, Isen, Brown,
& Woollcombe, 1986). Also, students attending a large secondary school in Madras, In-
dia, have attained top academic honors during the past few years since the TM program
was implemented into their school. (Y.G. Parthasarathy, personal communication, May,
1987).

In addition, longitudinal studies on undergraduate students at Maharishi International
University (MIU) in Fairfield, lowa, have indicated increases in intelligence, concept learn-
ing ability, field independence, self-confidence, psychological health, and EEG brain wave
coherence (Aron, Orme-Johnson, & Brubaker, 1981; Dillbeck, Raimondi, Assimakis,
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Rowe, & Orme-Johnson, 1986; Dillbeck et al., 1981). Other studies have found that students
at MIU, compared to control groups, showed higher moral reasoning ability, greater in-
terest in academic activities, greater commitment to higher education, greater intellec-
tual and scientific orientation, greater altruism, greater sense of social responsibility, greater
trust, and greater commitment to personal growth (Brown, in press; Nidich & Nidich,
in press; Nidich, 1975).

The findings reported in this paper indicate that unified field based education is fulfill-
ing the need of education to produce individuals who are not only intelligent, in the
academic sense, but who also exhibit a high level of social development. Thus, by pro-
viding students with the means to enliven the unified field of all the laws of nature within
their own awareness, students become capable of spontaneously and holistically enriching
their own development while at the same time fulfilling the interests of society. Accord-
ing to Maharishi (1986), the knowledge of the unified field results in "getting ourselves
out of that unfortunate situation which brings to us all kinds of difficulties, sicknesses,
and suffering in life." These problems arise, Maharishi asserts, because "we do not know
how to think and act according to the laws of nature" (pp. 97-98).

Maharishi (1973) emphasizes that with the knowledge and technology of the unified
field being available for the first time on a universal basis, every school can provide
its students with full knowledge of both the known, i.e., the content of the academic
disciplines, and the knower, the student himself. The research cited above indicates
that the full range of mental functioning is being enlivened through the practice of
this educational technology, resulting in a high level of academic achievement and
social development.

Based upon these findings, the authors recommend that all educators seriously con-
sider incorporating unified field based education into their schools. All that is required
is to include within the school curriculum one period a day for the study of the Science
of Creative Intelligence and the collective practice of the Maharishi Technology of the
Unified Field (see Maharishi, 1987).

Maharishi (1987) summarizes the benefits that the whole world can gain as a result
of schools incorporating the knowledge and technology of the unified field into their cur-
ricula:

Only a new seed will yield a new crop; only efforts based on new knowledge will fulfill
the age-old desire of the wise for world peace. The Maharishi Technology of the Unified
Field is that holistic and most basic approach that makes use of the total potential of natural
law to set all trends of life in an evolutionary direction. With this new knowledge the whole
world family can now enjoy increasing health, happiness, and prosperity, and usher in a
lasting state of world peace. (p. 4)
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Reference Notes

1. Maharishi uses the term "mind" in two ways, in a generic sense and in reference
to a specific mental faculty that is responsible for such processes as memory, recall,
and attention.

2. Class percentile ranks and average student percentile ranks constitute different units
of analysis. An average student percentile rank is the average of all the percentile ranks
for a particular group of students. A class percentile rank is derived by calculating the
average of all the student percentile ranks in a particular class and comparing it to all
other average class percentile ranks for a given grade level.

3. The mean creativity score for the MSAE 5th graders was 110 (n=14, SD=32) com-
pared to 61 for the controls (n=14, SD=16). The MSAE 6th grade mean creativity score
was 111 (n=15, SD=28) compared to 63 for the controls (n=15, SD=16). The MSAE 7th
grade mean creativity score was 111 (n=15, SD=21) compared to 78 for the controls (n=15,
SD=18). And the MSAE 8th grade mean creativity score was 100 (n=8, SD=18) com-
pared to 74 for the controls (n=8, SD=26).

4. Maharishi (1969) refers to the status of the self experienced during the normal wak-
ing state of consciousness as the small self, localized in time and space. In the state of
transcendental consciousness, the larger, or unbounded, nature of the Self is experienced.
Maharishi (1986) also points out that the experience of the unified field of natural law
is nothing other than the experience of one's own unbounded Self.
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